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AFFIRMATIONS/ASSURANCES 

 

As the authorized lead petitioner, I, Jeffrey Shapiro, hereby certify that the information 

submitted in this petition for a California public charter school to be named Albert 

Einstein Academy for Letters, Arts and Sciences – Science, Technology, Engineering, 

Arts, and Mathematics (“STEAM” or the “Charter School”), to be operated by Albert 

Einstein Academy for Letters, Arts and Sciences (“AEALAS”), and to be located within 

the boundaries of the Acton-Agua Dulce Unified School District (“AADUSD” or the 

“District”) is true to the best of my knowledge and belief; I also certify that this petition 

does not constitute the conversion of a private school to the status of a public charter 

school; and further, I understand that if awarded a charter, the Charter School will follow 

any and all federal, state, and local laws and regulations that apply to the Charter School, 

including but not limited to:  

 

 The Charter School shall meet all statewide standards and conduct the student 

assessments required, pursuant to Education Code Section 60605, and any other 

statewide standards authorized in statute, or student assessments applicable to 

students in non-charter public schools. [Ref. Education Code Section 47605(c)(1)] 

 

 AEALAS shall be deemed the exclusive public school employer of the employees 

of STEAM for purposes of the Educational Employment Relations Act.  [Ref. 

Education Code Section 47605(b)(5)(O)] 

 

 The Charter School shall be non-sectarian in its programs, admissions policies, 

employment practices, and all other operations. [Ref. Education Code Section 

47605(d)(1)] 

 

 The Charter School shall not charge tuition. [Ref. Education Code Section 

47605(d)(1)] 

 

 The Charter School shall admit all students who wish to attend the Charter 

School, and who submit a timely application; unless the Charter School receives a 

greater number of applications than there are spaces for students, in which case 

each application will be given equal chance of admission through a public random 

drawing process. Except as required by Education Code Sections 47605(d)(2) and 

51747.3, admission to the Charter School shall not be determined according to the 

place of residence of the student or his or her parents within the State. Preference 

in the public random drawing shall be given as required by Education Code 

Section 47605(d)(2)(B). In the event of a drawing, the chartering authority shall 

make reasonable efforts to accommodate the growth of the Charter School in 

accordance with Education Code Section 47605(d)(2)(C). [Ref. Education Code 

Section 47605(d)(2)(A)-(C)] 

 

 The Charter School shall not discriminate on the basis of the characteristics listed 

in Education Code Section 220 (actual or perceived disability, gender, gender 

identity, gender expression, nationality, race or ethnicity, religion, sexual 

orientation, or any other characteristic that is contained in the definition of hate 

crimes set forth in Section 422.55 of the Penal Code or association with an 
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individual who has any of the aforementioned characteristics). [Ref. Education 

Code Section 47605(d)(1)]  

 

 The Charter School shall adhere to all provisions of federal law related to students 

with disabilities including, but not limited to, Section 504 of the Rehabilitation 

Act of 1973, Title II of the Americans with Disabilities Act of 1990 and the 

Individuals with Disabilities in Education Improvement Act of 2004.  

 

 The Charter School shall meet all requirements for employment set forth in 

applicable provisions of law, including, but not limited to credentials, as 

necessary. [Ref. Title 5 California Code of Regulations Section 

11967.5.1(f)(5)(C)]  

 

 The Charter School shall ensure that teachers in the Charter School hold a 

Commission on Teacher Credentialing certificate, permit, or other document 

equivalent to that which a teacher in other public schools is required to hold. As 

allowed by statute, flexibility will be given to noncore, noncollege preparatory 

teachers. [Ref. California Education Code Section 47605(l)] 

 

 The Charter School shall at all times maintain all necessary and appropriate 

insurance coverage.  

 

 The Charter School shall, for each fiscal year, offer at a minimum, the number of 

minutes of instruction per grade level as required by Education Code Section 

47612.5(a)(1)(A)-(D). 

 

 If a pupil is expelled or leaves the Charter School without graduating or 

completing the school year for any reason, the Charter School shall notify the 

superintendent of the school district of the pupil’s last known address within 30 

days, and shall, upon request, provide that school district with a copy of the 

cumulative record of the pupil, including a transcript of grades or report card and 

health information. [Ref. Education Code Section 47605(d)(3)] 

 

 The Charter School shall maintain accurate and contemporaneous written records 

that document all pupil attendance and make these records available for audit and 

inspection. [Ref. Education Code Section 47612.5(a)] 

 

 The Charter School shall, on a regular basis, consult with its parents and teachers 

regarding the Charter School's educational programs. [Ref. Education Code 

Section 47605(c)] 

 

 The Charter School shall comply with any jurisdictional limitations to locations of 

its facilities. [Ref. Education Code Sections 47605 and 47605.1] 

 

 The Charter School shall comply with all laws establishing the minimum and 

maximum age for public school enrollment. [Ref. Education Code Sections 

47612(b), 47610] 
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 The Charter School shall comply with all applicable portions of the Elementary 

and Secondary Education Act (“ESEA”).  

 

 The Charter School shall comply with the Public Records Act.  

 

 The Charter School shall comply with the Family Educational Rights and Privacy 

Act. 

 

 The Charter School shall comply with the Ralph M. Brown Act. 

 

 The Charter School shall meet or exceed the legally required minimum number of 

school days. [Ref. Title 5 California Code of Regulations Section 11960]  
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INTRODUCTION 
 
Following approval, this charter establishes a charter school called the Albert Einstein 

Academy for Letters, Arts and Sciences – Science, Technology, Engineering, Arts, and 

Mathematics. STEAM will be a site-based charter school with independent study-option 

learning centers for grades K-6 opening as the Charter School grows to scale, to provide 

access to the program to students across Los Angeles County. All independent study 

offerings will be in compliance with Education Code Section 51745, et seq. and 

Education Code Section 47605.1, including, but not limited to adopting a Board policy on 

independent study, master agreements, and geographic restrictions for resource centers.   

 

Students of STEAM may opt for certain limited independent study options in the 

following three categories: 

 

 Accelerated Learner Model: For those students who learn at a greatly accelerated 

pace in certain subjects area, they make take those classes independently, at their 

own pace, under the direction of an STEAM faculty member. 

 

 Flip Model: For those students who, due to a psycho-social or physical limitation 

and are unable to be in the classroom for the full day or perform better through 

limited home study, they make take certain classes independently, at their own 

pace, under the direction of an STEAM faculty member. 

 

 World Language Model: For those students who wish to take a World/Foreign 

Language offered at a different AEALAS charter school but not at STEAM, they 

may pursue that language independently, under the direction of the appropriate 

STEAM faculty member.  

 

STEAM will be operated by AEALAS, a California nonprofit public benefit corporation.  

AEALAS was established in 2009 for the purpose of opening and operating public 

charter schools with strong college preparatory curricula, a rich multicultural focus, and 

emphasis on the study of world languages. AEALAS currently operates five charter 

schools serving grades K-12 throughout Southern California. The Charter School 

proposed with this petition will be operated by the AEALAS Board of Directors, which is 

comprised of parents and community members. AEALAS will have the legal and 

fiduciary responsibility for STEAM. 

 

The AEALAS team has demonstrated its likeliness to succeed with a strong track record 

of success, most importantly with top tier performance by the existing Albert Einstein 

Academy for Letters, Arts and Science (“AEALAS – Hart”), a secondary school 

authorized by the William S. Hart Union School District (“WSHUSD”) and operating in 

Santa Clarita. AEALAS – Hart received an Academic Performance Index (“API”) growth 

score of 908 in 2011; an API growth score of 909 in 2012); and an API growth score of 

889 in 2013. AEALAS – Hart had full enrollment at the middle school level and became, 

in its first year of operation, the top-scoring middle school in WSHUSD. At the 

conclusion of the visit by the Western Association of Schools and Colleges (“WASC”), 
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one of the team members described AEALAS – Hart’s achievement as “phenomenal,” for 

a school in its first year. AEALAS – Hart received a three-year accreditation term 

following the WASC visit. Most charter schools take several years to establish the 

educational program and supporting operations needed to achieve the kind of academic 

milestones demonstrated by AEALAS – Hart. STEAM will, to a great extent, replicate 

the AEALAS – Hart program, with important instructional modifications made to 

accommodate anticipated greater numbers of English Learners and academically low 

achieving students than are served by AEALAS – Hart. 

 

STEAM intends to be located within the territorial jurisdiction of the Acton-Agua Dulce 

Unified School District, with support services, if any, designated and delineated through 

a mutually agreed upon Memorandum of Understanding (“MOU”).  The Charter School 

will provide a voluntary public school educational choice for parents with students in 

grades K-6 who choose to have their children educated in an alternative learning 

environment. STEAM plans to open in the Fall of 2015 with approximately 700 students, 

100 students each in of grades K-6.  Additionally, STEAM plans to enroll approximately 

150 students in its independent study program.   

 

The Charter School will provide quality instruction, student support and assessments to 

ensure that students make appropriate progress toward achievement of STEAM’s school-

wide outcomes, based primarily on Common Core State Standards (“CCSS”).  STEAM’s 

objective is to provide a vehicle for a rigorous college preparatory educational experience 

with a strong foreign language component and a rich global and multicultural focus. 

 

STEAM will provide an exceptional academic and extracurricular program that 

emphasizes student-teacher collaborative learning.  The Charter School seeks to prepare 

all students for successful matriculation and completion of a post-secondary education 

with an emphasis in language acquisition.  Primarily serving residents of Los Angeles 

County, the Charter School will actively recruit a diverse population of students that 

represents the ethnic and social diversity of the neighborhoods surrounding our learning 

centers.  The Charter School anticipates opening in Fall 2015. 

 

AEALAS Board Members 

The following people are the current board members of AEALAS:  

Brad Polak 

Brad Polak, CPA, Allegent Group, LLP, has over 34 years experience in public and 

private accounting, including serving as treasurer for the Tesoro Elementary School PTA 

in the Saugus Unified District.  Brad resides in Santa Clarita with his wife and son. 

 

Scott Zimmerman 

Scott Zimmerman is a partner with the firm Corporate Strategies, Inc. Scott has been in 

the insurance and financial services for 24 years and specializes in helping business 

owners and individuals with employee benefits, life insurance, disability and long term 

care insurance needs.  He is a qualifying and life member of the Million Dollar Round 

Table which consists of the top 1% of insurance professionals in the world.  Scott has a 

wife and two children.  They have lived in Santa Clarita since 1994. 
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Byron Alvarado  
Byron Avarado, MBA has over 8 years experience in financial planning and 7 plus years 

in aerospace engineering.  Byron has served the Santa Clarita Valley residents and 

business owners since 2005.  He has been involved in the community through many 

Santa Clarita Valley Chamber events including two years with the Arts and Literacy 

organization through the chamber.  Byron was married in 2011 to Beverly Ortiz. 

 

Robert Schwartz 

Robert Schwartz, Vice President of Mortgage Lending for Guaranteed Rate, Inc., has 

over 24 years residential mortgage loan experience.  Robert graduated from the 

University of Southern California with a B.S. in Entrepreneurship.  He has served on 

many boards throughout the Santa Clarita Valley since 1987. 

 

Kirk Kawasawa 
Kirk Kawasawa has over 21 years of professional experience in accounting, internal 

controls and operations management.  Kirk currently is the head of operations for the 

California Institute of Technology’s Investment Office, helping oversee over $2 billion in 

invested assets.  His wide range of responsibilities include evaluating and monitoring the 

governance and operational capabilities of a variety of investment fund management 

companies.  Kirk and his wife have lived in the Santa Clarita Valley since 1994.  Along 

with his wife and four children, he has direct experience with all grade levels of the local 

schools that includes effecting change in special needs education programs and fulfilling 

high school sports team commitments. 

  

AEALAS Management Team 

The AEALAS management team is comprised of educators who are involved in the 

development of charter petitions and charter school operations for AEALAS. Each has 

provided input and supported the process in numerous ways. AEALAS anticipates that 

these individuals will continue to lend support to new schools as they open.  The 

AEALAS Management Team consists of: 

 

 Mark Blazer, Founder and President 

 Jeffrey Shapiro, CEO 

 Seleste Sakato, CFO 

 Michael Fishler, Chief Academic Officer 

 Eddie Nathan, Director of School Services 

 Scott Spector, Director of Curriculum and STEAM 

 Rachel Nathan, Corporate Secretary and Special Projects Manager 
 

Consultants 

AEALAS has contracted with the Charter Schools Development Center (“CSDC”) to 

assist with the charter petition and financial plan.  Founded in 1992, CSDC is the nation’s 

oldest non-profit resource center to charter schools.  CSDC provides expert technical 

assistance informed by close involvement with law, regulation and practice related to all 

aspects of charter schools operations and oversight.  CSDC’s charter school development 

staff members each have over 20 years of experience working in and advising schools.  

Susanne Coie has expertise in curriculum, instruction and assessment as well as charter 
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school finance and operations. Eric Premack is a leading expert in charter school 

operations and governance, with special expertise in finance, law, and policy.  
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Element 1: EDUCATIONAL PROGRAM 

 
A description of the educational program of the school, designed, among other things, to 

identify those whom the school is attempting to educate, what it means to be an 

“educated person” in the 21st century, and how learning best occurs.  The goals 

identified in that program shall include the objective of enabling pupils to become self-

motivated, competent, and lifelong learners.  Education Code Section 47605(b)(5)(A)(i). 

 

A description, for the charter school, of annual goals, for all pupils and for each 

subgroup of pupils identified pursuant to Section 52052, to be achieved in the state 

priorities, as described in subdivision (d) of Section 52060, that apply for the grade levels 

served, or the nature of the program operated, by the charter school, and specific annual 

actions to achieve those goals. A charter petition may identify additional school 

priorities, the goals for the school priorities, and the specific annual actions to achieve 

those goals. Education Code Section 47605(b)(5)(A)(ii). 

 

MISSION 

 
AEALAS seeks to prepare secondary students for 21st century careers and lives as 

members of a democratic society through an interdisciplinary educational experience that 

is rich in exposure to the following languages: English, Spanish, Latin, and Mandarin.  In 

addition, AEALAS’s curriculum will provide students with tools to develop their 

intellectual, artistic, physical, technological, and social competencies, allowing them to 

graduate with a deep understanding of the relationships among disciplines, and the ability 

to continuously develop their intellectual integrity and curiosity through a lifelong love of 

learning. 

 

VISION 
 

 College preparatory focus: The foremost goal of AEALAS is to prepare all 

students for success in postsecondary education.

 Interdisciplinary curriculum: An interdisciplinary curriculum aligned with the 

CCSS will enable AEALAS graduates to enter postsecondary education with a 

breath of knowledge across disciplines.

 Multiple foreign languages:  AEALAS places an emphasis on foreign language 

acquisition and students will be required to study Spanish (including Spanish for 

native speakers) or Mandarin for a minimum of four years and will also have the 

opportunity to study Latin.

 Global View/Cultural Awareness:  Students of AEALAS will use their language 

studies to explore and develop their understanding of the world.  Graduates will 

be leaders with a high level of understanding of other cultures and peoples.

 Leadership: Fostering an awareness of the importance of public participation, all 

AEALAS students will have the opportunity to participate in student governance 
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through regular meetings of the entire school community.  Community service 

learning will extend students’ leadership opportunities.

 Life-long learners: Through a supportive and stimulating school environment, 

AEALAS students will become increasingly independent learners; encouraged to 

become deeply and personally involved in their work, to feel not only 

accountable, but engaged.



TARGET STUDENT POPULATION  

 
STEAM plans to open in the Fall of 2015 with approximately 700 students.  These 

projections have been developed based on community need expressed by local parents 

and community leaders.  Following is the anticipated grade build out chart for the site 

based program:  

 

Grade Year 1 Year 2 Year 3 Year 4 Year 5 

Kindergarten 100 100 100 100 100 

1st Grade 100 100 100 100 100 

2nd Grade 100 100 100 100 100 

3rd Grade 100 100 100 100 100 

4th Grade 100 100 100 100 100 

5th Grade 100 100 100 100 100 

6th Grade 100 100 100 100 100 

TOTAL 700 700 700 700 700 

 

STEAM also anticipates enrolling an additional 150 students in its independent study 

program. 
 

STEAM targets a student body that is demographically similar to that of surrounding 

schools, including English Learners and students with special learning needs. STEAM 

looks forward to the opportunity to serve a diverse student population so that all students 

have the benefit of a multicultural experience. STEAM also intends to serve students 

from all social and economic groups in the areas where our learning centers are located. 

STEAM will conduct a vigorous outreach program aimed at recruiting a student body 

that is representative of the general population residing within the territorial jurisdiction 

of the Acton-Agua Dulce Unified School District. The Charter School will improve 

learning for the targeted population by providing greater opportunities for language 

studies not currently available to students (Mandarin and Latin). STEAM will enable 

students to prepare for a future where skills in the target languages are vitally needed in 

many industries – from healthcare to defense, from the performing arts to the 

development of new technologies, from architecture to agriculture. The Charter School 
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will also improve learning for the targeted population by offering an alternative 

educational option. STEAM has a particular thematic focus (global, multicultural) and 

pedagogical focus (interdisciplinary, college preparatory) which will make it an attractive 

option for some. Learning will improve for some students simply because the 

environment or model suits those students better. Students experience different “fit” with 

schools, and having choices is generally desirable for families. 

 

HOW LEARNING BEST OCCURS 

 
STEAM’s design reflects a set of beliefs about how learning best occurs.  The 

educational design and philosophy are consistent with the Charter School’s vision, 

mission and target population and are grounded in research on best practices in education.  

Learning occurs best when the following conditions exist: 

 

• Intellectually and emotionally supportive relationships with adults in the Charter 

School promote academic growth.   Recent research by the Economic and Social 

Research Council (“ESRC”) found that effective teachers stimulate a pupil’s 

imagination, challenge their views, encourage them to do great things and 

motivate them through tailored teaching practices to ensure that every pupil feels 

a sense of achievement and valued as part of the class community (ESRC, 2009). 

A recent review of educational research found that children make the biggest 

strides, the authors found, when they are able to cement secure, consistent 

relationships with responsive adults.  For classroom teachers, being responsive 

means being able to adapt the curriculum to address their students’ needs and 

interests (Wilson, 2009).    

• By making connections across disciplines, integrated curriculum helps students 

see real world relevance and strengthens content area learning. An 

interdisciplinary, or integrated, curriculum also reinforces brain-based learning, 

because the brain can better make connections when material is presented in an 

integrated way, rather than as isolated bits of information (McBrien, 1997).  

Further, "The Logic of Interdisciplinary Studies," an exhaustive 1997 research 

report, found broad consensus among dozens of researchers as to what the report 

called the "positive educational outcomes" for students in an integrated studies 

program:  

o Increased understanding, retention, and application of general concepts. 

o Better overall comprehension of global interdependencies, along with the 

development of multiple perspectives and points of view, as well as 

values. 

o Increased ability to make decisions, think critically and creatively, and 

synthesize knowledge beyond the disciplines. 

o Enhanced ability to identify, assess, and transfer significant information 

needed for solving novel problems. 

o Promotion of cooperative learning and a better attitude toward one’s self 

as a learner and as a meaningful member of a community. 

http://cela.albany.edu/reports/mathisonlogic12004.pdf
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o Increased motivation. 

 

• Students have opportunities to explore interests and deepen content 

understanding and skills through application, often in authentic (real world, or 

like it) contexts.   Authentic learning situations increase the brain's ability to 

make connections and retain new information (McBrien, 1997).  Research on 

“authentic instruction”—instruction that is highly engaging and interactive, and 

which connects to students’ real lives—showed that these methods increased 

student scores on high stakes standardized test scores. In two recent studies of 

Chicago public school students, the researchers found that when teachers offered 

less didactic and more interactive experiences, scores on the Iowa Test of Basic 

Skills rose significantly among a large cross section of students. (Newmann 

2001; Smith, Lee, and Newmann 2001). Students who feel that academic work is 

meaningful are more likely to put greater effort into their work and are more 

likely to persist when challenged (Clark & Estes, 2002).  In a study of more than 

2,000 students in 23 restructured schools, Newmann, Marks, and Gamoran 

(1995) found much higher levels of achievement on complex performance tasks 

for students who experienced what these researchers termed “authentic 

pedagogy”—instruction focused on active learning in real-world contexts calling 

for higher-order thinking, consideration of alternatives, extended writing, and an 

audience for student work. 

· Students work at a level of cognitive challenge just beyond their present level of 

mastery.  In his Zone of Proximal Development theory, educational theorist Lev 

Vygotsky (1978) argues that optimal learning occurs in the “distance between the 

actual development level as determined by independent problem solving and the 

level of potential development determined through problem solving under adult 

guidance or in collaboration with more capable peers.” This zone bridges the gap 

between what students can achieve with guidance or collaboration, otherwise 

known as scaffolding and what they can achieve alone. It is within this zone that 

cognitive change occurs. Vygotsky’s theory is widely accepted; the challenge is in 

personalizing each student’s experience sufficient to provide an appropriate level 

of challenge.   

The following sections elaborate on how each of these beliefs about how learning best 

occurs will translate into aspects of STEAM’s plans for curriculum and instruction. 

 
WHAT IT MEANS TO BE AN “EDUCATED PERSON” IN THE 21ST

 CENTURY 

 
As noted by Thomas L. Friedman in his book, lectures and numerous New York Times 

articles, the world is becoming increasingly “flat.”  That is to say, as a result of the 

Internet and increasing internationalization, the world is becoming more and more 

interconnected.  What happens in far distant lands directly affects the health, happiness, 

economic well being and safety of Americans, even if they never leave our shores.  To 

enable students to be successful in the modern world, STEAM views the following 

academic and non-academic skills and qualities as important for an educated person: 
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 Proficient skills and content knowledge in English, mathematics, social studies, 

science and the arts 

 Critical thinking skills 

 In-depth cross-cultural understanding 

 Intermediate fluency in at least one language in addition to the native language 

 Proficient technology skills 

 The ability to practice sound physical, social and emotional habits needed for 

physical and emotional well-being.   
 

STEAM’s educational program will enable pupils to employ the above skills and become 

self-motivated, competent, lifelong learners. 

 

CURRICULUM AND INSTRUCTION  

 
STEAM’s educational program will emphasize multicultural understanding, foreign 

language acquisition and academic achievement for college readiness. For native Spanish 

speakers, this vision includes opportunities to develop proficient reading, writing, 

speaking, and listening skills in Spanish, to enhance this natural asset for their personal 

and professional benefit. STEAM will also deepen students’ commitment to public 

participation through community service learning and student government.  To 

accomplish these goals and to help students meet the CCSS, STEAM will focus on an 

integrated curriculum, global and multicultural themes, real world learning applications, 

community service and leadership opportunities, a strong foreign learning program and 

an academic advisory program.  Instruction will take advantage of STEAM’s small 

school size to create supportive adult-student relationships and provide more 

individualized attention to promote academic growth. 

 

Integrated curriculum   

In today's information-based economy, individuals prosper who are fluent in several 

disciplines and comfortable moving among them. Nearly all real world work touches on 

multiple disciplines – that is the nature of the real world. Real world knowledge is not 

neatly divided into academic disciplines artificially created by people. Rather, most 

topics can be understood more deeply when viewed through multiple disciplinary lenses.  

For example, understanding of a series of events in history may be deepened through the 

reading of a related work of historical fiction and studying the geology of the region and 

how it shaped people’s lives. At STEAM, teachers will coordinate curriculum planning to 

identify areas of overlap, where the CCSS in two or more content areas complement each 

other when taught simultaneously.  In English classes, they may read literature that 

supports topics in social studies and/or science. Or, science topics may be timed and 

developed to promote deeper understanding of a place or time being addressed in the 

social studies classroom.  Integrated curriculum may also involve project-based learning, 

as the two approaches are highly compatible. Creativity, adaptability, critical reasoning, 

and collaboration are highly valued skills. Integrated study is an effective vehicle for 

building those skills, as well as in helping students to develop nuanced understanding, 

and a more complex understanding of the interrelatedness of disciplines.   
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Global and multicultural themes   
Global and multicultural themes will often be a springboard for organizing 

interdisciplinary curriculum, to broaden students’ worldview and provide a meaningful 

lens for learning.  A multicultural approach prepares students to effectively meet the 

needs of a diverse population and the challenges of changing demographics, while 

encouraging the development of multicultural understanding, sensitivity, and 

responsiveness.  At STEAM, teachers initiate, encourage and facilitate programs and 

activities that reinforce or expand the diverse viewpoints and intercultural competencies 

of students as a part of the academic programs. Issues related to culture, ethnicity, class, 

gender, and language pervade almost all facets of curricular development and the Charter 

School understands the need to equitably introduce diverse perspectives throughout our 

grades 6-8 program so as to more effectively educate an increasingly diversified 

population growing up within the "global village." 

 

In addition to the global and multicultural approach, STEAM will strive to achieve 

cultural relevance in the educational environment and the instructional program for the 

students it serves, particularly for the Hispanic and Latino students it serves.  Research 

shows that culturally relevant instruction tends to be important for the success of African 

American and Latino students. Culturally relevant instruction includes but goes beyond 

far things like using real world role models, cultural connections to what is being studied, 

acknowledgement and respect for dialect alongside instruction in standard English and 

awareness to avoid stereotypes and bias in curriculum content and materials.  It also 

includes a long list of instructional approaches, such as the following: 
 

 Technology 

 Higher order questioning 

 Immediate feedback 

 Journals to engage students in reflection about their learning 

 Pre-teaching of information 

 Explicit disclosure of what the lesson is about 

 Frequent praise 

 Multiple ways to learn  

 Inclusion of parents 

 

Real world learning   

STEAM seeks to make education relevant to students by showing real world connections 

to students’ academic studies.  Teachers will make students aware of real world 

connections as an ongoing practice, that is, how CCSS and other essential understandings 

are important to students’ lived experience.  Global and multicultural themes will be one 

way to make real world connections.  Instructional activities that call for students to 

apply their learning in some sort of authentic context also provide a sense of relevance, as 

well as developing skills that students are likely to use in the real world. Sometimes, 

these instructional activities may include projects, in which students probe a topic in 

greater depth over a longer span of time and produce a tangible, meaningful product as 

part of the learning process.  Leadership opportunities within the Charter School as well 

as community engagement outside the Charter School will further extend students’ 

connections to real world issues as they develop their skills and awareness. 
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Community service and leadership opportunities   

STEAM seeks to cultivate students’ commitment to public participation through 

opportunities to work for positive change both within and without the Charter School.  

Within the Charter School, a dynamic student government will encourage students to get 

involved with issues or activities they care about.  Student government activities will 

include weekly meetings that are part of the ongoing life of the Charter School.  Students 

will also be exposed to issues in the surrounding community and to investigate what they 

can do to be part of community improvement efforts.  Community awareness, outreach 

and service learning activities will often take place through the advisory program.   

 

Advisory program   
The advisory program is a key strategy for developing the whole student, through social 

and emotional skill development, leadership opportunities, college awareness and 

connecting each student with one adult who knows his or her needs and interests well.  

The advisory program will contribute to a supportive school environment in which every 

student can reach his or her full potential.  Through advisory, student and teachers 

develop closer relationships, creating a safe space for more personal learning activities 

such as social-emotional and academic skill-building.  Involvement and input into student 

government activities may occur through advisory. Advisory provides students and 

teachers the time to connect with each other and ensure that students have one adult to 

serve as a liaison for academic and other issues they seek to resolve. 

 

Backwards Design   
STEAM’s instructional design will approach curriculum planning using a standards-

based backwards design process, a key part of Grant Wiggins’ and Jay McTighe’s 

acclaimed Understanding by Design model.  First, teachers identify challenging, relevant, 

and attainable overarching student and schoolwide learning outcomes that go beyond 

simple facts and skills to include larger concepts, principles or processes, and emphasize 

queries such as: What should students know, understand, and be able to do?  What is 

worthy of understanding?  What enduring understandings are desired?  Next, teachers 

determine acceptable evidence of learning for those outcomes; that is, the means of 

authentic assessment.  General assessment focuses on questions such as: How will a 

teacher know if their students have achieved the desired results and have met the 

prescribed CCSS, and what is acceptable evidence of student understanding and 

proficiency?  Finally, they plan meaningful learning experiences and instruction, with 

differentiation based on the varied needs of all students.  This includes definition of 

knowledge (know-that), skills, and procedures (know-how) that students ought to master, 

definition of materials, and definition of learning/teaching activities (scenarios).  Through 

this planning process, they will develop a curriculum map based on CCSS and other 

outcomes specific to STEAM. 

  

Instructional Materials   
Consistent with the Charter School’s rigorous, relevant, and attainable student outcomes, 

STEAM will select materials based on alignment with the Charter School’s CCSS-based 

learning outcomes and educational philosophy.  Materials will be used to support 

integrated curriculum, global and multicultural themes, real world learning projects and 

other applications of learning.  Textbooks and other materials used may change as 

instructional staff monitors student learning and evolves its understanding of what works 
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best given STEAM’s goals, philosophy and student population. STEAM currently 

anticipates using the similar textbooks as those used at AEALAS – Hart. At present, 

AEALAS – Hart uses the following materials: 

 

English/Language Arts – McDougal Littell Literature (Holt McDougal) 

History – Discovering Our Past California middle school series (Glencoe), Holt 

McDougal World History: Patterns of Interaction (McDougal Littell), The 

American Nation: A History of the United States, 12th Edition (Pearson), A 

People’s History of the United States, 1492-Present (Harper Perennial Modern 

Classics) 

Mathematics – Big Ideas Math (Houghton Mifflin Harcourt), Holt McDougal 

Larson Algebra 1, Holt McDougal Larson Geometry, Holt McDougal Larson 

Algebra 2 (Holt McDougal), Precalculus: Real Mathematics, Real People 6th 

Edition, Calculus 7th Edition (Cengage Learning) 

Science – Earth Science, Life Science (Glencoe), Physical Science-Concepts in 

Action (Prentice Hall), Biology (Pearson) 

 

Students needing replacement core curricular materials will be served according to their 

individual needs. Students performing far off grade level, including some special 

education students, may use textbooks at their skill grade level. Students reading far 

below grade level may work with high interest, low reading level fiction and non-fiction 

reading material across the content areas. Students who comprehend very little English 

will be provided with resources in their language of competency to ensure access to the 

core curriculum. 

 

English/Language Arts 

The English curriculum is based on California Common Core State Standards for 

English/Language Arts and emphasizes the development of skills and strategies students 

need to thrive as readers, writers, speakers and listeners in college settings and in life.  

The English curriculum is designed as a “building block” approach to develop, hone and 

expand on English language skills, conventions, and usage.  Instructional strategies to 

develop these skills will include direct skills instruction, spoken and written engagement 

with age-appropriate literature, application of student skills in projects and assignments, 

and an iterative process of students writing with teachers providing feedback on drafts 

and evaluating their work.   

 

Literature may often be selected to support content students are exploring in social 

studies, science or a foreign language class.  STEAM will use a rubric to assess student 

writing and guide students toward higher levels of writing proficiency.  Drafts taken at 

benchmark intervals throughout students’ careers will be used to monitor student 

progress. 

 

Students will spend most of their time in skills-based sessions, reading and responding to 

text, and writing for a variety of purposes.  Inquiry-based discussion of literature will be 

structured to strengthen critical thinking and civil discourse; develop appreciation of 

literature; teach respect for diverse ideas, people, and practices; create a positive learning 

environment for all students; create a community of inquiry; develop social problem 

solving skills; help students clarify values; build self-esteem; and put the student at the 
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center of the learning as active and engaged participant.  Assignments that promote civic 

and multi-cultural awareness, responsibility, tolerance and sensitivity are common and 

support literary or expository works that stress the same themes.  Syllogistic reasoning is 

especially stressed in persuasive or argumentative discourse.  Explicit instruction in 

writing will take place in English classes and any other class requiring a specific form of 

writing, such as technical reports in the physical sciences, journaling, opinion editorials, 

and social science research papers, so that students have explicit guidance and supporting 

models of what strong writing looks like, in any genre they are studying, and for 

application to a variety of career paths.  Ultimately, the above instruction and 

assignments are designed for students to gain the ability to synthesize information and 

concepts, to analyze and communicate written and spoken material, ideas or information, 

and to promote critical thinking and communication skills. 

 

The English curriculum provides the core of reading and writing instruction, but these 

skills will also be supported across the curriculum as students read and write in genres 

specific to other disciplines and languages.  To bolster their greater sense of the value of 

reading and writing, students will read and write, frequently, across the curriculum, not 

just in English class, and in authentic and purposeful ways.  English instructors will 

collaborate with other content area teachers to align writing instruction consistently with 

other disciplines. 

 

English/Language Arts Intervention.  Teachers will be trained to check for understanding 

and reteach as part of core instruction. Students needing reteaching will have additional 

time with the teacher while their advanced and on-pace students are extending their 

learning through enrichment activities.   

 

Though most students will make progress using the core English instructional materials 

and strategies for differentiation, some students may benefit from replacement core 

academic materials and/or supplemental programs. Students may also be assigned to an 

extra period of writing and/or literacy instruction in the English lab, and students may 

also schedule time in the English lab on an as-needed basis. The English lab will be open 

at lunch and after school to increase student access. In most, if not all cases, STEAM 

anticipates staffing courses in the English lab (writing lab and literacy lab) with 

credentialed teachers, though in some cases, instructional aides may be used to monitor 

and support students’ use of computer-based interventions and to provide students with 

tutoring to stay on pace with course expectations. 

 

Students will have the opportunity to use computerized learning and remediation tools for 

remediation. The learning format is highly engaging with an age-appropriate interface. 

The computerized tools will offer learning paths aligned to California’s Common Core 

State Standards and the California English Language Development Standards. 

 

Mathematics 

STEAM’s mathematics curriculum will be based on California Common Core State 

Standards for Mathematics.  The mathematics curriculum emphasizes teaching for critical 

understanding and application in addition to recall and will develop quantitative and 

critical thinking skills through a combination of direct skills instruction, daily skills 
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practice, activities to develop conceptual understanding and, at times, applications to real-

world scenarios.   

 

Textbooks and online resources will be at the core of instruction, though learning 

activities will be varied to provide a balance of skills practice and more complex problem 

solving. Complex problem solving will typically involve application of math concepts in 

real life-type problem contexts involving more steps to work through.  Often, they will 

require the use of more than one math skill.  These activities may also be used to provide 

performance-based assessments as a supplemental measure of student understanding.   

 

Mathematics instruction will incorporate cooperative group activities that promote the 

growth, development, and progress of the individual.  Students will also have instruction 

on the history of mathematics and its applications, impact, and significance to real world 

problems and events.  In this way, teachers provide a connection between abstract 

concepts and practical applications through historical and contemporary examples and 

demonstration, which further allows students to understand how mathematics fits into 

their lives.    

 

Mathematics Intervention.  Teachers will be trained to continually check for 

understanding and reteach as part of the core mathematics instruction. Students needing 

reteaching will have additional time with the teacher while their advanced and on-pace 

students are extending their learning through enrichment activities.   

 

Though most students will make progress using the core mathematics instructional 

materials and strategies for differentiation, some students may benefit from replacement 

core academic materials and/or supplemental programs. Placement in math classes will 

depend on skill level; for example, STEAM will offer Algebra AB-1, Algebra A-1 and 

Algebra B-1. Students may also be assigned to an extra period of mathematics instruction 

in the math lab in lieu of an elective or foreign language course, and students may 

schedule time in the math lab on an as-needed basis. The math lab will be open at lunch 

and after school to increase student access. In most, if not all cases, STEAM anticipates 

staffing courses in the mathematics lab (writing lab and literacy lab) with credentialed 

teachers, though in some cases, instructional aides may be used to monitor and support 

students’ use of computer-based interventions and to provide students with tutoring to 

stay on pace with course expectations. 

 

Students will have the opportunity to use computerized learning and remediation tools to 

help students keep pace and for remediation and intervention, including Khan Academy.  

 

History/Social Science 

History/Social Studies instruction is based on California state content standards and on 

California's Common Core State Standards for English Language Arts and Literacy in 

History/Social Studies, Science and Technical Subjects.   The social studies curriculum is 

designed both to impart information and develop a variety of skills, from interpretation of 

tables, charts, graphs and maps, to comprehension written and verbal material and critical 

analysis of that material through written and oral expression, library, document and 

Internet research skills.  Teachers embed content knowledge within classroom activities 

that promote critical-thinking skills.  Social studies teachers aim to aim at getting students 

http://www.scoe.net/castandards/agenda/2010/ela_ccs_recommendations.pdf
http://www.scoe.net/castandards/agenda/2010/ela_ccs_recommendations.pdf
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to appreciate the achievement of past cultures as they affect contemporary situations.  

Students are expected to understand the development and expression of the national 

characteristics of a people as a product of their cultural environment.  An emphasis is 

placed on cause/effect relationships and the consequences of social, political, and 

economic developments.  Beyond the mere learning of facts, students are guided toward 

dealing conceptually and philosophically, as appropriate to grade level, with applicable 

topics, so as to become astute critical thinkers and problem solvers as well as effective 

communicators of those thoughts.  In this regard, students should be able to take their 

place as responsible, motivated participants in the American political and social 

landscape, able to analyze important and timely issues, and able to reach informed 

conclusions that will affect their futures.   

 

In addition to lecture and discussion, learning activities may include simulations, debates, 

speeches, research projects and papers, interactive notebooks, field trips, and oral history 

interviews – techniques used by social science practitioners.  Textbooks and on-line 

resources will be at the core of instruction, though learning activities will be varied to 

provide a balance of skills practice and more complex problem solving.  The social 

studies curriculum is the hub of an integrated curriculum, connecting with the other 

disciplines thematically, pictorially, or through the introduction and discussion of major 

figures in the development of the sciences and humanities.   

 

Science 

STEAM’s science curriculum is based on Next Generation Science Standards and on 

California's Common Core State Standards for English Language Arts and Literacy in 

History/Social Studies, Science and Technical Subjects. The curriculum will emphasize 

development of critical-thinking skills, mastery of scientific-inquiry methods at the 

secondary education level, and preparation for success in post-secondary science 

education.  Students learn to develop the skills of observing, identifying, measuring and 

organizing data.  They develop skills for using mathematical concepts and formulas in 

interpreting data and solving problems, which leads to the higher skills of evaluating and 

applying data, generating hypotheses leading to predicting, generalizing, and justifying.  

Scientific thinking may be seen as a developmental sequence involving the following 

cognitive processes: observing (using the senses to get information), communicating 

(talking, drawing acting), comparing (pairing, making one-to-one correspondence), 

inferring (classifying via super-ordinate/subordinate and if/then reasoning), and applying 

(developing strategic plans, testing and proving scientific principles). The scientific 

habits of mind will be developed through a laboratory curriculum that encourages 

independent scientific thought and investigation.  Through hands-on activities and 

experimentation, students will deepen their conceptual understanding and facility with 

scientific methods and hone the critical thinking skills needed for success as life-long 

learners. Students are exposed to a wide variety of careers in science, are made aware of 

the attitudes and preparation necessary for those careers, and are led to appreciate the 

sciences in their real world applications. 

 

Foreign Language 

As the ultimate objective of language study is communication, STEAM views foreign 

language proficiency as an essential skill for educated people in the 21st century.  This is 

accomplished through the development of four fundamental skills: oral comprehension, 

http://www.scoe.net/castandards/agenda/2010/ela_ccs_recommendations.pdf
http://www.scoe.net/castandards/agenda/2010/ela_ccs_recommendations.pdf
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speaking, reading, and writing.  STEAM will provide students with options in instruction 

in the following languages: Latin and Mandarin.  Latin is an important foundational 

language and provide a strong base for expanded literacy in numerous other languages, as 

well as having enduring historical and cultural significance.  The study of Spanish is 

important for professional life, for daily living in Southern California and for important 

cultural significance considering regional demographics. Native speakers of Spanish will 

upgrade their abilities to develop professional-quality reading, writing, speaking and 

listening in Spanish. 

 

Students will have the option of taking Mandarin for three years and will also have the 

option to study Latin as an elective course.   

 

In addition to language acquisition, students will come to understand and appreciate the 

historical and contemporary culture of the people who speak the language.  A major 

portion of the foreign language curriculum focuses on authentic vocabulary, 

contemporary settings and on material relevant to student life.  Subject matter is made 

relevant to students through multi-media presentations and applications, such as listening 

to musical compositions, films that relate in language or culture to contemporary issues, 

or literature that elicits cultural themes.  Conversation groups will help students gain 

fluency and mastery of colloquial expression.  Students learn to adapt vocabulary to 

personal needs and to pursue their own interests in language, to comprehend and produce 

planned language (essays), and to deal with concrete and factual topics of interest in 

formal and informal settings.  Trips to museums, restaurants, ethnic specific locales, etc.  

will add to an immersive experience in the study of language.  Summer educational trips 

to countries whose languages are currently under study are offered to all students who 

want a more experiential and personal understanding of world cultures.  

 

Fine Arts 

The Fine Arts curriculum at STEAM draws on the California content standards and 

frameworks for Visual and Performing Arts. Courses in Art, Drama, Music Appreciation, 

Film Studies, Photography, and Band are anticipated to comprise the major offerings of 

the department. The fine arts curriculum will be divided into three main components: 

visual and performing arts, aesthetic studies, and art theory.  Students will begin with 

basic skills in the various arts associated with design, composition, performance, notes, 

technology, etc., depending on the medium, and learn to organize, visualize, and express 

their vision through various artistic avenues.  Students move on to more specialized or 

advanced classes creating artistic works utilizing more sophisticated knowledge in 

drawing, mixed-media, color theory, music theory, stage craft, writing, etc. Students are 

expected to analyze and understand dramatic, musical, pictorial, and visual texts much as 

they would literary or other written text, but with the added emphasis on how the medium 

and audience impact meaning, significance, and interpretation.  

 

Physical Education 

The curriculum for physical education will be aligned with the goals expressed in the 

California Physical Education Model Content Standards and frameworks.  The physical 

education curriculum is designed to develop movement skills and knowledge, to develop 

a positive self-image, to encourage physical, personal, and social development, and to 

develop healthy living, social, and interpersonal skills.  The curriculum includes but is 
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not limited to the following skill areas: sensory and perceptual skills, loco-motor and 

non-loco motor skills, balance, eye/hand/ and other general coordination skills.  Students 

are instructed in the rules of many traditional games and sports with the aim of instilling a 

sense of strategy, a cooperative attitude, and a sense of fair play.  Students learn to work 

and play effectively within team dynamics, to appreciate and respect all students’ 

abilities, and not to exclude others because of superficial, cosmetic, or behavioral 

qualities.  Students learn to play roles of leadership, or subordination to a common goal 

when appropriate.  Most importantly, students come to recognize and are encouraged to 

act positively on the strong ligaments between physical, mental, and emotional wellbeing. 

The PE curriculum will also prepare students for the Physical Fitness Test in grade 7.   

 

Technology 

Technology will be aimed at the target student population by supporting the skills needed 

to thrive in college, as global citizens and for other real world purposes, major goals that 

will attract students to the Charter School.  The strategies listed below align with a 

growing body of research showing the instructional benefits of technology integration, 

including higher student engagement, greater real world relevance and increased learning.  

Technology will serve multiple purposes at STEAM: 

 

 Developing technological proficiencies 

 Incorporating real world curricula 

 Providing additional supports for students performing below grade level 

 Enhancing the quality and utility of feedback, reflection and revision 

 Connecting the STEAM community with global resources 

 Expanding opportunities for in-service education and parent involvement 

 

All students at STEAM will learn about the safe and responsible uses of the Internet as 

well as effective research skills.  Teachers will teach and use a variety of software 

programs such as Microsoft Word, Excel, and PowerPoint in their classrooms to develop 

students’ technology proficiencies. 

 

Many software and Internet resources exist to engage and excite students as they learn 

and master new concepts. Teachers have the opportunity to access the Internet for video, 

photo, and audio libraries to support both core content and expanded materials. Recent 

research has shown that computer-based simulations can advance student understanding 

of science concepts through visualization techniques or of social studies concepts through 

interactive learning experiences. Language learning is rapidly being enhanced by 

software that provides comprehensible input, in-context settings, and opportunities for 

conversational practice. These resources inspire learners’ interest, provide up-to-date 

content, and accommodate diverse learning styles. 

 

Technology expands opportunities for teacher feedback, student revision, and parent 

involvement in the education process.  Feedback can happen closer to real time, and 

software reduces the time teachers spend to provide individual feedback – students can 

submit homework electronically or ask the teacher questions privately via email.  Word 

processing allows students to concentrate the mechanics of truly learning to write clearly 

and effectively while they edit their work - a crucial life skill.  Further, recent studies 

have found that students who write and redraft on computers tend to produce more and 
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higher quality writing than their counterparts who do not.   Spreadsheet programs and 

math software allow students to explore quantitative reasoning concepts. 

 

In many applications, technology can help to create communities comprised of students, 

teachers, parents or composite groups, allowing computer-based learning to be a social 

activity, where participants are active learners.  Research notes that motivation to learn is 

increased when students perceive real world relevance of core content and when they 

collaborate with peers and practitioners (National Research Council 2000). 

 

Enrichment Activities 

Recognizing that school is a place where students can learn more than academics, 

STEAM will offer enrichment activities to extend students’ learning experience, 

including areas such as career choices and development, theater opportunities, advanced 

math topics, dance, filmmaking, martial arts, gardening and woodworking.  Enrichment 

activities are held after school and are selected based on student preferences, interests, 

and sign-ups.  Enrichment activities are led and supervised by teachers, community-

content specialists, parents with expertise in the particular field, and other individuals 

with advanced talents and skills.  These activities will allow students to explore and 

cultivate new interests and to shine in areas not always brought out in the regular 

classroom setting.  

 

SAMPLE CALENDAR AND SCHEDULE  

 
STEAM expects all students to attend school every day they are not ill.  There are no 

particular attendance requirements, aside from that expectation. The Charter School will 

follow a detailed plan for student absences. STEAM’s annual instructional minutes 

offering will comply with the requirements set forth in Education Code Section 47612.5. 

STEAM anticipates operating on a 180-day calendar, not including pupil-free days.  

STEAM will not hold classes on federal holidays.  The Charter School will respect and 

accommodate religious holidays observed by families of all faiths. The annual calendar 

will provide for pupil-free staff development days. A 2014-15 school calendar from 

another AEALAS charter school is attached as Appendix [ ], as an example of what 

STEAM’s calendar may look like for 2015-16. 

 

The daily schedule will allow STEAM to offer, at a minimum, the following number of 

minutes of instruction, or as may be required of California public schools at the time 

(currently less than the amounts cited below):  

 

 To pupils in kindergarten, 36,000 minutes 

 To pupils in grades 1 to 3, inclusive, 50,400 minutes 

 To pupils in grades 4 to 8, inclusive, 54,000 minutes 

 

The master schedule for the site-based program below conveys STEAM’s intended 

schedule for the 2015-16 school year.  

 

Campus Schedule Regular & Minimum Day 
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 Regular Day  Minimum Day  

Child Care Opens 

 

6:00 AM 6:00 AM 

Campus Opens to 

Students 

 

7:30 AM 7:30 AM 

First Bell 

 

7:45 AM 7:45 AM 

Tardy Bell 

 

7:50 AM 7:50 AM 

Recess 

 

10:00-10:15 AM 9:40-10:15 AM 

Lunch 

 

12:15-1:00 PM No Lunch Break 

Dismissal 

 

3:15 PM 12:45 PM 

Enrichment 

 

3:20 PM No Enrichment 

Child Care Closes 

 

6:00 PM No PM Child 

Care 

 

Elementary Block Schedule 

 

Instructional 

Block A 

A-1 

A-2 

Intervention I 

Recess 

Instructional 

Block B 

B-1 

B-2 

Intervention II 

Lunch 

Instructional Block 

C 

C-1 

C-2 

Intervention III 

Dismissal 
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Teacher Quality 

 
Recruitment, Hiring, and Retention of Highly Qualified Teachers 

High student academic achievement is a direct function of teacher quality.  STEAM will 

use multiple strategies to attract and keep highly qualified teachers with subject area 

knowledge that is likely to enable student achievement and collaborative learning for all 

students.  Teacher job descriptions will identify desired skills that reflect STEAM’s 

educational approaches and an ability to serve all students effectively.  STEAM’s 

development team will spread the word among its extensive network of California-

certified teachers to publicize positions.  In addition, notices will be placed on education 

list-serves, websites, and teacher education programs, and education publications. 

 

In hiring, STEAM will evaluate how well candidates’ educational philosophy and skills 

align with STEAM’s instructional approach.  Applicants will complete and submit 

documents including required credential documentation so as to allow the Charter 

School’s leadership team to conduct an in-depth screening of the match between the 

Charter School’s needs and the candidates’ professional capabilities as well as basic 

qualifications (see Element 5).  Ideal candidates will demonstrate strong content area 

knowledge, familiarity with effective content area instructional methods, experience 

connecting content to the real world application and/or to other content areas, experience 

with reading and writing strategies applicable to the genres of their discipline and a high 

level of global awareness and multicultural competence.  Ideal candidates will also have 

experience differentiating instruction to meet the needs of all students and using 

formative and summative assessment tools to inform instruction, and will understand the 

Charter School’s progress in meeting its API and Annual Yearly Progress growth goals.  

To the extent possible, candidates will participate in an interview and demonstrate their 

teaching skills through in class-observation or submission of a video or written response.  

Teachers, parents, and school leadership will participate in the hiring process, which will 

be finalized by the Charter School’s principal. 

 

STEAM will attract and retain teachers by offering an appropriate compensation package, 

and by creating and maintaining an attractive work environment.  This includes involving 

teachers in decision-making and providing regular opportunities to collaborate with 

colleagues and to participate in professional development that meets their needs.  

STEAM will attract teachers who are excited about the Charter School’s mission and 

vision. Charter School leadership will strive to maintain respect and professionalism in 

the workplace. 

 

Teacher Professional Development and Ongoing Instructional Improvement  
Teacher professional development will support development of instructional practices 

valued by the Charter School, including thematic integrated instruction and real world 

connections, including application oriented activities such as projects.  Professional 

development will also strive to meet teachers’ individual needs, which tend to vary 

widely at the secondary level.  Professional development will emphasize effective 

practices that support the success of students with special needs, such as special 

education students, English Learners and academically high and low achieving students.  

Teacher collaboration and professional development will begin each summer prior to the 

start of school and continue throughout the Charter School year.  Professional 
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development topics may also include CCSS-based lesson planning, performance-based 

authentic assessment, school wide approaches to reading and writing for college 

readiness and more.  These activities will be linked to analysis of student learning results 

and ongoing efforts to continually improve the quality of instruction. 

 

Professional development will include the following: 

 Teachers will be provided with training in the Charter School’s methods and how 

to implement them at the teacher’s grade level. Key professional development 

topics include: core curricular instructional programs and materials, core 

curricular approaches in the content areas (balanced literacy, hands-on 

mathematics, curriculum and lesson planning, inquiry-based social studies and 

science, etc.), transition to CCSS, standards-based lesson planning, instructional 

differentiation, and using assessments to inform instruction. 

 Teachers will be trained in strategies for serving English Learners. 

 Teachers be trained to “seek and serve” special education students effectively in a 

full inclusion model, working collaboratively with special education personnel. 

 Teachers will be in differentiation to meet the needs of high- and low-achieving 

students, in Response to Intervention, and in intervention programs, strategies, 

assessment and monitoring. 

 Teachers will receive guided practice in protocols for examining student work and 

adjusting instruction. 

 Additional professional development experiences will be determined after the 

faculty has been hired, in response to the strengths and needs of the faculty. 

 

The majority of professional development will be provided by the Principal and by 

AEALAS staff, though additional providers will be contracted as needed to address areas 

of need. 

 

In addition to ongoing instructional support and professional development throughout the 

school year, STEAM’s financial plan includes two weeks of planning and professional 

development prior to the Charter School’s opening, and one week before the start of each 

school year. 

 

ANNUAL GOALS AND ACTIONS IN THE STATE PRIORITIES 
 

 

CHARTER ELEMENT 1 – EDUCATIONAL PROGRAM  

CHARTER SCHOOL GOALS AND ACTIONS TO ACHIEVE THE STATE PRIORITIES  

Pursuant to Education Code Section 47605(b)(5)(A)(ii), following is a table describing the 

Charter School’s annual goals to be achieved in the state priorities schoolwide and for all pupil 

subgroups, as described in Education Code Section 52060(d), and specific annual actions to 

achieve those goals. 

 

Local Control and Accountability Plan  

The Charter School will produce a Local Control and Accountability Plan (“LCAP”) using the 

LCAP template adopted by the State Board of Education pursuant to Education Code Section 

47606.5. The Charter School shall submit the LCAP to its authorizer and the Los Angeles 
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County Superintendent of Schools annually on or before July 1, as required by Education Code 

Section 47604.33.  

 

The LCAP and any revisions necessary to implement the LCAP shall not be considered a 

material revision to the charter, and shall be maintained by the Charter School at the school 

site.  

 

Because each state priority has multiple parts, in order to align with the goals and annual 

actions to these multiple parts of each state priority, the Charter School has separated out the 

state priorities into “subpriorities.” 

 

STATE PRIORITY #1— BASIC SERVICES 
The degree to which teachers are appropriately assigned (E.C. §44258.9) and fully 

credentialed, and every pupil has sufficient access to standards-aligned instructional materials 

(E.C. § 60119), and school facilities are maintained in good repair (E.C. §17002(d)) 

SUBPRIORITY A – TEACHERS 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

100% of core teachers will hold a valid CA Teaching Credential with 

appropriate English learner authorization as defined by the CA 

Commission on Teaching Credentialing, and will be appropriately 

assigned. 

ACTIONS TO 

ACHIEVE GOAL 

All core teacher candidates screened for employment will hold a valid 

CA Teaching Credential with appropriate English learner authorization; 

Our Director of School Services will annually review credential status. 

SUBPRIORITY B – INSTRUCTIONAL MATERIALS 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

100% of pupils will have access to standards-aligned materials and 

additional instructional materials outlined in our charter petition. 

ACTIONS TO 

ACHIEVE GOAL 

All instructional materials purchased will be aligned to CA Common 

Core State Standards and aligned with our charter petition. 

SUBPRIORITY C – FACILITIES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Maintain a clean and safe school facility in partnership with the District, 

if lessor, and/or our facility lessor. 

ACTIONS TO 

ACHIEVE GOAL 

Daily general cleaning by custodial staff will maintain campus 

cleanliness; annual and monthly facility inspections will screen for safety 

hazards. 

STATE PRIORITY #2— IMPLEMENTATION OF COMMON CORE STATE STANDARDS  
Implementation of Common Core State Standards, including how EL students will be enabled 

to gain academic content knowledge and English language proficiency 

SUBPRIORITY A – CCSS IMPLEMENTATION 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

100% of the teachers will participate in annual professional development 

on the implementation of Common Core State Standards. 

ACTIONS TO 

ACHIEVE GOAL 

Identify and participate in intensive professional development and 

trainings on the CCSS and Technology in Teaching and Learning. 
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SUBPRIORITY B – EL STUDENTS & ACADEMIC CONTENT KNOWLEDGE  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

100% of EL students will gain academic content knowledge through the 

implementation of the CCSS. 

ACTIONS TO 

ACHIEVE GOAL 

EL students participate in English Language Arts/Literacy instruction 

with appropriate instructional support. 

SUBPRIORITY C – EL STUDENTS & ENGLISH LANGUAGE PROFICIENCY 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

100% of EL students will gain English language proficiency through the 

implementations of the ELD curriculum and related instructional 

strategies. 

ACTIONS TO 

ACHIEVE GOAL 

EL students participate in English Language Arts/Literacy instruction 

with appropriate instructional support. EL students have access to ELD 

curriculum.  Teachers of EL students participate in Professional 

Development activities to bridge the 2012 ELD standards and the existing 

ELD curriculum. 

STATE PRIORITY #3— PARENTAL INVOLVEMENT 
Parental involvement, including efforts to seek parent input for making decisions for schools, 

and how the school will promote parent participation 

SUBPRIORITY A – ACHIEVING/MAINTAINING PARENTAL INVOLVEMENT 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Maintain parent representation on the local Board of Overseers. 

ACTIONS TO 

ACHIEVE GOAL 
Prior to the beginning of each year, hold elections to fill vacancies. 

SUBPRIORITY B – PROMOTING PARENT PARTICIPATION 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Organize and maintain the Einstein Parent Organization (EPO) 

ACTIONS TO 

ACHIEVE GOAL 

School Administration will work closely with the EPO to recruit parents 

to meetings, to fill volunteer openings, and arrange fundraisers and 

school events. 

STATE PRIORITY #4— STUDENT ACHIEVEMENT 
Pupil achievement, as measured by all of the following, as applicable: 

A. California Assessment of Student Performance and Progress (CAASPP) statewide 

assessment 

B. The Academic Performance Index (API) 

C. Percentage of pupils who have successfully completed courses that satisfy UC/CSU 

entrance requirements, or career technical education 

D. Percentage of ELs who make progress toward English language proficiency as 

measured by the California English Language Development Test (CELDT) and/or 

English Language Proficiency Assessment for California (ELPAC) 

E. EL reclassification rate 

F. Percentage of pupils who have passed an AP exam with a score of 3 or higher 

G. Percentage of pupils who participate in and demonstrate college preparedness 

pursuant to the Early Assessment Program (E.C. §99300 et seq.) or any subsequent 

assessment of college preparedness 
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SUBPRIORITY A – CAASPP: ELA/LITERACY AND MATHEMATICS 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

75% of students at every applicable grade level, including all student 

subgroups, score proficient or higher on the CAASPP statewide 

assessment in the area of English Language Arts/Literacy and 

Mathematics. 

ACTIONS TO 

ACHIEVE GOAL 

Classroom instruction conducive to student learning; adequate learning 

environments; appropriate CCSS aligned instructional materials; 

implementation of a Reading Intervention Program (as needed) to assist 

at-risk students; use of instructional technology in the area of 

Mathematics. 

SUBPRIORITY B – API 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

100% of students, including all students subgroups, will meet the annual 

API Growth Target, or equivalent, as mandated by the CA State Board of 

Education 

ACTIONS TO 

ACHIEVE GOAL 

Classroom instruction will incorporate testing strategies in preparation of 

the CAASPP. 

SUBPRIORITY C – UC/CSU COURSE REQUIREMENTS (OR CTE)  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Not applicable 

ACTIONS TO 

ACHIEVE GOAL 
Not applicable 

SUBPRIORITY D – EL PROFICIENCY RATES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

EL students will advance at least one performance level per the 

CELDT/ELPAC each academic year. 

ACTIONS TO 

ACHIEVE GOAL 

EL students will receive in-class instructional support which may include 

1-on-1 teacher support, small group work, and use of SDAIE and ELD 

instructional strategies. 

SUBPRIORITY E – EL RECLASSIFICATION RATES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

EL students will be reclassified as Fluent English Proficient annually and 

perform at grade level on the CAASPP statewide assessment. 

ACTIONS TO 

ACHIEVE GOAL 

EL students will receive in-class instructional support which may include 

1-on-1 teacher support, small group work, and use of SDAIE and ELD 

instructional strategies. 

SUBPRIORITY F – AP EXAM PASSAGE RATE  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Not applicable 

ACTIONS TO 

ACHIEVE GOAL 
Not applicable 

SUBPRIORITY G – COLLEGE PREPAREDNESS/EAP  

GOAL TO 

ACHIEVE 
Not applicable 
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SUBPRIORITY 

ACTIONS TO 

ACHIEVE GOAL 
Not applicable 

STATE PRIORITY #5— STUDENT ENGAGEMENT 
 Pupil engagement, as measured by all of the following, as applicable: 

A. School attendance rates 

B. Chronic absenteeism rates 

C. Middle school dropout rates (EC §52052.1(a)(3)) 

D. High school dropout rates 

E. High school graduation rates 

SUBPRIORITY A – STUDENT ATTENDANCE RATES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

STEAM will maintain a 95% attendance rate. 

ACTIONS TO 

ACHIEVE GOAL 

STEAM will provide a comprehensive curriculum and a “bully-free” safe 

campus. 

SUBPRIORITY B – STUDENT ABSENTEEISM RATES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Students will have no more than 5 absences per school year. 

ACTIONS TO 

ACHIEVE GOAL 

Parents will be continually reminded of their child’s absentee rate 

through use of PowerSchool; absentee policy noted in parent/student 

handbook. 

SUBPRIORITY C – MIDDLE SCHOOL DROPOUT RATES  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Not applicable 

ACTIONS TO 

ACHIEVE GOAL 
Not applicable 

SUBPRIORITY D – HIGH SCHOOL DROPOUT RATES  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Not applicable 

ACTIONS TO 

ACHIEVE GOAL 
Not applicable 

SUBPRIORITY E – HIGH SCHOOL GRADUATION RATES  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Not applicable 

ACTIONS TO 

ACHIEVE GOAL 
Not applicable 

STATE PRIORITY #6— SCHOOL CLIMATE 
School climate, as measured by all of the following, as applicable: 

A. Pupil suspension rates 

B. Pupil expulsion rates 

C. Other local measures, including surveys of pupils, parents, and teachers on the sense of 

safety and school connectedness 
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SUBPRIORITY A – PUPIL SUSPENSION RATES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

STEAM will maintain an annual suspension rate of less than 1%. 

ACTIONS TO 

ACHIEVE GOAL 

Local school administration will work with teachers, families and 

students to manage student behavior issues and concerns.  Teacher 

Professional Development concerning classroom management. 

SUBPRIORITY B – PUPIL EXPULSION RATES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

STEAM will maintain an annual expulsion rate of less than 1%. 

ACTIONS TO 

ACHIEVE GOAL 

Local school administration will work with teachers, families and 

students to manage student behavior issues and concerns.  Teacher 

Professional Development concerning classroom management. 

SUBPRIORITY C – OTHER SCHOOL SAFETY AND SCHOOL CONNECTEDNESS MEASURES 

(SURVEYS) 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

STEAM staff and students will adhere to the safety plan outlined in 

Charter documentation and parent/student handbook. 

ACTIONS TO 

ACHIEVE GOAL 

Annually, school staff will be trained in first aid, CPR and triage 

techniques.  Additionally, students will participate in monthly Fire, 

Earthquake and Safety drills. 

SUBPRIORITY D [OPTIONAL] 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Parents and staff will feel a sense of community, accessibility and 

support. 

At least 90% of parents will return annual survey concerning school 

operations (i.e. administration, quality of education, school culture and 

climate). 

ACTIONS TO 

ACHIEVE GOAL 

Charter School’s continued use of Blackboard Connect, school and class 

web-sites, and town hall meetings. 

STATE PRIORITY #7— COURSE ACCESS 
The extent to which pupils have access to, and are enrolled in, a broad course of study, 

including programs and services developed and provided to unduplicated students (classified 

as EL, FRPM-eligible, or foster youth; E.C. §42238.02) and students with exceptional needs.  

“Broad course of study” includes the following, as applicable: 

Grades 1-6: English, mathematics, social sciences, science, visual and performing arts, health, 

physical education, and other as prescribed by the governing board. (E.C. §51210) 

Grades 7-12: English, social sciences, foreign language(s), physical education, science, 

mathematics, visual and performing arts, applied arts, and career technical education. (E.C. 

§51220(a)-(i)) 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

STEAM students, including all student subgroups, unduplicated students, 

and students with exceptional needs, will have access to and enroll in our 

academic and educational program as outlined in the school’s charter. 

ACTIONS TO 

ACHIEVE GOAL 
All academic content areas will be available to all students, including 
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student subgroups, at all grade levels. 

STATE PRIORITY #8—OTHER STUDENT OUTCOMES 

Pupil outcomes, if available, in the subject areas described above in #7, as applicable. 

SUBPRIORITY A – ENGLISH  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all student subgroups, unduplicated 

students and students with exceptional needs, will demonstrate grade 

level proficiency in English Language Arts/Literacy. 

ACTIONS TO 

ACHIEVE GOAL 

All students will enroll and participate in STEAM’s Common-Core 

English Language Arts/Literacy course.  Instructional strategies 

implemented throughout grade level courses include: project based 

learning; small group work, one-to-one conferring; school wide writing 

program; use of Webb’s Depth of Knowledge; backward design 

educational model; flipped classroom instruction; reading intervention  

program; integration and application of technology and detailed learning 

plans for all students. 

SUBPRIORITY B – MATHEMATICS 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all student subgroups, unduplicated 

students and students with exceptional needs, will demonstrate grade 

level proficiency in Mathematics. 

ACTIONS TO 

ACHIEVE GOAL 

All students will enroll and participate in STEAM’s Common-Core 

Mathematics course.  Instructional strategies implemented throughout 

grade level courses include: STEAM  driven curriculum, project based 

learning; small group work, one-to-one conferring; school wide writing 

program; use of Webb’s Depth of Knowledge; backward design 

educational model; flipped classroom instruction; reading intervention  

program; integration and application of technology and detailed learning 

plans for all students. 

SUBPRIORITY C – SOCIAL SCIENCES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all student subgroups, unduplicated 

students and students with exceptional needs, will demonstrate grade 

level proficiency in History, Civics and Social Science. 

ACTIONS TO 

ACHIEVE GOAL 

Students will study World History, American History, Government, 

Geography and economics.  Instructional strategies implemented 

throughout grade level courses include: Project based learning; small 

group work, one-to-one conferring; school wide writing program; use of 

Webb’s Depth of Knowledge; backward design educational model; 

flipped classroom instruction; reading intervention  program; integration 

and application of technology and detailed learning plans for all students. 

SUBPRIORITY D – SCIENCE 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all student subgroups, unduplicated 

students and students with exceptional needs, will demonstrate grade 

level proficiency in Life, Earth and Physical Science. 

ACTIONS TO 

ACHIEVE GOAL 
All students will enroll and participate in STEAM’s Common-Core 

Science courses.  Instructional strategies implemented throughout grade 
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level courses include: STEAM  driven curriculum, project based learning; 

small group work, one-to-one conferring; school wide writing program; 

use of Webb’s Depth of Knowledge; backward design educational model; 

flipped classroom instruction; reading intervention  program; integration 

and application of technology and detailed learning plans for all students. 

SUBPRIORITY E – VISUAL AND PERFORMING ARTS 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all student subgroups, unduplicated 

students and students with exceptional needs, will demonstrate 

proficiency in their Visual and Performing art class. 

ACTIONS TO 

ACHIEVE GOAL 
Students will develop an understanding and appreciation of the Arts. 

SUBPRIORITY F – PHYSICAL EDUCATION 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all student subgroups, unduplicated 

students and students with exceptional needs, will demonstrate 

proficiency in Physical Education by either enrolling in P.E. class or a 

team sport. 

ACTIONS TO 

ACHIEVE GOAL 

Students will study Physical Education by participating in athletic 

endeavors, studying human physiology, and keeping track of healthy 

habits. 

SUBPRIORITY G – HEALTH (GRADES 1-6 ONLY)  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all subgroups, unduplicated students and 

students with exceptional needs, will demonstrate grade level proficiency 

in Health. 

ACTIONS TO 

ACHIEVE GOAL 

All students will be enrolled and/or participate in appropriate Health 

Education.  Instructional strategies implemented throughout grade level 

courses include: project based learning; small group work; one-to-one 

conferring; school wide writing program; use of Webb’s Depth of 

Knowledge; backward design educational model; flipped classroom 

instruction; reading intervention program; integration and application of 

technology and detailed learning plans for all students. 

SUBPRIORITY F – PHYSICAL EDUCATION 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all student subgroups, unduplicated 

students and students with exceptional needs, will demonstrate 

proficiency in Physical Education by either enrolling in P.E. class or a 

team sport. 

ACTIONS TO 

ACHIEVE GOAL 

Students will study Physical Education by participating in athletic 

endeavors, studying human physiology, and keeping track of healthy 

habits. 

 

 

PLAN FOR STUDENTS WHO ARE ACADEMICALLY LOW ACHIEVING 

 

STEAM believes that each student can meet the CCSS and will work accordingly with 

students to achieve these standards.  STEAM will identify students who are performing 

below grade level through the results of the California Assessment of Student 



AEALAS – Science, Technology, Engineering, Arts, and Mathematics Charter Petition Page 34 of 121 
 

Performance and Progress (“CAASPP”) tests, school-wide benchmark assessments, 

classroom assessments, and/or classroom observations. Instructional staff will monitor 

the progress of academically low-achieving students throughout the year to ensure that 

students are on track for meeting growth goals. Services for academically low-achieving 

students begin with an assessment of students’ abilities and needs. STEAM anticipates 

using Aeries, a data management system that helps teachers derive quantifiable meaning 

from assessment data and to identify those students who may need intervention. Aeries 

includes a program of CCSS, benchmarks, along with suggestions about how to modify 

instruction based on assessment results. Students monitor their own progress and their 

status in most courses by logging on to PowerSchool. In addition, teachers keep accurate 

records and address problems through progress reports and parent–teacher conferences. 

Aeries also facilitates progress monitoring for academically low-achieving students. 

 

Teachers will be trained to use Response to Intervention (“RTI”) and monitor the success 

of tiered strategies in seeking to meet each student’s needs. When Tier I strategies do not 

produce success, teachers will use Tier 2 strategies, and then onto Tier 3 strategies: 

 

• Tier 1 – High-quality, comprehensive classroom reading instruction (whole 

class). The core program is personalized to students’ needs, matching students to 

texts at appropriate levels of difficulty (as opposed to using a one-size-fits-all core 

curriculum to all students). 

• Tier 2 – Small-group supplemental instructional support (five students or fewer 

for about 30 minutes a day through math and English labs or study halls). This 

level gives additional help to students who are not making adequate progress in 

Tier 1. Tier 2 teachers coordinate with Tier 1 teachers, meeting and 

communicating regularly to mesh their efforts and personalize extra help to 

students’ instructional needs. For example, if students are having problems with 

comprehension strategies, Tier 2 gives extra help in that area; if students can’t 

self-monitor, that will be the focus of intervention lessons.  

• Tier 3 – Intensive, very small-group tutorial instruction (two or three students or 

one-on-one) for students who are not making adequate progress in Tier 1 and 2.  

 

STEAM will help academically low achieving students succeed through use of engaging 

curriculum with real world relevance, a supportive school structure, teachers who know 

well each student’s needs and interests, accessibility to teachers and support staff for 

extra help, skills classes, and targeted academic intervention.  Extra help will support 

students to keep pace with class work, and targeted academic interventions will address 

individual learner needs through backfilling academic skills needed to bring students up 

to grade level performance (see Student Success Team section below).   Teachers will 

participate in professional development to address students’ special needs, including 

those of low achievers, and will use a curriculum planning process that prompts for 

differentiated planning of instruction to address the special needs in their classes. Within 

heterogeneous classes, students performing below grade level will be clustered by ability 

level to facilitate re-teaching and intervention to small groups of students with similar 

needs.  Students are assigned to a study hall period, a math lab period, a writing lab 

period, or a literacy lab period in lieu of an elective period if needed to help close skills 
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gap or provide the student with extra study time to keep up with the curriculum.  STEAM 

also plans to provide summer school programs for remediation and accelerated learning; 

depending on the Charter School’s ability to fund these programs, these may be fee-based 

options. 

 

Services to support academically low-achieving students will be provided during the 

Charter School’s instructional hours. In some instances, if the student’s parent(s) or 

guardian(s) desires, some targeted services may be provided outside the core school day 

if STEAM is able to accommodate that desire. The most likely reason why this might 

occur would be if parents prefer for the student not to miss any portion of the core school 

day. 

 

STEAM will use a SST process where students are not making expected progress to 

develop the specific adjustments to the student’s learning programs. In SST meetings, the 

parent or guardian (optional) for students still not achieving at grade-level standards will 

meet with school personnel to review the above strategies and plan for new ones.  

Students’ learning programs will be updated as needed to address their specific needs, 

including instructional differentiation needed to help the student make the most progress. 

Depending on identified needs, students will receive one or more of the following 

interventions: 

 

• Instructional activities and/or materials modified to accommodate the student’s 

specific academic needs  

• Supplemental math lab, writing lab, literacy lab to close skills gaps or study hall 

period to help students stay on pace  

• Additional help during the school day from teachers, support staff, peers, and/or 

volunteer tutors  

• Supplemental instruction, including extra help and/or targeted academic 

interventions to raise skills to grade level 

 

PLAN FOR STUDENTS WHO ARE ACADEMICALLY HIGH ACHIEVING 
  

STEAM is also an ideal environment for high achieving students.  The college 

preparatory focus will press students to work to the edge of their ability.  Projects and 

other open-ended assignments will allow and encourage students to stretch their 

conceptual understanding according to their individual potential.  Students will be 

encouraged and supported to reach beyond grade-appropriate CCSS to pursue their own 

interests and learn at their own pace. Teachers will modify instruction as needed to 

engage and challenge each student at his or her level. Staff will also guide learners to 

extracurricular enrichment activities that happen throughout the year. 

 

The process for identifying students who are academically high achieving is similar to the 

process for identifying academically low-achieving students, using the results of the state 

CAASPP assessments, school-wide benchmark assessments, classroom assessments 

and/or classroom observations.  Modifications for academically high-achieving students 

will begin with an assessment of student abilities and needs.  Individualized learning 
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plans will be updated as needed to foster and challenge their growth needs.  Depending 

on identified needs, students will receive one or more of the following interventions: 

 

 Instructional activities and/or materials that engage and challenge each student 

according to his or her academic needs and interests 

 Learning activities above grade level, including with older students on a variety of 

activities, such as multiage groupings in mathematics or AP classes 

 Pairing with low-performing students as peer tutors for a small portion of their 

day to develop leadership and social skills, deepen their own understanding, and 

narrow the achievement gap. (Research shows that people deepen understanding 

through the process of teaching others.) 

 Participation in college preparatory electives 

 Participation in enrichment activities during or after school 

 

PLAN FOR SERVING ENGLISH LEARNERS 
 

The Charter School will meet all applicable legal requirements for English Learners 

(“EL”) as it pertains to annual notification to parents, student identification, placement, 

program options, EL and core content instruction, teacher qualifications and training, re-

classification to fluent English proficient status, monitoring and evaluating program 

effectiveness, and standardized testing requirements.  The Charter School will implement 

policies to assure proper placement, evaluation, and communication regarding ELs and 

the rights of students and parents. 

 

Home Language Survey 

 

The Charter School will administer the home language survey upon a student’s initial 

enrollment into the Charter School (on enrollment forms).   

 

CELDT Testing 

 

All students who indicate that their home language is other than English will be 

California English Language Development Test (“CELDT”) tested within thirty days of 

initial enrollment1 and at least annually thereafter between July 1 and October 31 until re-

designated as fluent English proficient. 

 

The Charter School will notify all parents of its responsibility for CELDT testing and of 

CELDT results within thirty days of receiving results from publisher.  The CELDT shall 

be used to fulfill the requirements under the Elementary and Secondary Education Act for 

annual English proficiency testing. 

 

Reclassification Procedures 

 

                                                 
1 The thirty-day requirement applies to students who are entering a California public school for the first 

time or for students who have not yet been CELDT tested.  All other students who have indicated a home 

language other than English will continue with annual CELDT testing based upon the date last tested at the 

prior school of enrollment. 
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Reclassification procedures utilize multiple criteria in determining whether to classify a 

pupil as proficient in English including, but not limited to, all of the following: 

  
 Assessment of language proficiency using an objective assessment instrument 

including, but not limited to, the CELDT. 

 
 Participation of the pupil’s classroom teachers and any other certificated staff 

with direct responsibility for teaching or placement decisions of the pupil to 

evaluate the pupil’s curriculum mastery. 

 
 Parental opinion and consultation, achieved through notice to parents or guardians 

of the language reclassification and placement including a description of the 

reclassification process and the parents’ opportunity to participate, and 

encouragement of the participation of parents or guardians in the reclassification 

procedure including seeking their opinion and consultation during the 

reclassification process. 

 
 Comparison of the pupil’s performance in basic skills against an empirically 

established range of performance in basic skills based upon the performance of 

English proficient pupils of the same age that demonstrate to others that the pupil 

is sufficiently proficient in English to participate effectively in a curriculum 

designed for pupils of the same age whose native language is English.  
 

Strategies for English Learner Instruction and Intervention 
 

EL students will have full access to STEAM’s curriculum.  To help students understand 

content being taught, teachers will use support strategies such as providing instructional 

material at or near students’ reading levels in their native language and/or in English, 

explicitly teaching key vocabulary, and using appropriate instructional strategies such as 

anticipatory pre-reading of text and other Specially Designed Academic Instruction in 

English (“SDAIE”) methods.   

 

STEAM will ensure that each student’s academic program addresses the California ELD 

Standards he or she is working on, with high quality instruction designed to meet the 

language needs of English Learners.  To help English Learners achieve their potential, 

teachers will scaffold instruction and teach students comprehension strategies for a more 

self- directed means of comprehending grade-level curriculum.  Other strategies will 

include word study to examine phonemes, cognates, etymologies, prefixes and suffixes, 

and spelling patterns, using clear, slow speech, using simpler vocabulary to explain grade 

level content, and using visual and kinesthetic instructional modes.  

 

Teachers will teach students how to examine common text structures and use graphic 

organizers to organize information for better recall and comprehension.  Visual 

representations of key vocabulary and/or “realia” will also be used to help students 

comprehend new vocabulary.  Most importantly, students will be given daily 

opportunities to use their language in practical situations.  As English Learners delve into 

projects on a particular subject, they will develop the academic vocabulary associated 

with that topic and the social language needed to work successfully in a collaborative 
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learning setting. 

 

STEAM believes language is best learned when it is used frequently.  Students will be 

expected to regularly share their opinions, ideas, and knowledge with their classmates, 

teachers, the school community, and the community-at-large.  Through presentations, 

speeches, book readings, websites, and other activities, students will strive to 

communicate effectively and thus improve their English language skills.  English 

Learners may be grouped into flexible groups based on current language objectives for 

each student. Student progress will be monitored with formative assessments and 

assessments at the end of project cycles. 

 

Based on Jane Hill and Kathleen Flynn’s Classroom Instruction That Works for English 

Language Learners, and Bloom’s taxonomy, STEAM has patterned a five stage language 

support program to ensure English Learners are developing English as effectively and 

efficiently as possible.   

 

1. Pre-production – The student has minimal comprehension, does not verbalize, 

nods “yes” and “no,” draws and points.   

2. Early production – The student has limited comprehension, produces one- or two-

word responses, participates using key words and familiar phrases, and uses 

present-tense verbs.   

3. Speech emergence – The student has good comprehension, can produce simple 

sentences, makes grammar and pronunciation errors, frequently misunderstands 

irony or jokes.   

4. Intermediate fluency – The student has excellent comprehension and makes a few 

grammatical and pronunciation errors.   

5. Advanced fluency – The student has near-native level of speech.  

 

STEAM aims for students to make a minimum gain of one level of proficiency annually. 

Where students are not making adequate progress, STEAM will implement a 

personalized intervention plan, including placing students into an ELD course in lieu of a 

foreign language or elective course to provide intensive targeted instruction in English 

language development. ELD courses will also be provided for low-level ELs. ELs may be 

placed into a writing lab or literacy lab if that appears to be the best vehicle for meeting 

student’s needs.  

 

Within the writing or literacy lab, or as a core instructional resource within an ELD 

course, STEAM may provide a sequential, standards-based ELD curriculum using a 

recognized publisher’s program. The selected program will be Web-based, interactive, 

and engaging, even for struggling students. The program uses a multimedia-rich 

environment and animated lessons to keep students engaged in a skills-based program. 

The program will use a communicative, interactive, experiential approach to second-

language instruction. The lessons focus on real-world conversations and weave language 

skills into exploratory activities. This approach is patterned on the way a young child 

would learn his or her own native language. Constant feedback and assessment students 

facilitate personalized instruction. The program will immerse students in American 

English but also provides assistive language support to help students navigate the online 
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activities in the following first languages: Spanish, Vietnamese, Haitian Creole, Hmong, 

Chinese (Mandarin), Russian, Arabic, Korean, Japanese, Portuguese. 

 

ELD instruction is a fundamental component of differentiated instruction in English 

Language Arts for English Learners, with differentiation according to the each student’s 

particular needs. Within heterogeneous content area classes, students will be clustered by 

ELD level so that teachers can provide materials and content that address students’ needs. 

English Learners with a higher level of English acquisition may be served primarily by 

integrating ELD standards into English/Language Arts courses. Teachers in all content 

areas will use textbooks’ resources to support ELs to keep pace with the core curriculum 

and advance in their progress toward meeting ELD standards. Teachers will participate in 

professional development to develop the skills needed to effectively serve EL students, 

including lesson planning to meet ELs’ needs within each lesson.  Instructional support 

staff and volunteers may provide support in the native language and/or in English as is 

feasible and advisable. 

 

In addition, English Learners’ listening and speaking skills will be developed across all 

content areas both informally, through cooperative learning groups and other interactive 

learning modes, and more formally, through the Accountable Talk model.  Lauren Resnik 

(1995) introduced the concept of Accountable Talk as a means of raising the academic 

discourse of students and integrating higher-order thinking skills.  Ensuring that 

classroom talk emphasizes and continuously practices higher-order thinking is important, 

because extended, reasoned discourse is more abstract and decontextualized than 

conversational English; thus, making it more difficult for ELs to access.  Furthermore, 

since it is the expected discourse of higher education, it is important for ELs to master.   

 

Accountable Talk promotes listening skills by asking students to build on and make 

connections to other students’ responses, and to affirm or refute claims presented in 

discussion; thus, holding students “accountable” for classroom talk.  Students cite 

evidence, ask for elaborations and clarifications, and extend understandings by using the 

statements they have heard from their classmates to form new ideas.  English Learners 

may have difficulty finding the language they need to express the depth and complexity 

of their thinking expected of them during classroom discussions that use the Accountable 

Talk model; thus, scaffolding through the use of sentence frames will be used to support 

students in both lower and higher levels of English acquisition.  For example, simple 

sentence frames such as, “I would like to add . . . ; I disagree with . . . ; In my opinion . . 

.,” can be used with students who are in the early stages of English language acquisition.  

More complex sentence frames such as, “I conclude that _________ because I found 

evidence _______;” or “Your claim that ____________ is correct/incorrect 

because________________,” can be used with students with higher levels of English 

acquisitions and/or higher grade levels.  Sentence frames also support listening skills 

because students use familiar and consistent language and thus, English learners are 

better able to follow and participate in class discussions. STEAM teachers will 

implement Accountable Talk by explicitly modeling the type of language students are 

expected to use, providing appropriate scaffolds for ELs—sentence starters, word banks 

and leveled questions—and by purposefully structuring learning activities that promote 

rigorous classroom discussions.   
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Because STEAM expects to serve ELs as well as English-only students with low initial 

skills in English reading and writing, instruction will emphasize pervasive use of high-

power literacy strategies. Instructional aides and/or teachers may provide support in 

students’ native language and/or in English as is feasible. Credentialed teachers are 

responsible for providing ELD instruction to students; aides may provide supplemental 

support. To ensure that the Charter School effectively assists EL students in developing 

English proficiency, STEAM will provide the following: 

 

 Place EL students in classrooms with a qualified teacher who possesses a 

Crosscultural, Language, and Academic Development (“CLAD”) credential or its 

equivalent.   

 Provide teachers with professional development on best practices in second 

language acquisition so they become skilled in classroom strategies to meet the 

needs of EL students.  

 Ensure that instructional materials and standards are aligned for each EL student. 

 Provide each EL student with an ELD program delivered (1) a supplemental ELD 

course and/or (2) through differentiated instruction in ELA and other core content 

classes, if students maintain substantial progress toward ELD standards in this 

format 

 For students with the lowest ELD levels, provide instructional support in the 

home language (as appropriate) or in accessible English as is feasible and 

advisable 

 Use of Accountable Talk and high-power literacy strategies 

 Monitor ongoing progress of EL students. 

 

Monitoring and Evaluation of Program Effectiveness 

 

The Charter School evaluates the effectiveness of its education program for ELs by: 

 

 Adhering to Charter School-adopted academic benchmarks by language 

proficiency level and years in program to determine adequate yearly progress. 

 Monitoring teacher qualifications and the use of appropriate instructional 

strategies based on program design. 

 Monitoring student identification and placement. 

 Monitoring parental program choice options.  

 Monitoring availability of adequate resources. 
 

SERVING STUDENTS WITH DISABILITIES 
  

Overview 

 

The Charter School shall comply with all applicable state and federal laws in serving 

students with disabilities, including, but not limited to, Section 504 of the Rehabilitation 

Act (“Section 504”), the Americans with Disabilities Act (“ADA”) and the Individuals 

with Disabilities in Education Improvement Act (“IDEIA”).   
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The Charter School shall be categorized as a public school of the District in accordance 

with Education Code Section 47641(b).   

 

The Charter School shall comply with all state and federal laws related to the provision of 

special education instruction and related services and all SELPA policies and procedures; 

and shall utilize appropriate SELPA forms.   

 

The Charter School shall be solely responsible for its compliance with Section 504 and 

the ADA.  The facilities to be utilized by the Charter School shall be accessible for all 

students with disabilities. 

 

Section 504 of the Rehabilitation Act 

 

The Charter School recognizes its legal responsibility to ensure that no qualified person 

with a disability shall, on the basis of disability, be excluded from participation, be 

denied the benefits of, or otherwise be subjected to discrimination under any program of 

the Charter School.  Any student, who has an objectively identified disability which 

substantially limits a major life activity including but not limited to learning, is eligible 

for accommodation by the Charter School.   

 

A 504 team will be assembled by the Principal and shall include the parent/guardian, the 

student (where appropriate) and other qualified persons knowledgeable about the student, 

the meaning of the evaluation data, placement options, and accommodations.  The 504 

team will review the student’s existing records; including academic, social and behavioral 

records, and is responsible for making a determination as to whether an evaluation for 

504 services is appropriate.  If the student has already been evaluated under the IDEIA 

but found ineligible for special education instruction or related services under the IDEIA, 

those evaluations may be used to help determine eligibility under Section 504.  The 

student evaluation shall be carried out by the 504 team, which will evaluate the nature of 

the student’s disability and the impact upon the student’s education. This evaluation will 

include consideration of any behaviors that interfere with regular participation in the 

educational program and/or activities.  The 504 team may also consider the following 

information in its evaluation: 

 

 Tests and other evaluation materials that have been validated for the specific 

purpose for which they are used and are administered by trained personnel. 

 

 Tests and other evaluation materials including those tailored to assess specific 

areas of educational need, and not merely those which are designed to provide a 

single general intelligence quotient. 

 

 Tests are selected and administered to ensure that when a test is administered to a 

student with impaired sensory, manual or speaking skills, the test results 

accurately reflect the student’s aptitude or achievement level, or whatever factor 

the test purports to measure, rather than reflecting the student’s impaired sensory, 

manual or speaking skills.   
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The final determination of whether the student will or will not be identified as a person 

with a disability is made by the 504 team in writing and notice is given in writing to the 

parent or guardian of the student in their primary language along with the procedural 

safeguards available to them.  If during the evaluation, the 504 team obtains information 

indicating possible eligibility of the student for special education per the IDEIA, a 

referral for assessment under the IDEIA will be made by the 504 team. 

 

If the student is found by the 504 team to have a disability under Section 504, the 504 

team shall be responsible for determining what, if any, accommodations or services are 

needed to ensure that the student receives a free and appropriate public education 

(“FAPE”).  In developing the 504 Plan, the 504 team shall consider all relevant 

information utilized during the evaluation of the student, drawing upon a variety of 

sources, including, but not limited to, assessments conducted by the Charter School’s 

professional staff.   

 

The 504 Plan shall describe the Section 504 disability and any program accommodations, 

modifications or services that may be necessary.   

 

All 504 team participants, parents, guardians, teachers and any other participants in the 

student’s education, including substitutes and tutors, must have a copy of each student’s 

504 Plan.  The site administrator will ensure that teachers include 504 Plans with lesson 

plans for short-term substitutes and that he/she review the 504 Plan with a long-term 

substitute.  A copy of the 504 Plan shall be maintained in the student’s file.  Each 

student’s 504 Plan will be reviewed at least once per year to determine the 

appropriateness of the Plan, needed modifications to the plan, and continued eligibility. 

 

Services for Students under the “IDEIA” 

 

The Charter School intends to provide special education instruction and related services 

in accordance with the IDEIA, Education Code requirements, and applicable policies and 

practices of the Special Education Local Plan Area (“SELPA”).  The Charter School shall 

remain, by default, a public school of the District for purposes of Special Education 

pursuant to Education Code Section 47641(b).  However, the Charter School reserves the 

right to make written verifiable assurances that the Charter School shall become an 

independent LEA and join a SELPA pursuant to Education Code Section 47641(a) either 

on its own or with a grouping of charter school LEAs as a consortium.  

 

As a public school of the District, solely for purposes of providing special education and 

related services under the IDEIA pursuant to Education Code Section 47641(b), in 

accordance with Education Code Section 47646 and 20 U.S.C. 1413, the Charter School 

seeks services from the District for special education students enrolled in the Charter 

School in the same manner as is provided to students in other District schools.  The 

Charter School will follow the District and SELPA policies and procedures, and shall 

utilize SELPA forms in seeking out and identifying and serving students who may 

qualify for special education programs and services and for responding to record requests 

and parent complaints, and maintaining the confidentiality of pupil records. The Charter 

School will comply with District protocol as to the delineation of duties between the 

District central office and the local school site in providing special education instruction 
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and related services to identified pupils.  An annual meeting between the Charter School 

and the District to review special education policies, procedures, protocols, and forms of 

the District and the SELPA and District protocol, will ensure that the Charter School and 

the District have an ongoing mutual understanding of District protocol and will facilitate 

ongoing compliance. 

 

As long as the Charter School functions as a public school of the District solely for 

purposes of providing special education and related services under the IDEIA pursuant to 

Education Code Section 47641(b), then we would anticipate that a Memorandum of 

Understanding would be developed between the District and the Charter School which 

spells out in detail the responsibilities for provision of special education services and the 

manner in which special education funding will flow to the students of the Charter 

School.    

 

The District shall be designated the Local Educational Agency (“LEA”) serving Charter 

School students.  Accordingly, the Charter School shall be deemed a public school of the 

District pursuant to Education Code Section 47641(b) and 47646(a).  The Charter School 

agrees to adhere to the requirements of the Local Plan for Special Education and to 

District policies.  As a public school of the District, solely for purposes of providing 

special education and related services under the IDEIA pursuant to Education Code 

Section 47641(b), in accordance with Education Code Section 47646 and 20 U.S.C. 

1413, the Charter School seeks services from the District for special education students 

enrolled in the Charter School in the same manner as is provided to students in other 

District schools.   

 

The Charter School acknowledges the importance of cooperating with the District so that 

the District can provide special education services to Charter School students. The 

Charter School agrees to promptly respond to all District inquiries, to comply with 

reasonable District directives, and to allow the District access to Charter School students, 

staff, facilities, equipment and records as required to fulfill all District obligations under 

this Agreement or imposed by law. The Charter School believes that the allocation of 

responsibility for the provision of services (including but not limited to referral, 

identification, assessment, case management, Individualized Education Program (“IEP”) 

development, modification and implementation) shall be divided in a manner consistent 

with their allocation between the District and its school sites. 

 

Staffing 

 

All special education services at the Charter School will be delivered by individuals or 

agencies qualified to provide special education services as required by California’s 

Education Code and the IDEIA.  Charter School staff shall participate in all mandatory 

District in-service training relating to special education.   

 

It is the Charter School’s understanding that the District will be responsible for the hiring, 

training, and employment of site staff necessary to provide special education services to 

its students, including, without limitation, special education teachers, paraprofessionals, 

and resource specialists unless the District directs the Charter School that current District 

practice is for the individual school sites to hire site special education staff or the District 
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and the Charter School agree that the Charter School must hire on-site special education 

staff.  In that instance, the Charter School shall ensure that all special education staff 

hired by the Charter School is qualified pursuant to District and SEPLA policies, as well 

as meet all legal requirements.  The District may review the qualifications of all special 

education staff hired by the Charter School (with the agreement of the District) and may 

require pre-approval by the District of all hires to ensure consistency with District and 

SELPA policies. The District shall be responsible for the hiring, training, and 

employment of itinerant staff necessary to provide special education services to Charter 

School students, including, without limitation, speech therapists, occupational therapists, 

behavioral therapists, and psychologists.    

 

Notification and Coordination 

 

The Charter School shall follow District policies as they apply to all District schools for 

responding to implementation of special education services.  The Charter School will 

adopt and implement District polices relating to notification of the District for all special 

education issues and referrals. 

 

The Charter School shall follow District policies as they apply to all District schools for 

notifying District personnel regarding the discipline of special education students to 

ensure District pre-approval prior to imposing a suspension or expulsion.  The Charter 

School shall assist in the coordination of any communications and immediately act 

according to District administrative policies relating to disciplining special education 

students.   

 

Identification and Referral 

 

The Charter School shall have the responsibility to identify, refer, and work cooperatively 

in locating Charter School students who have or may have exceptional needs that qualify 

them to receive special education services. The Charter School will implement District 

and SELPA policies and procedures to ensure timely identification and referral of 

students who have, or may have, such exceptional needs. A pupil shall be referred for 

special education only after the resources of the regular education program have been 

considered, and where appropriate, utilized. 

 

It is the Charter School’s understanding that the District shall provide the Charter School 

with any assistance that it generally provides its schools in the identification and referral 

processes, and will ensure that the Charter School is provided with notification and 

relevant files of all students who have an existing IEP and who are transferring to the 

Charter School from a District school. The District shall have unfettered access to all 

Charter School student records and information in order to serve all of Charter School’s 

students’ special needs. 

 

In the event that the Charter School receives a parent written request for assessment, it 

will work collaboratively with the District and the parent to address the request.  Unless 

otherwise appropriate pursuant to applicable State and Federal law, the Charter School 

and the District will provide the parent with a written  assessment plan within fifteen days 
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of receipt of the written request and shall hold an IEP within sixty days of parent’s 

consent to the assessment plan to consider the results of any assessment. 

 

The Charter School will follow District child-find procedures to identify all students who 

may require assessment to consider special education eligibility and special education 

and related services in the case that general education interventions do not provide a free 

appropriate public education to the student in question. 

 

Assessments 

 

The term “assessments” shall have the same meaning as the term “evaluation” in the 

IDEIA, as provided in Section 1414, Title 20 of the United States Code. The District will 

determine what assessments, if any, are necessary and arrange for such assessments for 

referred or eligible students in accordance with the District’s general practice and 

procedure and applicable law.  The Charter School shall work in collaboration with the 

District to obtain parent/guardian consent to assess Charter School students. The Charter 

School shall not conduct special education assessments unless directed by the District.  

 

IEP Meetings 

 

It is the Charter School’s understanding that the District shall arrange and notice the 

necessary IEP meetings. IEP team membership shall be in compliance with state and 

federal law. The Charter School shall be responsible for having the following individuals 

in attendance at the IEP meetings or as otherwise agreed upon by the District and Charter 

School: the Principal and/or the Charter School designated representative with 

appropriate administrative authority as required by the IDEIA; the student’s special 

education teacher; the student’s general education teacher if the student is or may be in a 

regular education classroom; the student, if appropriate; and other Charter School 

representatives who are knowledgeable about the regular education program at the 

Charter School and/or about the student.  It is the Charter School’s understanding that the 

District shall arrange for the attendance or participation of all other necessary staff that 

may include, but are not limited to, an appropriate administrator to comply with the 

requirements of the IDEIA, a speech therapist, psychologist, resource specialist, and 

behavior specialist; and shall document the IEP meeting and provide of notice of parental 

rights. 

 

IEP Development 

 

The Charter School understands that the decisions regarding eligibility, goals/objectives, 

program, services, placement, and exit from special education shall be the decision of the 

IEP team, pursuant to the District’s IEP process. Programs, services and placements shall 

be provided to all eligible Charter School students in accordance with the policies, 

procedures and requirements of the District and of the SELPA and State and Federal law. 

  

The Charter School shall promptly notify the District of all requests it receives for 

assessment, services, IEP meetings, reimbursement, compensatory education, mediation, 

and/or due process whether these requests are verbal or in writing. 
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IEP Implementation 

 

Pursuant to District policy and how the District operates special education at all other 

public schools in the District, the District shall be responsible for all school site 

implementation of the IEP. The Charter School shall assist the District in implementing 

IEPs, pursuant to District and SELPA polices in the same manner as any other school of 

the District.  The District and Charter School will need to be jointly involved in all 

aspects of the special education program, with the District holding ultimate authority over 

implementation and supervision of services.  As part of this responsibility, the Charter 

School shall provide the District and the parents with timely reports on the student’s 

progress as provided in the student’s IEP at least as frequently as report cards are 

provided for the Charter School’s non-special education students. The Charter School 

shall also provide all home-school coordination and information exchange unless directed 

otherwise by the District. The Charter School shall also be responsible for providing all 

curriculum, classroom materials, classroom modifications, and assistive technology 

unless directed otherwise by the District.  The Charter School shall comply with any 

directive of the District as relates to the coordination of the Charter School and District 

for IEP implementation including but not limited to adequate notification of student 

progress and immediate notification of any considered discipline of special education 

students in such matters, the petitioners would notify the District of relevant 

circumstances and communications immediately and act according to District 

administrative authority. 

 

Interim and Initial Placements of New Charter School Students 

 

The Charter School shall comply with Education Code Section 56325 with regard to 

students transferring into the Charter School within the academic school year.  In 

accordance with Education Code Section 56325(a)(1), for students who enroll in the 

Charter School from another school district within the State, but outside of the SELPA 

with a current IEP within the same academic year, the District and the Charter School 

shall provide the pupil with a free appropriate public education, including services 

comparable to those described in the previously approved IEP, in consultation with the 

parent, for a period not to exceed thirty (30) days, by which time the District and Charter 

School shall adopt the previously approved IEP or shall develop, adopt, and implement a 

new IEP that is consistent with federal and state law.  In accordance with Education Code 

Section 56325(a)(2), in the case of an individual with exceptional needs who has an IEP 

and transfers into the Charter School from a district operated program under the same 

special education local plan area of the District within the same academic year, the 

District and the Charter School shall continue, without delay, to provide services 

comparable to those described in the existing approved IEP, unless the parent and the 

District agree to develop, adopt, and implement a new IEP that is consistent with federal 

and state law.  For students transferring to the Charter School with an IEP from outside of 

California during the same academic year, the District and the Charter School shall 

provide the pupil with a free appropriate public education, including services comparable 

to those described in the previously approved IEP in consultation with the parents, until 

the District conducts and assessment pursuant to paragraph (1) of subsection (a) of 

Section 1414 of Title 20 of the United States Code, if determined to be necessary by the 



AEALAS – Science, Technology, Engineering, Arts, and Mathematics Charter Petition Page 47 of 121 
 

District, and develops a new IEP, if appropriate that is consistent with federal and state 

law. 

  

Non-Public Placements/Non-Public Agencies 

 

The District shall be solely responsible for selecting, contracting with, and overseeing all 

non-public schools and non-public agencies used to serve special education students.  

The Charter School shall not hire, request services from, or pay any non-public school or 

agency to provide education or services to special education students without the prior 

written approval of the District. The Charter School shall immediately notify the District 

of all parental requests for services from non-public schools or agencies, unilateral 

placements, and/or requests for reimbursement.   

 

Non-discrimination 

 

It is understood and agreed that all children will have access to the Charter School and no 

student shall be denied admission nor counseled out of the Charter School due to the 

nature, extent, or severity of his/her disability or due to the student’s request for, or actual 

need for, special education services. 

 

Parent/Guardian Concerns and Complaints 

 

The Charter School shall follow District policies as they apply to all District schools for 

responding to parental concerns or complaints related to special education services. The 

Charter School shall instruct parents/guardians to raise concerns regarding special 

education services, related services and rights to the District unless otherwise directed by 

the District. The Charter School shall immediately notify the District of any concerns 

raised by parents. In addition, the Charter School and the District shall immediately bring 

to the other’s attention any concern or complaint by a parent/guardian that is in writing 

and/or which involves a potential violation of state or federal law.   

 

The District’s designated representative, in consultation with the Charter School’s 

designated representative, shall investigate as necessary, respond to, and address the 

parent/guardian concern or complaint.  The Charter School shall allow the District access 

to all facilities, equipment, students, personnel, and records to conduct such an 

investigation.   

 

The Charter School and the District shall timely notify the other of any meetings 

scheduled with parents/guardians or their representatives to address the parent/guardian 

concerns or complaints so that a representative of each entity may attend. The District, as 

the LEA, shall be ultimately responsible for determining how to respond to parent 

concerns or complaints, and the Charter School shall comply with the District’s decision.   

 

The Charter School and the District shall cooperate in responding to any complaint to or 

investigation by the California Department of Education, the United States Department of 

Education, or any other agency, and shall provide timely notice to the other upon receipt 

of such a complaint or request for investigation.  
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Due Process Hearings   

 

The District may initiate a due process hearing or request for mediation with respect to a 

student enrolled in Charter School if the District determines such action is legally 

necessary or advisable.  The Charter School agrees to cooperate fully with the District in 

such a proceeding. In the event that the parents/guardians file for a due process hearing, 

or request mediation, the District and the Charter School shall work together to defend 

the case.  In the event that the District determines that legal representation is needed, the 

Charter School agrees that it shall be jointly represented by legal counsel of the District’s 

choosing.   

 

The Charter School understands that the District shall have sole discretion to settle any 

matter in mediation or due process.  The District shall also have sole discretion to file an 

appeal from a due process hearing or take other legal action involving any Charter School 

student necessary to protect its rights.   

 

SELPA Representation 

 

It is the Charter School’s understanding that the District shall represent the Charter 

School at all SELPA meetings and report to the Charter School of SELPA activities in 

the same manner as is reported to all schools within the District.   

 

Funding 

 

The Charter School understands that it will enter into a MOU with the District regarding 

Special Education funding, and cannot at this time unilaterally dictate the funding 

relationship between the District and the Charter School. The Charter School anticipates, 

based upon State and Federal law that the fiscal relationship could be summarized as 

follows: 

 

Retention of Special Education Funds by the District 

 

The District shall retain all state and federal special education funding allocated for 

Charter School students though the SELPA Annual Budget Plan, and shall be entitled to 

count Charter School students as its own for all such purposes. 

 

Retention of ADA Funds by the District for Non-Public Placements 

 

The Parties acknowledge that the District may be required to pay for or provide Charter 

School students with placements at locations other than at the Charter School’s school 

site in order to provide them with a free appropriate public education. Such placements 

could include, without limitation, programs or services in other District schools, in other 

public school districts within the SELPA, in a County Office of Education program, in a 

non-public school, at home, at a hospital, or in a residential program. When such 

programs or services are provided at District expense, the District shall be entitled to 

receive from the Charter School the pro rata share of all funding received for such 

student, including, without limitation, all ADA funds, based on the number of 

instructional days or minutes per day that the student is not at the Charter School site. 
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Contribution to Encroachment 

 

The Charter School shall contribute its fair share to offset special education’s 

encroachment upon the District’s general fund.  Accordingly, the Charter School shall 

pay to the District a pro-rata share of the District’s unfunded special education costs 

(“encroachment”).  At the end of each fiscal year, the District shall invoice the Charter 

School for the Charter School’s pro-rata share of the District-wide encroachment for that 

year as calculated by the total unfunded special education costs of the District (including 

those costs attributable to Charter School) divided by the total number of District ADA 

(including Charter School students), and multiplied by the total number of Charter School 

ADA. The Charter School ADA shall include all Charter School students, regardless of 

home district.   
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Elements 2 and 3: MEASURABLE STUDENT OUTCOMES 

AND METHODS OF MEASUREMENT 

 
Governing Law: The measurable pupil outcomes identified for use by the charter school.  

“Pupil outcomes,” for purposes of this part, means the extent to which all pupils of the 

school demonstrate that they have attained the skills, knowledge, and attitudes specified 

as goals in the school’s educational program. Pupil outcomes shall include outcomes 

that address increases in pupil academic achievement both schoolwide and for all groups 

of pupils served by the charter school, as that term is defined in subparagraph (B) of 

paragraph (3) of subdivision (a) of Section 47607. The pupil outcomes shall align with 

the state priorities, as described in subdivision (d) of Section 52060, that apply for the 

grade levels served, or the nature of the program operated, by the charter school. 

Education Code Section 47605(b)(5)(B). 

 

And 

 

Governing Law: The method by which pupil progress in meeting those pupil outcomes is 

to be measured.  To the extent practicable, the method for measuring pupil outcomes for 

state priorities shall be consistent with the way information is reported on a school 

accountability report card. Education Code Section 47605(b)(5)(C). 

 

The Charter School affirms that to the extent practicable, the method for measuring pupil 

outcomes for state priorities shall be consistent with the way information is reported on a 

school accountability report card. 

 

Student Outcomes Aligned with the State Priorities 
 

CHARTER ELEMENT 2: MEASURABLE PUPIL OUTCOMES 

 CHARTER SCHOOL OUTCOMES THAT ALIGN WITH THE STATE PRIORITIES  

Pursuant to Education Code Section 47605(b)(5)(B), following is a table describing the Charter 

School’s outcomes that align with the state priorities and the Charter School’s goals and 

actions to achieve the state priorities, as identified in Element 1 of the charter. 

 

The LCAP and any revisions necessary to implement the LCAP, including outcomes and 

methods of measurement listed below, shall not be considered a material revision to the 

charter, and shall be maintained by the Charter School at the school site.  

 

STATE PRIORITY #1— BASIC SERVICES 
The degree to which teachers are appropriately assigned (E.C. §44258.9) and fully 

credentialed, and every pupil has sufficient access to standards-aligned instructional materials 

(E.C. § 60119), and school facilities are maintained in good repair (E.C. §17002(d)) 

SUBPRIORITY A – TEACHERS 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

100% of core teachers will hold a valid CA Teaching Credential with 

appropriate English learner authorization as defined by the CA 

Commission on Teaching Credentialing, and will be appropriately 

assigned. 
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ACTIONS TO 

ACHIEVE GOAL 

All core teacher candidates screened for employment will hold a valid 

CA Teaching Credential with appropriate English learner authorization; 

Our Director of School Services will annually review credential status. 

Teaching Credential with appropriate English learner authorization; Our 

Director of School Services will annually review credential status. 

MEASURABLE 

OUTCOME 

100% of core teachers will hold a valid CA Teaching Credential with 

appropriate English learner authorization as defined by the CA 

Commission on Teaching Credentialing, and will be appropriately 

assigned. 

METHODS OF 

MEASUREMENT 

Initial and annual verification of core teacher credential as reported by 

CA Commission on Teacher Credentialing; CALPADS Report 3.5 NCLB 

Core Course Section Compliance; Annual publication of School 

Accountability Report Card. 

SUBPRIORITY B – INSTRUCTIONAL MATERIALS 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

100% of pupils will have access to standards-aligned materials and 

additional instructional materials outlined in our charter petition. 

ACTIONS TO 

ACHIEVE GOAL 

All instructional materials purchased will be aligned to CA Common 

Core State Standards and aligned with our charter petition. 

MEASURABLE 

OUTCOME 

100% of pupils will have access to standards-aligned materials and 

additional instructional materials outlined in our charter petition. 

METHODS OF 

MEASUREMENT 

Chief Academic Officer and faculty will review all instructional materials 

before purchase pursuant to Education Code Section 60119. 

SUBPRIORITY C – FACILITIES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Maintain a clean and safe school facility in partnership with the District, 

if lessor, and/or our facility lessor. 

ACTIONS TO 

ACHIEVE GOAL 

Daily general cleaning by custodial staff will maintain campus 

cleanliness; annual and monthly facility inspections will screen for safety 

hazards. 

MEASURABLE 

OUTCOME 

Annually, 90% of all items on monthly site inspection checklists and 90% 

of facility inspections checklists will be in compliance/good standing and 

1005 of identified required corrections will be corrected within three 

months.  Daily cleanliness spot checks will also be performed. 

METHODS OF 

MEASUREMENT 

Monthly site inspection documents prepared by the Site Director; Annual 

Facility Inspection Reports. 

STATE PRIORITY #2— IMPLEMENTATION OF COMMON CORE STATE STANDARDS  
Implementation of Common Core State Standards, including how EL students will be enabled 

to gain academic content knowledge and English language proficiency 

SUBPRIORITY A – CCSS IMPLEMENTATION 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

100% of the teachers will participate in annual professional development 

on the implementation of Common Core State Standards. 

ACTIONS TO 

ACHIEVE GOAL 

Identify and participate in intensive professional development and 

trainings on the CCSS and Technology in Teaching and Learning. 

MEASURABLE 

OUTCOME 

Annually, 100% of teachers will participate in at least five hours of 

Professional Development and trainings in CCSS and three hours of 

Technology in Teaching and Learning Professional Development. 
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METHODS OF 

MEASUREMENT 

Professional Development calendar and rosters will evidence 

participation by teachers in Professional Development activities. 

SUBPRIORITY B – EL STUDENTS & ACADEMIC CONTENT KNOWLEDGE  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

100% of EL students will gain academic content knowledge through the 

implementation of the CCSS. 

ACTIONS TO 

ACHIEVE GOAL 

EL students participate in English Language Arts/Literacy instruction 

with appropriate instructional support. 

MEASURABLE 

OUTCOME 

Annually, 100% of EL students will gain academic content knowledge 

through the implementation of the CCSS. 

METHODS OF 

MEASUREMENT 

EL student performance on the CAASPP statewide assessments; 

CELDT/ELPAC assessments; ILP folder; teacher assessments; annual 

report cards. 

SUBPRIORITY C – EL STUDENTS & ENGLISH LANGUAGE PROFICIENCY 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

100% of EL students will gain English language proficiency through the 

implementations of the ELD curriculum and related instructional 

strategies. 

ACTIONS TO 

ACHIEVE GOAL 

EL students participate in English Language Arts/Literacy instruction 

with appropriate instructional support. EL students have access to ELD 

curriculum.  Teachers of EL students participate in Professional 

Development activities to bridge the 2012 ELD standards and the existing 

ELD curriculum. 

MEASURABLE 

OUTCOME 

100% of EL students will reach English language proficiency within four 

years of initial classification as English learners through the 

implementation of the CCSS, ELD curriculum and related instructional 

strategies. 

METHODS OF 

MEASUREMENT 

Student performance on CELDT/ELPAC Assessment, curriculum 

assessments, ELD folder and reclassification documentation. 

STATE PRIORITY #3— PARENTAL INVOLVEMENT 
Parental involvement, including efforts to seek parent input for making decisions for schools, 

and how the school will promote parent participation 

SUBPRIORITY A – ACHIEVING/MAINTAINING PARENTAL INVOLVEMENT 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Maintain parent representation on the local Board of Overseers. 

ACTIONS TO 

ACHIEVE GOAL 
Prior to the beginning of each year, hold elections to fill vacancies. 

MEASURABLE 

OUTCOME 
Annually, the Board of Overseers will have at a minimum 2 parents. 

METHODS OF 

MEASUREMENT 

Board of Overseers meeting agendas and minutes identify parent 

members. 

SUBPRIORITY B – PROMOTING PARENT PARTICIPATION 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Organize and maintain the Einstein Parent Organization (EPO) 

ACTIONS TO 

ACHIEVE GOAL 

School Administration will work closely with the EPO to recruit parents 

to meetings, to fill volunteer openings, and arrange fundraisers and 

school events. 
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MEASURABLE 

OUTCOME 
EPO will effectively fund raise and organize school functions.  

METHODS OF 

MEASUREMENT 

End of the year budget for fund raising; meeting agendas and minutes 

that identify EPO roles. 

STATE PRIORITY #4— STUDENT ACHIEVEMENT 
Pupil achievement, as measured by all of the following, as applicable: 

A. California Assessment of Student Performance and Progress (CAASPP) statewide 

assessment 

B. The Academic Performance Index (API) 

C. Percentage of pupils who have successfully completed courses that satisfy UC/CSU 

entrance requirements, or career technical education 

D. Percentage of ELs who make progress toward English language proficiency as 

measured by the California English Language Development Test (CELDT) and/or 

English Language Proficiency Assessment for California (ELPAC) 

E. EL reclassification rate 

F. Percentage of pupils who have passed an AP exam with a score of 3 or higher 

G. Percentage of pupils who participate in and demonstrate college preparedness 

pursuant to the Early Assessment Program (E.C. §99300 et seq.) or any subsequent 

assessment of college preparedness 

SUBPRIORITY A – CAASPP: ELA/LITERACY AND MATHEMATICS 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

75% of students at every applicable grade level, including all student 

subgroups, score proficient or higher on the CAASPP statewide 

assessment in the area of English Language Arts/Literacy and 

Mathematics. 

ACTIONS TO 

ACHIEVE GOAL 

Classroom instruction conducive to student learning; adequate learning 

environments; appropriate CCSS aligned instructional materials; 

implementation of a Reading Intervention Program (as needed) to assist 

at-risk students; use of instructional technology in the area of 

Mathematics. 

MEASURABLE 

OUTCOME 

Annually, at least 95% participation rate in the CAASPP statewide 

assessments; at least 75% of students at every applicable grade level, 

including all subgroups, score proficient or higher on the CAASPP 

statewide assessment in the areas of English Language Arts and 

Mathematics. 

METHODS OF 

MEASUREMENT 

CAASPP score reports; teacher observations; pre and post unit test 

results; unit assessments and classroom projects. 

SUBPRIORITY B – API 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

100% of students, including all students subgroups, will meet the annual 

API Growth Target, or equivalent, as mandated by the CA State Board of 

Education 

ACTIONS TO 

ACHIEVE GOAL 

Classroom instruction will incorporate testing strategies in preparation of 

the CAASPP. 

MEASURABLE 

OUTCOME 

100% of students, including all students subgroups, will meet the annual 

API Growth Target, or equivalent, as mandated by the CA State Board of 

Education 

METHODS OF 

MEASUREMENT 

CAASPP score reports and API reports or equivalent as determined by 

the CA department of Education. 

SUBPRIORITY C – UC/CSU COURSE REQUIREMENTS (OR CTE)  
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GOAL TO 

ACHIEVE 

SUBPRIORITY 

Not applicable 

ACTIONS TO 

ACHIEVE GOAL 
Not applicable 

MEASURABLE 

OUTCOME 
Not applicable 

METHODS OF 

MEASUREMENT 
Not applicable 

SUBPRIORITY D – EL PROFICIENCY RATES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

EL students will advance at least one performance level per the 

CELDT/ELPAC each academic year. 

ACTIONS TO 

ACHIEVE GOAL 

EL students will receive in-class instructional support which may include 

1-on-1 teacher support, small group work, and use of SDAIE and ELD 

instructional strategies. 

MEASURABLE 

OUTCOME 

75% of students will advance at least one performance level per the 

CELDT/ELPAC each academic year 

METHODS OF 

MEASUREMENT 

CELDT/ELPAC score reports; EL reclassification documentation, ELD 

curriculum assessments and annual report cards 

SUBPRIORITY E – EL RECLASSIFICATION RATES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

EL students will be reclassified as Fluent English Proficient annually and 

perform at grade level on the CAASPP statewide assessment. 

ACTIONS TO 

ACHIEVE GOAL 

EL students will receive in-class instructional support which may include 

1-on-1 teacher support, small group work, and use of SDAIE and ELD 

instructional strategies. 

MEASURABLE 

OUTCOME 

At least 25% of EL students will be reclassified as Fluent English 

Proficient annually and perform at grade level on the CAASPP statewide 

assessment. 

METHODS OF 

MEASUREMENT 

Analysis and review of CELDT results and CAASPP statewide 

assessment scores. 

SUBPRIORITY F – AP EXAM PASSAGE RATE  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Not applicable 

ACTIONS TO 

ACHIEVE GOAL 
Not applicable 

MEASURABLE 

OUTCOME 
Not applicable 

METHODS OF 

MEASUREMENT 
Not applicable 

SUBPRIORITY G – COLLEGE PREPAREDNESS/EAP  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Not applicable 

ACTIONS TO Not applicable 
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ACHIEVE GOAL 

MEASURABLE 

OUTCOME 
Not applicable 

METHODS OF 

MEASUREMENT 
Not applicable 

STATE PRIORITY #5— STUDENT ENGAGEMENT 
 Pupil engagement, as measured by all of the following, as applicable: 

A. School attendance rates 

B. Chronic absenteeism rates 

C. Middle school dropout rates (EC §52052.1(a)(3)) 

D. High school dropout rates 

E. High school graduation rates 

SUBPRIORITY A – STUDENT ATTENDANCE RATES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

STEAM will maintain a 95% attendance rate. 

ACTIONS TO 

ACHIEVE GOAL 

STEAM will provide a comprehensive curriculum and a “bully-free” safe 

campus. 

MEASURABLE 

OUTCOME 
ADA will be at least 95% 

METHODS OF 

MEASUREMENT 

ADA reports; in-house attendance reports; continual web based and email 

reminders of the importance of attendance.  SARC report. 

SUBPRIORITY B – STUDENT ABSENTEEISM RATES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Students will have no more than 5 absences per school year. 

ACTIONS TO 

ACHIEVE GOAL 

Parents will be continually reminded of their child’s absentee rate 

through use of PowerSchool; absentee policy noted in parent/student 

handbook. 

MEASURABLE 

OUTCOME 
90% of student body will have fewer than 5 absences per school year. 

METHODS OF 

MEASUREMENT 

End of term absence reports from PowerSchool.  Periodic attendance 

updates to all families reminding them of the importance of their child 

being at school.  SARC report. 

SUBPRIORITY C – MIDDLE SCHOOL DROPOUT RATES  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Not applicable 

ACTIONS TO 

ACHIEVE GOAL 
Not applicable 

MEASURABLE 

OUTCOME 
Not applicable 

METHODS OF 

MEASUREMENT 
Not applicable 

SUBPRIORITY D – HIGH SCHOOL DROPOUT RATES  

GOAL TO 

ACHIEVE 
Not applicable 
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SUBPRIORITY 

ACTIONS TO 

ACHIEVE GOAL 
Not applicable 

MEASURABLE 

OUTCOME 
Not applicable 

METHODS OF 

MEASUREMENT 
Not applicable 

SUBPRIORITY E – HIGH SCHOOL GRADUATION RATES  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Not applicable 

ACTIONS TO 

ACHIEVE GOAL 
Not applicable 

MEASURABLE 

OUTCOME 
Not applicable 

METHODS OF 

MEASUREMENT 
Not applicable 

STATE PRIORITY #6— SCHOOL CLIMATE 
School climate, as measured by all of the following, as applicable: 

A. Pupil suspension rates 

B. Pupil expulsion rates 

C. Other local measures, including surveys of pupils, parents, and teachers on the sense of 

safety and school connectedness 

SUBPRIORITY A – PUPIL SUSPENSION RATES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

STEAM will maintain an annual suspension rate of less than 1%. 

ACTIONS TO 

ACHIEVE GOAL 

Local school administration will work with teachers, families and 

students to manage student behavior issues and concerns.  Teacher 

Professional Development concerning classroom management. 

MEASURABLE 

OUTCOME 
Annually, less than 1% of enrolled students will be suspended. 

METHODS OF 

MEASUREMENT 
SARC report; CALPADS; in-house discipline records. 

SUBPRIORITY B – PUPIL EXPULSION RATES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

STEAM will maintain an annual expulsion rate of less than 1%. 

ACTIONS TO 

ACHIEVE GOAL 

Local school administration will work with teachers, families and 

students to manage student behavior issues and concerns.  Teacher 

Professional Development concerning classroom management. 

MEASURABLE 

OUTCOME 
Annually, less than 1% of enrolled students will be expelled. 

METHODS OF 

MEASUREMENT 
SARC report; CALPADS; in-house discipline records. 

SUBPRIORITY C – OTHER SCHOOL SAFETY AND SCHOOL CONNECTEDNESS MEASURES 

(SURVEYS) 
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GOAL TO 

ACHIEVE 

SUBPRIORITY 

STEAM staff and students will adhere to the safety plan outlined in 

Charter documentation and parent/student handbook. 

ACTIONS TO 

ACHIEVE GOAL 

Annually, school staff will be trained in first aid, CPR and triage 

techniques.  Additionally, students will participate in monthly Fire, 

Earthquake and Safety drills. 

MEASURABLE 

OUTCOME 

100% of Charter School staff will be trained in first aid, CPR and triage 

techniques.  Additionally, students will participate in at least 8 Fire, 

Earthquake and Safety drills per school year. 

METHODS OF 

MEASUREMENT 
Professional Development agendas and monthly school calendars. 

SUBPRIORITY D [OPTIONAL] 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

Parents and staff will feel a sense of community, accessibility and 

support. 

At least 90% of parents will return annual survey concerning school 

operations (i.e. administration, quality of education, school culture and 

climate). 

ACTIONS TO 

ACHIEVE GOAL 

School’s continued use of Blackboard Connect, school and class web-

sites, and town hall meetings. 

MEASURABLE 

OUTCOME 
At least 90% of parents will return school survey. 

METHODS OF 

MEASUREMENT 
In-house count of returned surveys. 

STATE PRIORITY #7— COURSE ACCESS 
The extent to which pupils have access to, and are enrolled in, a broad course of study, 

including programs and services developed and provided to unduplicated students (classified 

as EL, FRPM-eligible, or foster youth; E.C. §42238.02) and students with exceptional needs.  

“Broad course of study” includes the following, as applicable: 

Grades 1-6: English, mathematics, social sciences, science, visual and performing arts, health, 

physical education, and other as prescribed by the governing board. (E.C. §51210) 

Grades 7-12: English, social sciences, foreign language(s), physical education, science, 

mathematics, visual and performing arts, applied arts, and career technical education. (E.C. 

§51220(a)-(i)) 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

STEAM students, including all student subgroups, unduplicated students, 

and students with exceptional needs, will have access to and enroll in our 

academic and educational program as outlined in the school’s charter. 

ACTIONS TO 

ACHIEVE GOAL 

All academic content areas will be available to all students, including 

student subgroups, at all grade levels. 

MEASURABLE 

OUTCOME 

Annually, 100% of STEAM students, including all student subgroups, 

unduplicated students, and students with exceptional needs, will have 

access to and be able to enroll in all core and non-core subjects available. 

METHODS OF 

MEASUREMENT 
Student, teacher, course and grade level schedules. 

STATE PRIORITY #8—OTHER STUDENT OUTCOMES 

Pupil outcomes, if available, in the subject areas described above in #7, as applicable. 

SUBPRIORITY A – ENGLISH  

GOAL TO 

ACHIEVE 

All STEAM students, including all student subgroups, unduplicated 

students and students with exceptional needs, will demonstrate grade 
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SUBPRIORITY level proficiency in English Language Arts/Literacy. 

ACTIONS TO 

ACHIEVE GOAL 

All students will enroll and participate in STEAM’s Common-Core 

English Language Arts/Literacy course.  Instructional strategies 

implemented throughout grade level courses include: project based 

learning; small group work, one-to-one conferring; school wide writing 

program; use of Webb’s Depth of Knowledge; backward design 

educational model; flipped classroom instruction; reading intervention  

program; integration and application of technology and detailed learning 

plans for all students. 

MEASURABLE 

OUTCOME 

80% of STEAM students, including all subgroups, will progress one 

grade level/skill level each academic year as evidenced by classroom unit 

tests, benchmark assessments and CAASPP statewide test in the area of 

English Language Arts/Literacy. 

Annually, 80% of STEAM students, including all subgroups, will score 

Proficient or higher on the CAASPP statewide test in the area of English 

Language Arts/Literacy. 

METHODS OF 

MEASUREMENT 

Marks on report cards, unit exams, teacher’s evaluation, CAASPP test 

results. 

SUBPRIORITY B – MATHEMATICS 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all student subgroups, unduplicated 

students and students with exceptional needs, will demonstrate grade 

level proficiency in Mathematics. 

ACTIONS TO 

ACHIEVE GOAL 

All students will enroll and participate in STEAM’s Common-Core 

Mathematics course.  Instructional strategies implemented throughout 

grade level courses include: STEAM  driven curriculum, project based 

learning; small group work, one-to-one conferring; school wide writing 

program; use of Webb’s Depth of Knowledge; backward design 

educational model; flipped classroom instruction; reading intervention  

program; integration and application of technology and detailed learning 

plans for all students. 

MEASURABLE 

OUTCOME 

80% of STEAM students, including all subgroups, will progress one 

grade level/skill level each academic year as evidenced by classroom unit 

tests, benchmark assessments and CAASPP statewide test in the area of 

Mathematics. 

Annually, 80% of STEAM students, including all subgroups, will score 

Proficient or higher on the CAASPP statewide test in the area of 

Mathematics. 

METHODS OF 

MEASUREMENT 

Marks on report cards, unit exams, teacher’s evaluation, CAASPP test 

results. 

SUBPRIORITY C – SOCIAL SCIENCES 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all student subgroups, unduplicated 

students and students with exceptional needs, will demonstrate grade 

level proficiency in History, Civics and Social Science. 

ACTIONS TO 

ACHIEVE GOAL 

Students will study World History, American History, Government, 

Geography and economics.  Instructional strategies implemented 

throughout grade level courses include: Project based learning; small 

group work, one-to-one conferring; school wide writing program; use of 

Webb’s Depth of Knowledge; backward design educational model; 
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flipped classroom instruction; reading intervention  program; integration 

and application of technology and detailed learning plans for all students. 

MEASURABLE 

OUTCOME 

80% of STEAM students, including all subgroups, demonstrate 

proficiency, evidenced by Formal assessments and Authentic 

Assessments.  

METHODS OF 

MEASUREMENT 

Formal assessments include; pre and post testing, end of unit exams and 

essay exams.  Authentic assessments include: presentations, projects, 

rubrics, peer and teacher feedback. 

SUBPRIORITY D – SCIENCE 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all student subgroups, unduplicated 

students and students with exceptional needs, will demonstrate grade 

level proficiency in Life, Earth and Physical Science. 

ACTIONS TO 

ACHIEVE GOAL 

All students will enroll and participate in STEAM’s Common-Core 

Science courses.  Instructional strategies implemented throughout grade 

level courses include: STEAM  driven curriculum, project based learning; 

small group work, one-to-one conferring; school wide writing program; 

use of Webb’s Depth of Knowledge; backward design educational model; 

flipped classroom instruction; reading intervention  program; integration 

and application of technology and detailed learning plans for all students. 

MEASURABLE 

OUTCOME 

80% of STEAM students, including all subgroups, demonstrate 

proficiency, evidenced by Formal assessments and Authentic 

Assessments. 

METHODS OF 

MEASUREMENT 

Formal assessments include; pre and post testing, end of unit exams and 

essay exams.  Authentic assessments include: presentations, projects, 

rubrics, peer and teacher feedback. 

SUBPRIORITY E – VISUAL AND PERFORMING ARTS 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students who choose to enroll, including all student 

subgroups, unduplicated students and students with exceptional needs, 

will demonstrate proficiency in their Visual and Performing art class. 

ACTIONS TO 

ACHIEVE GOAL 
Students will develop an understanding and appreciation of the Arts. 

MEASURABLE 

OUTCOME 

80% of STEAM students, including all subgroups, demonstrate 

proficiency, evidenced by Formal assessments and Authentic 

Assessments. 

METHODS OF 

MEASUREMENT 

Formal assessments include; pre and post testing, end of unit exams and 

essay exams.  Authentic assessments include: presentations, projects, 

rubrics, peer and teacher feedback. 

SUBPRIORITY F – PHYSICAL EDUCATION 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all student subgroups, unduplicated 

students and students with exceptional needs, will demonstrate 

proficiency in Physical Education by either enrolling in P.E. class or a 

team sport. 

ACTIONS TO 

ACHIEVE GOAL 

Students will study Physical Education by participating in athletic 

endeavors, studying human physiology, and keeping track of healthy 

habits. 

MEASURABLE 

OUTCOME 

80% of STEAM students, including all subgroups, demonstrate 

proficiency, evidenced by passing the CA State Physical Fitness Exam 

and Formal assessments and Authentic Assessments. 
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METHODS OF 

MEASUREMENT 

Results from the CA State Physical Fitness Exam.  Formal assessments 

include; pre and post testing, end of unit exams and essay exams.  

Authentic assessments include: presentations, projects, rubrics, peer and 

teacher feedback. 

SUBPRIORITY G – HEALTH (GRADES 1-6 ONLY)  

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all subgroups, unduplicated students and 

students with exceptional needs, will demonstrate grade level proficiency 

in Health. 

ACTIONS TO 

ACHIEVE GOAL 

All students will be enrolled and/or participate in appropriate Health 

Education.  Instructional strategies implemented throughout grade level 

courses include: project based learning; small group work; one-to-one 

conferring; school wide writing program; use of Webb’s Depth of 

Knowledge; backward design educational model; flipped classroom 

instruction; reading intervention program; integration and application of 

technology and detailed learning plans for all students. 

MEASURABLE 

OUTCOME 

80% of STEAM students, including all sub-groups, will progress at least 

one grade level/skill level each academic year as evidenced by classroom 

unit tests, benchmark assessments and any applicable state test. 

METHODS OF 

MEASUREMENT 

Marks on report cards, unit exams, teacher evaluations and/or state 

exams. 

SUBPRIORITY F – PHYSICAL EDUCATION 

GOAL TO 

ACHIEVE 

SUBPRIORITY 

All STEAM students, including all student subgroups, unduplicated 

students and students with exceptional needs, will demonstrate 

proficiency in Physical Education by either enrolling in P.E. class or a 

team sport. 

ACTIONS TO 

ACHIEVE GOAL 

Students will study Physical Education by participating in athletic 

endeavors, studying human physiology, and keeping track of healthy 

habits. 

MEASURABLE 

OUTCOME 

80% of STEAM students, including all subgroups, demonstrate 

proficiency, evidenced by passing the CA State Physical Fitness Exam 

and Formal assessments and Authentic Assessments. 

METHODS OF 

MEASUREMENT 

Results from the CA State Physical Fitness Exam.  Formal assessments 

include; pre and post testing, end of unit exams and essay exams.  

Authentic assessments include: presentations, projects, rubrics, peer and 

teacher feedback. 

 

 

STEAM will use multiple assessment measures to get an accurate picture of student 

learning, as no single measure tells the whole story.  The data will not be a stand-alone 

summation of achievement but serve in a feedback loop that is integral to teaching and 

learning.  Assessments of student learning will help STEAM do the following: 

 

 Plan curriculum and instruction  

 Evaluate teaching strategies for continuous improvement 

 Identify individual student needs  

 Provide students, teachers and parents with information useful in promoting 

learning and development 

 Monitor progress of individual students toward achievement of CCSS 
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 Monitor progress toward schoolwide and subgroup API and AYP targets 

 

STEAM’s assessments align to the Charter School’s mission, exit outcomes and 

curriculum. With respect to the mission, STEAM aims to provide students with tools to 

develop their intellectual, artistic, physical, technological, and social competencies, 

allowing them to graduate with a deep understanding of the relationships among 

disciplines, and the ability to continuously develop their intellectual integrity and 

curiosity through a lifelong love of learning. The combination of assessments described 

below, taken together, ensure that students perform to a college preparatory level, but 

they also captured dimensions of learning not often captured by standardized 

assessments. They also align with the interdisciplinary emphasis of STEAM’s 

curriculum. The frequent use of publisher assessments ensures close alignment of 

assessment and curriculum. 

 

MANDATED STATE ASSESSMENTS 

 
As is required by California law, STEAM will meet all statewide standards and conduct 

the state pupil assessments required pursuant to Section 60602.5, including the CAASPP 

tests and other mandated state assessments.  STEAM will administer tests that are 

required by grade level, including the CAASPP, CMA, CAPA as appropriate, or other 

Smarter Balanced Assessments, the CELDT (and the ELPAC when it is implemented), 

and the California Physical Fitness test in Grade 5.  The above test results data will be 

one of multiple assessment methods used to document and monitor student performance 

PSAT performance data will also be used to target growth areas.  API and AYP growth 

goals will be made clear to the faculty, and STEAM will report API and AYP data to 

stakeholders annually as described above. 

 

GROWTH MEASURES:  PRE- AND POST-TESTS 

 
To effectively assess students’ academic growth over time, STEAM will utilize value-

added growth measures, including school year pre- and post-diagnostic tests.  At the 

beginning of each academic year, STEAM intends to administer a diagnostic pre-test to 

measure each student’s strengths and weaknesses in English and mathematics.  

Throughout the school year, STEAM will monitor student progress using a variety of 

methods (described below), including an Assessment Reporting System (Aeries).  

STEAM will administer another diagnostic post-test at the end of the year.  Instructional 

staff will monitor students’ skills at the beginning of the academic year, at benchmark 

points throughout the year, and at the end of each year to ensure that students are making 

progress towards STEAM’s measurable pupil outcomes. 

 

CLASSROOM ASSESSMENTS 

 
In addition to mandated standardized assessments, STEAM selects from a range of 

assessment strategies, as best suits the purpose of the assessment, including the 

following:  
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1. Authentic assessments:  STEAM will use authentic assessments to assess skills 

best observed in holistic application (as opposed to discrete skills and factual 

knowledge that more traditional assessments are designed to assess).  As 

described in the Charter School’s mission and vision, STEAM seeks to prepare 

secondary students to for 21st century careers and lives as members of a 

democratic society through an interdisciplinary educational experience.  

Authentic assessments align well with many of the learning outcomes and 

instructional modes associated with these goals.  Possible assessments include a 

student-designed science experiment, a benchmark writing assignment, 

participation in a historical debate, complex mathematical problem solving from a 

real world context, or creation of a flyer to inform community members about an 

important social issue or program.  These ‘performances’ also provide 

opportunities to shine, especially for students who perform better in these 

circumstances than in 'test' situations.   Expectations will be communicated 

clearly to students at the start of each assignment using teacher-developed rubrics 

and, where possible, sample products receiving high, medium and low scores.  

Students will learn to use rubrics to self-assess, to describe their growth over time 

and to set learning goals.  

2. Publisher-developed assessments:  When textbooks are used, STEAM may use 

diagnostics and other assessments that are part of the package.  Publisher-

developed assessments may also be used apart from textbooks where they provide 

helpful data and align well with STEAM’s student outcomes and instructional 

methods 

3. Teacher-developed quizzes, tests and other assessments:  Teachers will 

sometimes develop curriculum from sources that do not include pre-packaged 

assessments.  To align with taught curriculum, teachers will often create quizzes, 

tests and other assessments to monitor student progress 

4. Teacher observation and narratives:  Teachers will look for evidence that 

relates to planned learning outcomes, that is, specific behaviors that indicates that 

students have developed understanding of a particular concept, has acquired or 

refined a particular skill.  Narratives are write-ups of the evidence found.  At the 

secondary level, these tend to be particularly useful in assessing achievement of 

non-academic content.  

5. Checklists of progress:  These are simple checklist style records of the student's 

level of mastery of skills. They are helpful as a formative record to inform 

planning and teaching; and as a summative record to provide information for 

students, parents, and other teachers.  At the secondary level, these tend to be 

particularly useful in assessing achievement of non-academic content. 

6. Portfolios:  These are purposeful collections of student work that exhibit the 

student's efforts, progress and achievements in one or more areas. The collection 

includes student participation in selecting contents, the criteria for selection, the 

criteria for judging merit and evidence of student self-reflection. A portfolio is a 

storehouse that captures growth, student and teacher input; a measure of growth 

that shows process as well as product and student self-assessment; a record to 

pass on to the next class, school and that complements teacher's judgments.  

 
Methods for Measurement  
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The methods for measuring pupil outcomes are consistent with the way the Charter 

School will report information on its school accountability report card.  Numerous 

assessments are listed here that are not reported on the School Accountability Report 

Card but which the Charter School will use to gain a fuller picture of student 

achievement.  

 

STEAM’s exit outcomes align with the Charter School’s college preparatory mission as 

well as to curriculum and assessments. STEAM will use a combination – though not 

necessarily all - of the assessment tools listed as appropriate to the grade level and the 

specific content to be assessed.  In addition to the exit outcomes listed below, STEAM 

will develop benchmark skills and specific classroom-level skills.  

 

Measurable Outcomes Assessment Tools 

Students will achieve 

proficiency in 

English/Language Arts  

· CAASPP, CMA, CAPA 

· Pre- and post-diagnostics 

· Classroom assessments (authentic assessments, 

publisher tests, teacher-created tests, teacher 

observation and narratives, checklists of progress, 

portfolios) 

· Online Assessment Reporting System 

· SST meetings 

Students will achieve 

proficiency in Mathematics 

· CAASPP 

· Pre- and post-diagnostics 

· Classroom assessments (authentic assessments, 

publisher tests, teacher-created tests, teacher 

observation and narratives, checklists of progress, 

portfolios) 

· Aeries 

· SST meetings 

Students will achieve 

proficiency in Science 

· CAASPP 

· Pre- and post-diagnostics 

· Classroom assessments (authentic assessments, 

publisher tests, teacher-created tests, teacher 

observation and narratives, checklists of progress, 

portfolios) 

· Aeries 

· SST meetings 
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Students achieve proficiency 

in History/Social Science 

· CAASPP 

· Pre- and post-diagnostics 

· Classroom assessments (authentic assessments, 

publisher tests, teacher-created tests, teacher 

observation and narratives, checklists of progress, 

portfolios) 

· Aeries 

· SST meetings 

EL students will make 

progress toward fluency in 

English 

· CELDT 

· CAASPP 

· Teacher observation 

· SST meetings 

· Optional parent input   

Special education students 

will achieve or make 

progress toward the learning 

goals in their Individualized 

Education Plans 

· IEP progress and review 

· 504 progress and review 

· CMA/CAPA 

· Optional parent input   

Students will demonstrate 

global and multicultural 

awareness and critical 

thinking skills 

· Classroom assessments (authentic assessments, 

teacher observation and narratives, portfolios, 

student self-evaluation) 

Students will demonstrate 

progress, from beginner to 

advanced levels, in Latin  or 

Mandarin 

· Classroom assessments (publisher tests, teacher-

created tests, teacher observation and narratives, 

California Foreign Language based standards and 

benchmarks) 

Students will demonstrate 

awareness of college 

entrance requirements and 

the suitability of college 

options to student’s needs 

· Classroom assessments (teacher observation and 

narratives, teacher checklists) 

· Conferences with college counselors 

 
 

 

STEAM will hold the following goal for academically low achieving students:  

 

· Score Basic, Proficient or Advanced on the CAASPP in Math and ELA within 

three years of consistent attendance at STEAM.  

 

STEAM will hold the following goals for high achieving students: 
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• Score Advanced on the CAASPP exams in Math and/or ELA. 

• Demonstrate performance proportionate to abilities on extension activities, as 

judged in teacher narratives 

 

STEAM will have the following school-wide student performance goals: 

• 95% attendance or higher 

• 95% graduation rate or higher 

• 5% dropout rate or lower 

• API score of 850 or higher 

• 80% participation of students’ families at open house 

• 80% of families who express satisfaction with the Charter School overall 

 

Exit outcomes and performance goals may need to be modified over time. 

 

USE OF DATA 
 

STEAM will be accountable to stakeholders by providing them with transparent 

information on student achievement; parent, student and teacher program satisfaction; 

financial stability; graduation and college attendance rates and information; and 

attendance. STEAM will share accountability information with the school community, 

the larger community and charter authorizer via an annual report, the Charter School 

website and school mailings.   

 

The Charter School will incorporate formative assessment to gain an understanding of 

what students know (and don't know) to make responsive and targeted adjustments in 

teaching and learning.  The following activities will occur in order to reach this objective: 

 

· Vertical teams will be created in curricular disciplines to perform pre-assessment 

analysis so as to assess and target year-to-year performance in the various 

disciplines.  

· Learning goals and strategies will be shared with students at the beginning of the 

course.  

· Peer teacher observational findings and student classroom discussion will be 

implemented as an important aspect of formative assessment.  

· Opportunities for student self-assessment and peer assessment.  

· Verbal and non-verbal physical demonstrations will be performed allowing 

students to express concepts without speech. This will be done as an informal 

comprehension check before proceeding with instruction and will sometimes  be 

formally recorded on a checklist.  

· Pictorial products that allow students to demonstrate content knowledge beyond 

speech or writing will be incorporated. These products will take the form of 

dioramas, models, graphs, charts, diagrams, webs, or illustrations. Students will 

be asked to label elements of their product using the key vocabulary addressed by 

the lesson.  
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· Oral presentations including interviews, oral reports, role-playing, describing, 

explaining, summarizing, retelling, or paraphrasing as one more means of gauging 

student learning will be incorporated. 

· Written work will be assigned to provide an opportunity for students to 

demonstrate their skills in expressing language through written communication. 

· Student discussion groups will discuss their thought processes about questions 

and topic in pairs or small groups with representatives sharing their thinking with 

the larger group (sometimes called think-pair-share).  

· Students will be asked to summarize the main ideas they've taken away from a 

lecture, discussion, or assigned reading. 

  

The Charter School will incorporate summative assessment to gain an understanding of 

what students have or have not learned in order to make responsive and targeted 

adjustments in teaching and learning at the end of each semester of course study. The 

following activities will be planned in order to reach this objective: 

 

· Vertical and horizontal teams will be created from grade level to grade level in 

curricular disciplines to perform pre-assessment analysis so as to target year-to-

year performance in the various disciplines.  

· Teacher teams will meet and examine student data, determine mastery of CCSS, 

and discuss differentiated instruction or interventions to address student needs.  

· Performance will be assessed through a combination of assignments including, 

but not limited to: final exams, tests/quizzes, portfolios, reflective journals, group 

projects, research reports, expository essays, oral presentations, standardized tests, 

in-class writing.  

· Coursework performance, assignments and other work such as tests, quizzes, lab 

reports, homework, etc., making year-to-year adjustments in teaching as a result 

of summative assessment data will be assessed.  

· Learning goals will be shared with students at the beginning of the course. 

· Report cards and progress reports with teacher narratives will be issued on a 

quarterly basis. 
 

The Charter School’s board and staff will analyze the information gathered to make data-

driven programmatic, governance and staffing decisions.   

 

 

REPORTING STUDENT ACHIEVEMENT DATA 

 
STEAM’s student performance data will be reported in writing to school staff and 

parents/guardians, including progress reports, report cards, standardized test scores, and, 

for English Learners, progress toward English proficiency. STEAM will implement a 

rubric-based report card that will include teacher description of student growth over the 

course of each grading period and a summative evaluation of year-long progress. 

Evaluations of each student’s progress will be sent home to parents/guardians once a 

quarter.  

 

STEAM’s grading policy reflects a standards mastery approach to student assessment. 

Student progress toward grade level standards will be conveyed using terminology 
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borrowed from the CAASPPs (assuming it will persist past the California Standards 

Test): Far Below Basic, Below Basic, Basic, Proficient and Advanced and will be 

expressed as letter grades A, B, C, D, F. STEAM will track each student’s mastery of 

grade level skills and concepts by aligning benchmark and classroom assessments to a 

mastery rubric (FBB, BB, B, P, A). Each level will be delineated by content area and 

grade level. The report card will convey what constitutes each score using five-point 

rubrics. Grading practices are consistent throughout the disciplines and are articulated in 

the Student/Parent Handbook. Teachers detail their grading practices and expectations in 

the course syllabus, which is distributed to students and parents and filed with the 

department chairs. 

 

In all courses, homework is assigned and reviewed, and students are expected to 

demonstrate a degree of mastery of the material before moving on to more difficult work. 

STEAM’s course content is systematically evaluated, formally and informally, and 

curriculum guides and expectations are constantly scrutinized. Tracking and continual 

review of department instructional criteria ensure effective placement and student 

progress is being monitored in line with the California State Curriculum Frameworks 

regarding long range preparation for college-bound students.  Students are, likewise, 

encouraged to assess their own learning by questioning and participating in class 

discussions and by selecting academic electives and other foreign language studies 

beyond the four year foreign language requirement, or by coming to study hall to advance 

their personal knowledge of material. 

 

STEAM believes strongly in creating a two-way dialogue between the Charter School 

staff and parents/guardians. Parental involvement and commitment to this rigorous 

academic school is necessary if their children are to succeed. We expect them to be 

actively involved in supporting their children’s education.  Dialogue with the teacher and 

the Charter School administrators will be ongoing with parents/guardians as they support 

their child through each academic year. At parent-teacher conferences, parents/guardians 

will review the progress of their child, sharing and discussing test scores, schoolwork, 

and classroom behavior. Conferences may also be initiated by teachers, student/parent or 

guardian and may include but are not limited to the discussion of intervention as well as 

student progress.     At these meetings, home and school strategies will be discussed, so 

that the student has the best chance of improving his/her performance. In some cases 

where low grades or extreme behavior is an issue, a “Contract for Success” will be 

designed, highlighting problem areas and outlining various strategies with attainable 

benchmarks.  This contract will guide the teachers and the parents/guardians, as they 

work together to give students the best chance of succeeding in school. Other 

interventions may be implemented as described above.  

 

Students and parents have daily access to assignments and grades via our student 

information system-PowerSchool- a program that allows them to keep accurate tracking 

of grades, while printed and mailed Progress Reports are given to students and parents at 

each mid-quarter, and report cards are issued at each 9 week grading period. Students 

monitor their own progress and their status in most courses by logging on to 

PowerSchool. 
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In addition to monitoring their children’s progress, parents/guardians will receive reports 

of STEAM’s overall school performance.  As outlined in our school assessment plan 

above, we expect to use multiple assessment measures to gauge whether we are 

succeeding in our mission.  Some of these performance measures include standardized 

test scores and API rankings.  The results of state test scores and API rankings come out 

once a year and will be reported to our parents/guardians (via parental mailings, and 

parent association meetings) shortly after the rankings are released.  This annual 

performance report will also include the results of our other assessments measures, 

including our growth measures, authentic assessments, etc.  In addition to an annual 

report, we anticipate sharing with our parents/guardians through quarterly reports the 

results of any ongoing measurements (e.g., attendance rates) that fluctuate during the 

year. Parents will be consulted to incorporate their concerns and ideas about school 

improvement. 

 

Ongoing Improvement 

The AEALAS Board of Directors, working with the STEAM Board of Overseers and 

Principal, will use data to establish, evaluate, and improve the education program and 

school policies. The AEALAS Board’s process for data-driven decision-making will have 

an annual cycle, in conjunction with the Board’s and the Principal’s data-reporting and 

analysis timeline.  Each year and at benchmark intervals during the year, the Principal 

will present the Overseers with a review of student assessment data and analysis of its 

implications for instruction. The Principal’s recommendations to the Board may address 

curriculum/textbook adoption, changes to instructional methodologies and practices, 

services and supports for student sub-groups, professional development, staffing, student 

performance goals and benchmarks, and related items requested by the Overseers.  The 

Overseers will consider the Principal’s reports and recommendations and take action or 

seek additional information, as it deems appropriate.  Data reporting and analysis at 

benchmark intervals will provide a basis for monitoring decisions that have been made or 

are under consideration.   

 

The Principal will involve staff and guardians in this process, and the Overseers will also 

invite stakeholder participation to inform its decision making. The AEALAS Board of 

Directors will review reports on student achievement and the actions taken by the 

Overseers to achieve continual school improvement. It is anticipated that the AEALAS 

Board will generally leave decision-making about programmatic adjustments to the 

Overseers and the Principal, however, the AEALAS Board has the authority to deny or 

mandate changes to the educational program. It is anticipated that this would typically 

only occur where STEAM has veered from the mission, and vision proposed in this 

charter petition and/or where student achievement has become a substantial source of 

concern. 
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Element 4:  GOVERNANCE STRUCTURE 
 

Governing Law: The governance structure of the school, including, but not limited to, the 

process to be followed to ensure parental involvement.  Education Code Section 

47605(b)(5)(D). 

 

Non Profit Public Benefit Corporation 

 

The Charter School will be a directly funded independent charter school and will be 

operated by AEALAS, a California non-profit public benefit corporation, pursuant to 

California law upon approval of this charter. 

 

The Charter School will operate autonomously from the District, with the exception of 

the supervisory oversight as required by statute and other contracted services as 

negotiated between the District and the Charter School.  Pursuant to Education Code 

Section 47604(c), the District shall not be liable for the debts and obligations of the 

Charter School, operated by a California non-profit public benefit corporation, or for 

claims arising from the performance of acts, errors, or omissions by the Charter School as 

long as the District has complied with all oversight responsibilities required by law. 

 

Attached, as Appendix [INSERT], please find the Charter School Articles of 

Incorporation, Corporate Bylaws, and Conflict of Interest Code.  

 

Board of Directors 
 

The Charter School will be governed by a corporate Board of Directors (“Board” or 

“Board of Directors”) in accordance with its adopted corporate bylaws, which shall be 

consistent with the terms of this charter. 

 

The Board shall have no less than five (5) and no more than nine (9) directors.  All directors 

shall be designated by the existing Board of Directors.  All directors are to be designated at 

the corporation’s annual meeting of the Board of Directors.   

 

Each director shall hold office unless otherwise removed from office in accordance with the 

Bylaws for three (3) years and until a successor director has been appointed or elected as 

required by the Bylaws. 

 

  The current Board of Directors is as follows: 

 

Name Title Term Expiration 

Brad Polak President December 2015 

Byron Alvarado Secretary April 2015 

Scott Zimmerman Treasurer January 2015 

Kirk Kawasawa Member August 2015 

Robert Schwartz Member April 2015 
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Board members shall have experience in one or more of the following areas: education, 

government, law, business, finance/accounting, fundraising, facilities, or public relations.  

The Principal shall not serve on the Board and shall not vote in Board elections. 

 

In accordance with Education Code Section 47604(b), the District may appoint a 

representative to sit on the Board of Directors.  If the District chooses to do so, the Charter 

School may appoint an additional member to ensure that the Board is maintained with an 

odd number of Directors. 

 

Board Meetings and Duties 

 

The Board of Directors of the Charter School will meet regularly, at least once a month 

(except during the summer) and in accordance with the Brown Act.  The AEALAS Board 

of Directors, comprised of parents and community members, will set policy, approve the 

budget, and ensure that the Charter School maintains high academic standards.  Board 

members will be selected based on their expertise and skills and their commitment to 

represent the Charter School’s student population and uphold the Charter School’s 

mission.  One key to the program’s success is the representation of parents on the Board.  

Parent representation on the Board provides representation of each school community.  

The remaining Board seats will be filled by community members providing the desired 

mix of expertise to help the Board of Directors foster the Charter School’s success.  

Threshold screening criteria for all prospective members of the Board of Directors will be 

based on a demonstrated understanding of the mission and vision of AEALAS charter 

schools and an interest in serving the Charter School’s students. Other relevant criteria 

for Board selection include a demonstrated ability to act in a leadership capacity and a 

commitment to diligently fulfill their responsibilities as Board members, including a 

willingness to routinely attend Board meetings, to actively participate in Board working 

groups and/or committees, and other ways to actively engage in overseeing the STEAM 

program.   

 

The Board of Directors of AEALAS will be responsible for the following activities: 

 

1) Approving annual goals and long range plans for the Charter School and assessing 

progress toward those goals 

2) Approving all major educational and operational policies 

3) Approving all major contracts 

4) Approving the Charter School’s annual budget and overseeing the Charter 

School’s fiscal affairs 

5) Approving the hiring and performance evaluation of the Principal via a process to 

be approved by the board and, if appropriate, terminating the Principal 

6) Evaluating school and student performance and ensuring that appropriate actions 

are taken to ensure continual improvement 

7) Receiving reports from, and providing recommendations to, the STEAM 

Overseers  

8) Reviewing the work of the Overseers 

 

The Board may initiate and carry on any program or activity or may otherwise act in a 

manner which is not in conflict with or inconsistent with or preempted by any law and 
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which are not in conflict with this charter or the purposes for which schools are 

established. 

 

The Charter School shall comply with the Brown Act.   

 

The Charter School has adopted a Conflict of Interest Code that complies with the 

Political Reform Act, Corporations Code conflict of interest rules, and which shall be 

updated with any charter school-specific conflicts of interest laws or regulations.  As 

noted above, the Conflict of Interest Code is attached within Appendix [INSERT].  As 

required, the Conflict of Interest Code will be submitted to the County Board of 

Supervisors for approval. 

 

The Board may execute any powers delegated by law to it and shall discharge any duty 

imposed by law upon it and may delegate to an employee of the Charter School any of 

those duties with the exception of budget approval or revision, approval of the fiscal audit 

and performance report, and the adoption of Board policies.  The Board however, retains 

ultimate responsibility over the performance of those powers or duties so delegated.  

Such delegation will: 

 

 Be in writing; 

 Specify the entity designated; 

 Describe in specific terms the authority of the Board of Directors being 

delegated, any conditions on the delegated authority or its exercise and the 

beginning and ending dates of the delegation; and 

 Require an affirmative vote of a majority of Board members. 

 

STEAM and AEALAS are committed to continuous improvement and ongoing training 

to assist the Board of Directors and Board of Overseers in fulfilling their responsibilities 

as stewards of the Charter School and AEALAS. To this end, each Board will seek 

appropriate training and other resources for continuous improvement of performance, 

both as full Boards and individually.  Such training may include full-board training 

sessions with experts familiar with public school governance, and/or training sessions 

with charter school governance experts.  New Board members will go through an initial 

orientation to their responsibilities as Board members and effective public school 

oversight. 

 

STEAM Board of Overseers 

 

The Board of Directors of AEALAS will have legal and fiduciary responsibility for 

STEAM, and as such, will assume similar duties as other charter school governing 

boards. Because AEALAS will operate multiple charter schools, a group of local 

stakeholders will play a substantial role in the governance process. The Board of 

Directors anticipates delegating all but final decision-making power to the STEAM 

Overseers (the “Overseers”) in most aspects of school governance. The Overseers will be 

comprised of individuals more closely involved with the Charter School: parents and 

community members committed to supporting the success of STEAM. The Overseers 

will conduct community outreach through multiple channels (e.g. emails, postings) to 

recruit interested prospective Board members reflective of the Charter School’s ethnic 
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diversity and with a range of expertise. The Overseers will receive support and guidance 

from the Board of Directors of AEALAS and thereby benefit from the experience of the 

governing board.  

 

The Overseers will guide school staff and other stakeholders in implementing the mission 

and vision of the Charter School. Overseers will be responsible for the following 

activities: 

 

1) Developing and recommending to the AEALAS Board of Directors annual goals 

and long range plans for the Charter School with input from the Principal, 

teachers, and any parent committees and reporting to the AEALAS Board of 

Directors on progress toward those goals 

2) Developing and recommending to the AEALAS Board of Directors all major 

educational and operational policies 

3) Recommending to the AEALAS Board of Directors all major contracts above 

threshold limits set in the Charter School’s fiscal policies 

4) Developing and recommending to the AEALAS Board of Directors the Charter 

School’s annual budget and providing monthly fiscal reports to the AEALAS 

Board of Directors 

5) Recruiting Principal candidates and recommending to the AEALAS Board of 

Directors the hiring, performance evaluation, and, if appropriate, termination of 

the Principal,  

6) Reporting to the AEALAS Board of Directors on school and student performance 

and implementing appropriate actions to ensure continual improvement 

7) Producing reports for and considering recommendations from the AEALAS 

Board of Directors 

 

The AEALAS Board of Directors will review the work of the Overseers (and through that 

process oversee the Charter School), and the Overseers will oversee the work of the 

Charter School. The AEALAS Board of Directors will adopt policies outlining the details 

of the relationship with the Overseers following charter approval. 

 

STEAM Principal 

 

The Board of Directors has ultimate responsibility to oversee the program to ensure the 

Charter School’s success; however, the STEAM Principal and teachers will carry out the 

day-to-day operations of the Charter School, with the STEAM Board of Overseers 

playing a substantial role in school governance.  The Principal will be the overall site 

manager and will report directly to the Board of Directors.  The Principal will also be 

responsible for implementing policy, overseeing operations, and carrying out the 

provisions of the charter and the Board’s directives.  The teaching faculty will work 

closely with the Principal to implement the educational program.  The Principal will be 

responsible for hiring, supporting, evaluating, and terminating all teaching faculty and 

staff and will oversee staff conduct.  

 

AEALAS Chief Executive Officer 
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AEALAS intends to hire a Chief Executive Officer (“CEO”) by July 1, 2015.  This CEO 

will oversee the business and operations of the organization, including supervising, hiring 

and firing common employees for all schools such as the fiscal operations director, 

human resources director as well as consultants hired by AEALAS, such as 

communications consultants, special education consultants, English Language 

consultants and legal counsel, as needed.  The CEO will coordinate communication 

amongst the Board and the Boards of Overseers, as well as amongst the different Boards 

of Overseers.  The CEO will assist in agenda development for AEALAS, will support and 

coordinate board training for all boards, will ensure that the AEALAS board policies and 

directives are carried out by the various school sites and direct report employees.  The 

CEO will provide a report at each AEALAS Board meeting relaying staff and/or 

consultant concerns, will ensure organization-wide best-practices are being followed and 

will provide support as needed to each Board of Overseers, the individual school 

principals and staff.  The CEO will develop new AEALAS schools throughout the State 

of California. 

 

AEALAS Foundation 

 

The AEALAS Foundation is a separately incorporated non-profit entity that is organized 

under the Internal Revenue Code section 509(a)(3) supporting organization.  Its purpose 

is to contribute to, support, operate in connection with and enhance the tax-exempt 

programs and missions of AEALAS.       

 

PARENT INVOLVEMENT 

 
Parent Communication 

Parental involvement will be encouraged throughout the Charter School.  STEAM will 

communicate with parents about student progress on an ongoing basis as parents interact 

with teachers, counselors and administrators informally and by request, and using web-

based technology, as it becomes feasible to implement at the Charter School.  

Additionally, STEAM will issue report cards and progress reports during the school year 

and will send annual reports to stakeholders.  STEAM has developed policies to promote 

effective communication between parents, teachers, counselors and administrators, 

setting expectations for the timeliness of responses, the manner in which conflicts will be 

resolved, and staff training to minimize conflicts, such as effective communication 

strategies and harassment prevention. 

 

Parent Involvement   

STEAM offers a high level of participation of parents individually, through the Einstein 

Parent Organization (“EPO”), and through the STEAM Board of Overseers.  Much of the 

planning work to date has involved parents seeking an educational alternative for their 

children. Parents will continue to be involved in the Charter School through volunteering, 

attending school events and parent meetings, and joining committees as they form.  

 

Parents are highly encouraged to volunteer on campus, but there is no formal requirement 

to volunteer.  Parents will play many important roles in the ongoing operation of the 

Charter School, as well as the strategic planning and overall vision of the school 

community. 
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STEAM will ensure the active and effective representation of parents in a number of 

ways. Parents will provide important input and feedback on the governance and operation 

of STEAM both informally and formally. Spanish language translation will be provided 

at all governing board and parent-oriented activities. STEAM is being developed at the 

request of parents and with a high level of participation by parents, including key 

members of the development team who helped create the petition.  Informal methods 

include: 

 

 New Parent Morning Coffee events 

 Campus tours 

 Back to School Picnic 

 Kindergarten Social 

 Parents are encouraged to serve as mentors and volunteers 

 Assisting with and attending family nights and other school events, contributing 

to newsletters, and attending community events on behalf of the Charter School 

 Meeting with teachers as questions and concerns arise and attending student 

parent conferences.   
 

Formal methods include the following:   

 

 Parent, student and teacher surveys regarding the educational program and other 

topics 

 Einstein Parent Organization 

 Parent committees 

 Parent representation on the AEALAS Board of Directors 

 Parent representation on the Board of Overseers  

 Mechanism for interacting with the AEALAS Board of Directors and Board of 

Overseers 
 

STEAM will have a parent organization called the Einstein Parent Organization that 

meets once a month. Initially, the group will be formed by parent volunteers who sign up, 

and the Board of Overseers will select the officers of the EPO from these volunteer 

members. In subsequent years, the members of the EPO will vote on their officers and 

members. The scope of the EPO is to raise funds, bring resources to the Charter School, 

plan events, plan school improvement projects, assist the administration with the lunch 

program and school uniform programs and provide feedback and suggestions for the 

education program of the Charter School.  The EPO has committees, which are open to 

parents and staff.  The EPO’s committees are Fundraising, Campus Beautification, 

Helping Hands (bereavement, births, etc.), Lunch Program, Uniform Programs, 

Communications, and Events.  The EPO and its committees do not control funds.  The 

EPO seeks approval from the Board of Overseers for projects to spend funds, including 

funds raised through their efforts, and for permission to distribute any print materials it 

designs.  The EPO does not need to consult the Board of Overseers for fundraising 

projects. 
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STEAM will work actively to establish an environment that is comfortable for diverse 

parents, including non-native English speakers, those who may have less formal 

education themselves and ethnic and cultural minorities. School-wide parent meetings 

will be held at least four times a year.  At least once a year, the Charter School will 

conduct a process to surface and address questions and concerns of parents, students and 

teachers.  Concerns not resolved to parents’ satisfaction will be pursued through 

additional meetings between the principal or administrative designee and the parents. If 

concerns are still not resolved, concerned parents may direct their concerns to the Board 

of Overseers, where both the principal or administrative designee and the parent(s) may 

present information. 
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ELEMENT 5: QUALIFICATIONS OF SCHOOL EMPLOYEES 

Governing Law: The qualifications to be met by individuals to be employed by the school.  

Education Code Section 47605(b)(5)(E). 

 

General Qualifications, Hiring and Performance Review   

 

Prior to employment and working with students, each employee will submit to a criminal 

background check as required by Education Code Section 44237.  AEALAS will adhere 

to California laws including fingerprinting and prohibitions regarding the employment of 

persons who have been convicted of a violent or serious felony.  AEALAS will comply 

with the provisions of the ESEA as they apply to certificated personnel and 

paraprofessionals.  Each employee must furnish proof of tuberculosis (“TB”) testing, as 

well as documents establishing legal employment status.  The Principal and/or 

administrative designees will be responsible for monitoring and maintaining 

documentation of criminal investigation clearances, as required by California and federal 

laws.   

 

STEAM will ensure that all legal qualification requirements will be met for teachers, 

staff, paraprofessionals and other administrative employees of the Charter School.  For all 

positions, certificated and non-certificated, the employee, at minimum, needs to 

satisfactorily meet the performance specifications required for the position and must 

possess the qualifications required to perform the essential functions of the position, as 

determined by the AEALAS Board of Directors and/or the Principal.  The number, type, 

mix and salary levels of each employee are outlined in detail in the budget, attached as 

Appendix [ ]. 

 

The Principal will have the authority to create formal job descriptions for each position, 

recruit and interview candidates.  The AEALAS board has the right, if it so chooses, to 

review these candidates’ credentials before a job offer is made to the candidate.  The 

Principal will have the responsibility of evaluating the performance of the teaching and 

administrative staff on a yearly basis.    The Principal, with input from the AEALAS 

board, will determine the criteria by which to judge the performance of these employees.  

The Board of Directors will create the job description and conduct the performance 

review of the Principal on a year-end basis.   

 

Core Teacher Qualifications 

 

AEALAS will adhere to the ESEA requirements with respect to teachers and 

paraprofessional employees. Teachers will meet the requirements for employment as 

stipulated by the California Education Code Section 47605(l). Teachers of core, college 

preparatory subjects (defined as English language arts, math, science, and history/social 

science) will hold a Commission on Teacher Credentialing certificate, permit, or other 

document equivalent to that which a teacher in a non-charter public school would be 

required to hold.  As specified in ESEA, as applicable to charter schools, AEALAS will 

have flexibility regarding the qualifications needed for teachers in non-core subject areas. 

AEALAS will follow guidance issued by the California Commission on Teacher 

Credentialing as to how to comply with all state and federal requirements governing 

teacher qualifications and credentialing. 
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Pursuant to the teacher qualification requirements under the ESEA, all AEALAS core or 

college prep teachers will be “highly qualified” as that term is defined under ESEA.  As 

required by ESEA, STEAM will notify parents/guardians of students at the Charter 

School if any teachers teaching a core subject will not meet these requirements. 

Applicants to teach in our program will be evaluated based on the following additional 

qualifications: 

 Demonstrated expertise in subject area and the ability to communicate the 

appropriate knowledge to each student. 

 Possession of a CLAD credential. 

 Knowledge and experience with standards-based instruction: ability to align 

curriculum and CCSS and willingness to adopt grading practices that can be used 

in standards-based grading. 

 Knowledge of assessment strategies and the ability to use data to drive their 

teaching and ensure continuous improvement of student learning. 

 Ability to effectively use a broad range of instructional strategies, including 

providing a guaranteed curriculum, challenging goals and effective feedback, 

differentiated instruction, and back mapping, among others.  

 Demonstrated competence using advanced technology as a learning tool: willing 

and able to integrate technology into teaching and student learning. 

 Outstanding classroom management skills. 

 Belief in our mission that all students will learn and successfully master the 

content and skills necessary for advanced post-secondary education. 

 Willingness to work as a vital part of the STEAM team to ensure continuous 

improvement for students, staff and STEAM community as a whole.  

 Willingness and ability to work with students and parents on an ongoing basis to 

ensure student success. 

 Love of students, enthusiasm for teaching, the belief that each student can and 

will succeed and the willingness to do what it takes to make that happen. 

 Desire and ability to engage in continuing education, staff development and skill 

upgrading. 

 Positive references from most recent employment and/or college or graduate 

school. 

 

Core Teacher Responsibilities 

AEALAS will employ a core teaching staff who hold appropriate California teaching 

certificates, permits, or other documents issued by the California Commission on Teacher 

Credentialing (“CTC”), including CLAD certification or equivalent certification needed 

for teaching English Learners. These teachers will be responsible for overseeing the 

students’ academic progress and for monitoring grading and matriculation decisions as 

specified in the Charter School’s operation policies. Teaching credentials will be 

maintained onsite for inspection. 

 

Teachers’ responsibilities include: 

 

 Help develop and provide a quality, enriched curriculum that is aligned with the 

Common Core State Standards in all core content areas 
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 Provide continual assessment of student progress and maintain records 

 Continually evaluate classroom performance to meet the needs of the students 

 Provide an effective classroom environment that reflects and facilitates the 

academic program 

 Provide peer assistance to fellow teachers 

 Continue to work on professional growth 

 Have, at a minimum, basic experience with educational technology 

 Actively strive for continuous and open communication with parents and 

community members 

 Maintain regular, punctual attendance 

 

Instructional Support Staff Qualifications 
 

AEALAS may also employ or retain non-certificated instructional support staff in any 

case where a prospective staff member has an appropriate mix of subject matter expertise, 

professional experience, and the capacity to work successfully in an instructional 

capacity. Instructional support staff will not assign grades or approve student work 

assignments without the approval of a teacher unless they are instructing non-core or 

non-college preparatory courses and activities. 

 

Principal Qualifications 

The Principal’s qualifications include the following: 

 Leadership, supervision, and staff development experience 

 Teaching experience in an urban educational setting 

 Strong interpersonal skills, including the ability to interact effectively with staff 

members, parents, district personnel, vendors and community stakeholders 

 Proficient in the use of computers, including but not limited to word processing, 

spreadsheets, multimedia presentations, email, the Internet, and digital media 

 Advanced degree, preferably in education and/or administrative credential 

 In-depth understanding of and commitment to the Charter School’s vision and 

mission  

 Organizational management experience with human and financial resources, 

including employees and volunteers, budgeting fiscal management, compliance 

procedures (preferred) 

 At least five years of experience in the education field 

 At least two years each of management, administrative and instructional expertise 

 

Job Description – Principal 

 

Under professional direction from the Board of Directors, the role of the Principal is to 

serve as the chief administrative officer of the Charter School; to plan, implement, and 

direct the operational procedures and processes of the site; to plan, develop, and 

implement instructional goals and objectives, and procedures for evaluating program 

effectiveness; to plan, develop, and conduct staff development and staff training 

programs and activities; to plan and conduct public and community relations programs; 

and to do other related functions as directed. Before the Assistant Principal is hired, the 

Principal’s job description will incorporate all duties of the Assistant Principal. The 
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Principal may delegate those duties at his or her discretion. As the Charter School grows, 

the addition of a second administrator will become more important and will enable the 

Charter School’s leadership to help the Charter School continually develop its potential. 

 

The Principal will be responsible for promoting the Charter School’s mission and vision 

through all aspects of the Charter School’s operations, and serves as the operational and 

overall leader of the Charter School. The Principal’s essential duties include the 

following:  

 

 Serve as the instructional leader of the Charter School. 

 Plan, design and conduct follow-through strategies pertaining to curriculum 

development, and the implementation of instructional programs and activities 

designed to meet the needs of students and the local educational community. 

 Plan, develop, organize, conduct, and maintain performance evaluation 

information systems designed to ensure that site goals and objectives are 

achieved, and that all levels of staff adhere to District, state, and national 

educational standards and goals. 

 Plan, develop, organize, and administer support systems that provide optimal 

educational opportunities for students. 

 Work closely with the staff and appropriate advisory groups in assessing the 

Charter School's educational and program needs, and develop short-term and 

long-range planning strategies for creating an optimal educational program. 

 Coordinate a master calendar of programs and activities to achieve the determined 

goals and objectives. 

 Plan, develop, organize, and administer a variety of support systems which aid in 

allowing the student population to achieve at maximum potential. 

 Plan, develop, and implement budget planning and expenditure control 

procedures. 

 Monitor and audit expenditure proposals and allocate human and monetary 

resources appropriately. 

 Plan, develop, and implement effective administrative support systems, and 

delegate appropriate areas of responsibility to subordinates. 

 Confer, consult with, and advise Board of Directors, public and private agency 

personnel, and parents concerning student educational and behavior problems and 

determine alternative problem solutions. 

 Manage, supervise, observe, and assess site personnel performance, and provide 

counsel and assistance as required. 

 Assist site personnel in resolving rights that may include the conducting of formal 

hearing proceedings. 

 Plan, develop, organize, and conduct staff development and staff training 

programs which identify and encourage leadership potential. 

 Confer and collaborate with site and Board of Directors with respect to 

instructional support personnel in the decision making process and in the 

development of alternative approaches to solving education concerns and issues. 

 Participate in the formation and functions of Board of Directors and site advisory 

groups. 
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 Assist in the school community and the public in their awareness of the site goals 

and objectives and the strategies for achieving them. 

 Assist in the development, implementation, interpretation, and administration of 

policies, rules, and regulations, and negotiated employee agreements. 

 Supervise, direct, and coordinate the assignment of instructional and pupil support 

personnel. 

 Establish administrative review procedures to ensure a maximum utilization of 

monetary and human resources. 

 Establish and maintain procedures for the resolution of conflict in an effort to 

maintain a high level of staff morale. 

 Responsible for the management, monitoring, auditing, and evaluating of' site 

special funded programs. 

 Plan, develop, and provide management reports pertaining to the educational and 

safe school climate, and performance quality review functions and activities of the 

school site. 

 Coordinate student and family assistance programs with social service and youth 

service agencies. 

 

Assistant Principal Qualifications 

The Assistant Principal’s qualifications include the following: 

 Leadership, supervision, and staff development experience 

 Teaching experience in an urban educational setting 

 Strong interpersonal skills, including the ability to interact effectively with staff 

members, parents, district personnel, vendors and community stakeholders 

 Proficient in the use of computers, including but not limited to word processing, 

spreadsheets, multimedia presentations, email, the Internet, and digital media 

 Advanced degree, preferably in education and/or administrative credential 

 In-depth understanding of and commitment to the Charter School’s vision and 

mission  

 Organizational management experience with human and financial resources, 

including employees and volunteers, budgeting fiscal management, compliance 

procedures (preferred) 

 At least five years of experience in the education field 

 At least two years management, administrative and instructional expertise 

 

Job Description – Assistant Principal 

 

Under professional direction from the Principal, the role of the Assistant Principal, in 

conjunction with the Principal, is: to plan, implement, and direct the operational 

procedures and processes of the site; to plan, develop, and implement instructional goals 

and objectives, and procedures for evaluating program effectiveness; to plan, develop, 

and conduct staff development and staff training programs and activities; to plan and 

conduct public and community relations programs; and to do other related functions as 

directed. 
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The Assistant Principal will be responsible for promoting the Charter School’s mission 

and vision through all aspects of the Charter School’s operations.  The Assistant 

Principal’s essential duties include the following:  

 Serve as an instructional leader. 

 Plan, design, and conduct follow-through strategies pertaining to curriculum 

development, and the implementation of instructional programs and activities 

designed to meet the needs of students and the educational community within the 

school attendance area. 

 Plan, develop, organize, conduct, and maintain performance evaluation 

information systems designed to ensure that site goals and objectives are 

achieved, and that all levels of staff adhere to District, state, and national 

educational standards and goals. 

 Plan, develop, organize, and administer support systems that provide optimal 

educational opportunities for students. 

 Work closely with the staff and appropriate advisory groups in assessing the 

Charter School's educational and program needs, and develop short-term and 

long-range planning strategies for creating an optimal educational program. 

 Coordinate a master calendar of programs and activities to achieve the determined 

goals and objectives. 

 Plan, develop, organize, and administer a variety of support systems which aid in 

allowing the student population to achieve at maximum potential. 

 Plan, develop, and implement budget planning and expenditure control 

procedures. 

 Monitor and audit expenditure proposals and allocate human and monetary 

resources appropriately. 

 Plan, develop, and implement effective administrative support systems, and 

delegate appropriate areas of responsibility to subordinates. 

 Confer, consult with, and advise Board of Directors, public and private agency 

personnel, and parents concerning student educational and behavior problems and 

determine alternative problem solutions. 

 Manage, supervise, observe, and assess site personnel performance, and provide 

counsel and assistance as required. 

 Assist site personnel in resolving rights that may include the conduct of formal 

hearing proceedings. 

 Plan, develop, organize, and conduct staff development and staff training 

programs that identify and encourage leadership potential. 

 Confer and collaborate with site and Board of Directors with respect to 

instructional support personnel in the decision making process and in the 

development of alternative approaches to solving education concerns and issues. 

 Participate in the formation and functions of Board of Directors and site advisory 

groups. 

 Assist in the school community and the public in their awareness of the site goals 

and objectives and the strategies for achieving them. 

 Assist in the development, implementation, interpretation, and administration of 

policies, rules, and regulations, and negotiated employee agreements. 

 Supervise, direct, and coordinate the assignment of instructional and pupil support 

personnel. 
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 Establish administrative review procedures to ensure a maximum utilization of 

monetary and human resources. 

 Establish and maintain procedures for the resolution of conflict in an effort to 

maintain a high level of staff morale. 

 Responsible for the management, monitoring, auditing, and evaluating of' site 

special funded programs. 

 Plan, develop, and provide management reports pertaining to the educational and 

safe school climate, and performance quality review functions and activities of the 

school site. 

 Coordinate student and family assistance programs with social service and youth 

service agencies. 

 

Instructional Aide Qualifications 

 

The job qualifications of an instructional aide include: 

 Previous classroom experience or relevant experience with ages of children 

served; 

 Associate’s degree, two years of college or passage of ESEA competency exam 

(if facilitating academic instruction); 

 Fluency in English and Spanish (or other language spoken by students) preferred; 

and 

 Meeting other requirements of ESEA. 

 

Job Description – Instructional Aide 

 

Instructional aides will be selected by the Principal or designee on an application and 

interview basis in consultation with the Board as necessary. AEALAS plans to employ 

one full time ESEA-qualified instructional aide per grade level (in the first year of the 

charter term, this may be limited to 3-hours per grade level). Aides will assist with the 

differentiation of instruction by working with individual students and small groups, by 

assessing students on particular skill and CCSS and by pre-teaching and re-teaching as 

appropriate.  Aides may also provide primary language support in the student’s native 

language and assist in communication with their families, if needed. 

 

Instructional aide responsibilities include, but are not limited to:  

 Providing instructional support to students as they work on computer-assisted 

instruction, through tutoring, or as directed by teachers; and 

 Supervise students at lunch and at recess. 

 

Office Personnel Qualifications 

 

Office Personnel qualifications include:  

 

 High school education; two years of college preferred.  

 Good communication skills, orally and in writing.  

 Clerical experience  

 Knowledge of basic duties required for the position  
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 Ability to learn assigned tasks and to acquire new skills  

 Ability to operate equipment related to job description in a safe manner  

 Proficiency in computer skills  

 Self-initiative in handling daily tasks and project management. 

 

Job Description – Office Personnel 

 

Office Personnel will be selected by the Principal on an application and interview basis in 

consultation other staff members, at the Principal’s discretion.  Selection will be based on 

the ability to perform the job duties for that position. Office personnel duties will include, 

but not be limited to: 

 

 Answering telephones 

 Filing reports 

 Enrolling students 

 Managing/monitoring office operations 

 Ordering and purchasing office and classroom supplies, and vendor management 

 Developing and implementing clerical and administrative procedures for daily 

school operations 

 Preparing correspondence, reports, bulletins, files, forms, memorandums, and 

performing other clerical and administrative duties as assigned 

 Bilingual translation and communication with parents and community                  
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ELEMENT 6: HEALTH AND SAFETY PROCEDURES 
Governing Law: The procedures that the school will follow to ensure the health and 

safety of pupils and staff.  These procedures shall include the requirement that each 

employee of the school furnish the school with a criminal record summary as described 

in Section 44237.  Education Code Section 47605(b)(5)(F). 

 

In order to provide safety for all students and staff, the Charter School will adopt and 

implement full health and safety policies and procedures and risk management policies at 

its school site in consultation with its insurance carriers and risk management experts. 

These policies will be incorporated into the Charter School’s student and staff handbooks 

and will be reviewed on an ongoing basis by the Principal, Overseers, and Board of 

Directors. The Charter School shall ensure that staff are trained annually on the health 

and safety policies. A full draft will be provided to the District for review at least 30 days 

prior to operation or as otherwise agreed upon by the District and Charter School.   

 

The following is a summary of the health and safety policies of the Charter School: 

 

Procedures for Background Checks 

 

Employees and contractors of the Charter School will be required to submit to a criminal 

background check and to furnish a criminal record summary as required by Education 

Code Sections 44237 and 45125.1. Applicants for employment must submit two sets of 

fingerprints to the California Department of Justice for the purpose of obtaining a 

criminal record summary. The Principal of the Charter School shall monitor compliance 

with this policy and report to the Charter School Board of Directors on a quarterly basis.  

The Board President shall monitor the fingerprinting and background clearance of the 

Principal.  Volunteers who will volunteer outside of the direct supervision of a 

credentialed employee shall be fingerprinted and receive background clearance prior to 

volunteering without the direct supervision of a credentialed employee. 

 

Role of Staff as Mandated Child Abuse Reporters 

 

All non-certificated and certificated staff will be mandated child abuse reporters and will 

follow all applicable reporting laws, the same policies and procedures used by the 

District. 

 

Tuberculosis Testing 

 

Faculty and staff will be tested for tuberculosis prior to commencing employment and 

working with students as required by Education Code Section 49406. 

 

Immunizations 

 

All enrolled students and staff will be required to provide records documenting 

immunizations as is required at public schools pursuant to Health and Safety Code 

Sections 120325-120375, and Title 17, California Code of Regulations Sections 6000-

6075.     
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Medication in School 

 

The Charter School will adhere to Education Code Section 49423 regarding 

administration of medication in school. 

 

Vision, Hearing, and Scoliosis 

 

Students will be screened for vision, hearing and scoliosis.  The Charter School will 

adhere to Education Code Section 49450, et seq., as applicable to the grade levels served 

by the Charter School. 

 

Emergency Preparedness 

 

The Charter School shall adhere to an Emergency Preparedness Handbook drafted 

specifically to the needs of the school site in conjunction with law enforcement and the 

Fire Marshall.  This handbook shall include, but not be limited to the following 

responses:  fire, flood, earthquake, terrorist threats, and hostage situations.  If assuming a 

facility that was previously used as a school site, any existing emergency preparedness 

plan for the school site shall be used as a starting basis for updating the handbook for the 

Charter School. 

 

Blood borne Pathogens 

 

The Charter School shall meet state and federal standards for dealing with blood borne 

pathogens and other potentially infectious materials in the work place.  The Board shall 

establish a written infectious control plan designed to protect employees and students 

from possible infection due to contact with blood borne viruses, including human 

immunodeficiency virus (“HIV”) and hepatitis B virus (“HBV”). 

 

Whenever exposed to blood or other bodily fluids through injury or accident, staff and 

students shall follow the latest medical protocol for disinfecting procedures. 

 

Drug-, Alcohol-, and Smoke-Free Environment 

 

The Charter School shall function as a drug-, alcohol-, and smoke-free environment. 

 

Facility Safety 

 

The Charter School shall comply with Education Code Section 47610 by utilizing 

facilities that are either compliant with the Field Act or facilities that are compliant with 

the California Building Standards Code.  The Charter School agrees to test sprinkler 

systems, fire extinguishers, and fire alarms annually at its facilities to ensure that they are 

maintained in an operable condition at all times.  The Charter School shall conduct fire 

drills as required under Education Code Section 32001 and in conjunction with the 

District (if at District facilities). 

 

Comprehensive Discrimination and Harassment Policies and Procedures 
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The Charter School is committed to providing a school that is free from discrimination 

and sexual harassment, as well as any harassment based upon such factors as race, 

religion, creed, color, gender, gender identity, gender expression, national origin, 

ancestry, age, medical condition, marital status, sexual orientation, or disability. The 

Charter School shall develop a comprehensive policy to prevent and immediately 

remediate any concerns about discrimination or harassment at the Charter 

School (including employee to employee, employee to student, and student to employee 

misconduct). Misconduct of this nature is very serious and will be addressed in 

accordance with the Charter School’s discrimination and harassment policies.   
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ELEMENT 7: RACIAL AND ETHNIC BALANCE 
Governing Law: The means by which the school will achieve a racial and ethnic balance 

among its pupils that is reflective of the general population residing within the territorial 

jurisdiction of the school district to which the charter petition is submitted.  Education 

Code Section 47605(b)(5)(G). 

 

STEAM will pursue an aggressive outreach plan to achieve the racial and ethnic balance 

reflective of the general population residing in the jurisdiction of Acton-Agua Dulce 

Unified School District.  

 

STEAM has taken initial steps toward this goal by creating and distributing an 

informational flyer in Spanish. The Charter School’s student recruitment strategy will 

also include the following elements or strategies to ensure a reflective racial and ethnic 

balance: 

 

1) An enrollment process that is scheduled and adopted to include a timeline that 

allows for a broad-based recruiting and application process 

2) The development of promotional and informal material that appeals to all major 

racial and ethnic groups represented in the district; including school information 

in publications in Spanish – already in process 

3) Targeted meetings in multiple communities to reach prospective students and 

parents  

4) The distribution of promotional and informational materials to a broad variety of 

community groups and agencies that serve the various racial, ethnic, and interest 

groups represented in the district – already in process 

5) Outreach to diverse community leaders to help them gain an understanding of the 

Charter School’s vision and how it may benefit diverse youth 

6) Monitoring of the success of the above steps in achieving the racial and ethnic 

balance of the District and continue, expand and/or vary the efforts as needed 

 

STEAM will hold at two orientation meetings per month in the three months preceding 

the lottery. Following charter approval, the founding team will contact preschools, 

churches, community organizations and media outlets, including those listed below, to 

distribute information and set up outreach meetings.  

 

Area parents may also learn of STEAM via any school choice lists or other informative 

channels that may occur through the Acton-Agua Dulce Unified School District. Given 

(1) the relatively few public school alternatives in the area, (2)AEALAS’s strong track 

record, and (3) the popularity of foreign language programming, STEAM anticipates 

meeting recruitment goals quite readily. The existing school has a waiting list of 

approximately 300 students. That said, STEAM is critically aware of the need to perform 

extensive outreach early, to monitor the success of outreach, and to adjust and increase 

outreach efforts as may be needed to obtain a waiting list long enough to ensure the 

Charter School continuously maintains full enrollment. 

 

STEAM will maintain its racial and ethnic balance by taking steps to ensure that diverse 

groups of students feel comfortable and welcome in the Charter School.  By training staff 

in creating a culturally responsive school environment and an instructional program that 
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is attuned to a multi-cultural population, students of all ethnic backgrounds will feel 

welcome. STEAM will conduct student and parent surveys at least annually which will 

include questions that elicit satisfaction reporting and suggestions to continually improve 

the Charter School’s multicultural environment. Additionally, racial and ethnic diversity 

will be maintained by emphasizing outreach to racial and ethnic groups that may be 

underrepresented in the Charter School compared to the general population residing 

within the territorial boundaries of the Acton-Agua Dulce Unified School District. 
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Element 8:  ADMISSION REQUIREMENTS 
 

Governing Law: Admission requirements, if applicable.  Education Code Section 

47605(b)(5)(H). 

 

The Charter School will be nonsectarian in its programs, admission policies, and all other 

operations, and will not charge tuition nor discriminate against any student based upon 

any of the characteristics listed in Education Code Section 220.   

 

The Charter School shall admit all pupils who wish to attend the Charter School.  No test 

or assessment shall be administered to students prior to acceptance and enrollment into 

the Charter School.  The Charter School will comply with all laws establishing minimum 

and maximum age for public school attendance in charter schools. Admission, except in 

the case of a public random drawing, shall not be determined by the place of residence of 

the pupil or his or her parent or legal guardian within the state. 

 

The Charter School shall require students who wish to attend the Charter School to 

complete an application form. After admission, students will be required to submit an 

enrollment packet, which shall include the following: 

 

1. Student enrollment form 

2. Proof of Immunization 

3. Home Language Survey 

4. Completion of Emergency Medical Information Form 

5. Proof of minimum age requirements, e.g. birth certificate 

6. Release of records 

 

Public Random Drawing 

 

Applications will be accepted during a publicly advertised open enrollment period each 

year for enrollment in the following school year.  Following the open enrollment period 

each year, applications shall be counted to determine whether any grade level has 

received more applications than availability.  In the event that this happens, the Charter 

School will hold a public random drawing to determine admission for the impacted grade 

level, with the exception of existing students, who are guaranteed admission in the 

following school year. In accordance with Education Code Section 47605(d)(2)(B), 

admission preferences in the case of a lottery shall be given to the following students in 

the following order:  

1. Siblings (including foster siblings) of existing students of the Charter School2 

2. Children of Charter School teachers, staff, and founders3 (not to exceed 10% of 

the Charter School’s enrollment)4 

3. Residents of the District 

4. All other students 

                                                 
2 During the PCSGP grant period, siblings of existing students may be exempted from the lottery. 
3 Founders are those parents or guardians who have contributed at least 30 volunteer hours to the Charter 

School prior to STEAM’s opening. 
4 During the PCSGP grant period, children of teachers, staff and founders may be exempted from the 

lottery. 
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The Charter School and District mutually agree that the preferences in the public random 

drawing as listed above are consistent with Education Code Section 47605(d)(2) and 

applicable federal law and non-regulatory guidance; however, should the preferences 

require modification in order to meet requirements of the Public Charter Schools Grant 

Program (“PCSGP”), such modifications may be made at the Charter School’s discretion 

without any need to materially revise the charter as long as such modifications are 

consistent with the law and written notice is provided by the Charter School to the 

District. 

 

At the conclusion of the public random drawing, all students who were not granted 

admission due to capacity shall be given the option to put their name on a wait list 

according to their draw in the lottery. This wait list will allow students the option of 

enrollment in the case of an opening during the current school year. In no circumstance 

will a wait list carry over to the following school year.  

 

Public random drawing rules, deadlines, dates and times will be communicated in the 

application form and on the Charter School’s website.  Public notice for the date and time 

of the public random drawing will also be posted once the application deadline has 

passed. The Charter School will also inform parents of all applicants and all interested 

parties of the rules to be followed during the public random drawing process via mail or 

email at least two weeks prior to the lottery date.  

 

The Charter School will conduct the lottery in the spring for enrollment in fall of that 

year. 
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ELEMENT 9: INDEPENDENT FINANCIAL AUDIT 
 

Governing Law: The manner in which annual, independent, financial audits shall be 

conducted, which shall employ generally accepted accounting principles, and the manner 

in which audit exceptions and deficiencies shall be resolved to the satisfaction of the 

chartering authority.  Education Code Section 47605(b)(5)(I). 

 

An annual independent financial audit of the books and records of the Charter School will 

be conducted as required by Education Code Sections 47605(b)(5)(I) and 47605(m).  The 

books and records of the Charter School will be kept in accordance with generally 

accepted accounting principles, and as required by applicable law, the audit will employ 

generally accepted accounting procedures.   The audit shall be conducted in accordance 

with applicable provisions within the California Code of Regulations governing audits of 

charter schools as published in the State Controller’s K-12 Audit Guide. 

 

The Charter School will select an independent auditor through a request for proposal 

format.  The auditor will have, at a minimum, a CPA and educational institution audit 

experience and will be approved by the State Controller on its published list as an 

educational audit provider.  To the extent required under applicable federal law, the audit 

scope will be expanded to include items and processes specified in applicable Office of 

Management and Budget Circulars.   

 

The annual audit will be completed and forwarded to the District, the County 

Superintendent of Schools, the State Controller, and to the CDE by the 15th of December 

of each year. The Principal, along with the audit committee, if any, will review any audit 

exceptions or deficiencies and report to the Charter School Board of Directors with 

recommendations on how to resolve them. The Board will submit a report to the District 

describing how the exceptions and deficiencies have been or will be resolved to the 

satisfaction of the District along with an anticipated timeline for the same. Audit appeals 

or requests for summary review shall be submitted to the Education Audit Appeals Panel 

(“EAAP”) in accordance with applicable law. 

 

The independent financial audit of the Charter School is a public record to be provided to 

the public upon request. 
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ELEMENT 10: SUSPENSION AND EXPULSION PROCEDURES 
Governing Law: The procedures by which pupils can be suspended or expelled.  

Education Code Section 47605(b)(5)(J). 

 

This Pupil Suspension and Expulsion Policy has been established in order to promote 

learning and protect the safety and well being of all students at the Charter School. In 

creating this policy, the Charter School has reviewed Education Code Section 48900 et 

seq. which describes the noncharter schools’ list of offenses and procedures to establish 

its list of offenses and procedures for suspensions and expulsions.  The language that 

follows closely mirrors the language of Education Code Section 48900 et seq. The 

Charter School is committed to annual review of policies and procedures surrounding 

suspensions and expulsions and, as necessary, modification of the lists of offenses for 

which students are subject to suspension or expulsion. 

 

When the Policy is violated, it may be necessary to suspend or expel a student from 

regular classroom instruction. This policy shall serve as the Charter School’s policy and 

procedures for student suspension and expulsion and it may be amended from time to 

time without the need to amend the charter so long as the amendments comport with legal 

requirements. Charter School staff shall enforce disciplinary rules and procedures fairly 

and consistently among all students. This Policy and its Procedures will be printed and 

distributed as part of the Student Handbook and will clearly describe discipline 

expectations. Corporal punishment shall not be used as a disciplinary measure against 

any student. Corporal punishment includes the willful infliction of or willfully causing 

the infliction of physical pain on a student. For purposes of the Policy, corporal 

punishment does not include an employee’s use of force that is reasonable and necessary 

to protect the employee, students, staff or other persons or to prevent damage to school 

property. 

 

The Charter School administration shall ensure that students and their parents/guardians 

are notified in writing upon enrollment of all discipline policies and procedures. The 

notice shall state that this Policy and Procedures are available on request at the 

Principal’s office. 

 

Suspended or expelled students shall be excluded from all school and school-related 

activities unless otherwise agreed during the period of suspension or expulsion.  

 

A student identified as an individual with disabilities or for whom the Charter School has 

a basis of knowledge of a suspected disability pursuant to the Individuals with 

Disabilities Education Improvement Act of 2004 (“IDEIA”) or who is qualified for 

services under Section 504 of the Rehabilitation Act of 1973 (“Section 504”) is subject to 

the same grounds for suspension and expulsion and is accorded the same due process 

procedures applicable to general education students except when federal and state law 

mandates additional or different procedures. The Charter School will follow all 

applicable federal and state laws including but not limited to the California Education 

Code, when imposing any form of discipline on a student identified as an individual with 

disabilities or for whom the Charter School has a basis of knowledge of a suspected 

disability or who is otherwise qualified for such services or protections in according due 

process to such students.  
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A. Grounds for Suspension and Expulsion of Students  

 

A student may be suspended or expelled for prohibited misconduct if the act is related to 

school activity or school attendance occurring at any time including but not limited to: a) 

while on school grounds; b) while going to or coming from school; c) during the lunch 

period, whether on or off the school campus; d) during, going to, or coming from a 

school-sponsored activity.  

 

B. Enumerated Offenses 

 

1. Discretionary Suspension Offenses. Students may be suspended for any of the 

following acts when it is determined the pupil: 

 

a) Caused, attempted to cause, or threatened to cause physical injury to 

another person. 

 

b) Willfully used force or violence upon the person of another, except self-

defense. 

 

c) Unlawfully possessed, used, sold or otherwise furnished, or was under the 

influence of any controlled substance, as defined in Health and Safety 

Code 11053-11058, alcoholic beverage, or intoxicant of any kind. 

 

d) Unlawfully offered, arranged, or negotiated to sell any controlled 

substance as defined in Health and Safety Code Sections 11053-11058, 

alcoholic beverage or intoxicant of any kind, and then sold, delivered or 

otherwise furnished to any person another liquid substance or material and 

represented same as controlled substance, alcoholic beverage or 

intoxicant. 

 

e) Committed or attempted to commit robbery or extortion. 

 

f) Caused or attempted to cause damage to school property or private 

property. 

 

g) Stole or attempted to steal school property or private property. 

 

h) Possessed or used tobacco or products containing tobacco or nicotine 

products, including but not limited to cigars, cigarettes, miniature cigars, 

clove cigarettes, smokeless tobacco, snuff, chew packets and betel. This 

section does not prohibit the use of his or her own prescription products by 

a pupil. 

 

i) Committed an obscene act or engaged in habitual profanity or vulgarity. 

 

j) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell 

any drug paraphernalia, as defined in Health and Safety Code Section 

11014.5. 
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k) Disrupted school activities or otherwise willfully defied the valid authority 

of supervisors, teachers, administrators, other school officials, or other 

school personnel engaged in the performance of their duties. 

 

l) Knowingly received stolen school property or private property. 

 

m) Possessed an imitation firearm, i.e.: a replica of a firearm that is so 

substantially similar in physical properties to an existing firearm as to lead 

a reasonable person to conclude that the replica is a firearm. 

 

n) Committed or attempted to commit a sexual assault as defined in Penal 

Code Sections 261, 266c, 286, 288, 288a or 289, or committed a sexual 

battery as defined in Penal Code Section 243.4. 

 

o) Harassed, threatened, or intimidated a student who is a complaining 

witness or witness in a school disciplinary proceeding for the purpose of 

preventing that student from being a witness and/or retaliating against that 

student for being a witness. 

 

p) Unlawfully offered, arranged to sell, negotiated to sell, or sold the 

prescription drug Soma. 

 

q) Engaged in, or attempted to engage in hazing.  For the purposes of this 

subdivision, “hazing” means a method of initiation or preinitiation into a 

pupil organization or body, whether or not the organization or body is 

officially recognized by an educational institution, which is likely to cause 

serious bodily injury or personal degradation or disgrace resulting in 

physical or mental harm to a former, current, or prospective pupil.  For 

purposes of this section, “hazing” does not include athletic events or 

school-sanctioned events. 

 

r) Made terroristic threats against school officials and/or school 

property.  For purposes of this section, “terroristic threat” shall include 

any statement, whether written or oral, by a person who willfully threatens 

to commit a crime which will result in death, great bodily injury to another 

person, or property damage in excess of one thousand dollars ($1,000), 

with the specific intent that the statement is to be taken as a threat, even if 

there is no intent of actually carrying it out, which, on its face and under 

the circumstances in which it is made, is so unequivocal, unconditional, 

immediate, and specific as to convey to the person threatened, a gravity of 

purpose and an immediate prospect of execution of the threat, and thereby 

causes that person reasonably to be in sustained fear for his or her own 

safety or for his or her immediate family’s safety, or for the protection of 

school property, or the personal property of the person threatened or his or 

her immediate family. 

 

s) Committed sexual harassment, as defined in Education Code Section 

212.5.  For the purposes of this section, the conduct described in Section 
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212.5 must be considered by a reasonable person of the same gender as the 

victim to be sufficiently severe or pervasive to have a negative impact 

upon the individual’s academic performance or to create an intimidating, 

hostile, or offensive educational environment. This section shall apply to 

pupils in any of grades 4 to 12, inclusive. 

 

t) Caused, attempted to cause, threatened to cause or participated in an act of 

hate violence, as defined in subdivision (e) of Section 233 of the 

Education Code.  This section shall apply to pupils in any of grades 4 to 

12, inclusive. 

 

u) Intentionally harassed, threatened or intimidated a student or group of 

students to the extent of having the actual and reasonably expected effect 

of materially disrupting class work, creating substantial disorder and 

invading student rights by creating an intimidating or hostile educational 

environment. This section shall apply to pupils in any of grades 4 to 12, 

inclusive. 

 

v) Engaged in an act of bullying, including, but not limited to, bullying 

committed by means of an electronic act.   

 

1) “Bullying” means any severe or pervasive physical or verbal act or 

conduct, including communications made in writing or by means of an 

electronic act, and including one or more acts committed by a student 

or group of students which would be deemed hate violence or 

harassment, threats, or intimidation, which are directed toward one or 

more students that has or can be reasonably predicted to have the 

effect of one or more of the following: 

 

i. Placing a reasonable student (defined as a student, including, 

but is not limited to, a student with exceptional needs, who 

exercises average care, skill, and judgment in conduct for a 

person of his or her age, or for a person of his or her age with 

exceptional needs) or students in fear of harm to that student’s 

or those students’ person or property. 

ii. Causing a reasonable student to experience a substantially 

detrimental effect on his or her physical or mental health. 

iii. Causing a reasonable student to experience substantial 

interference with his or her academic performance. 

iv. Causing a reasonable student to experience substantial 

interference with his or her ability to participate in or benefit 

from the services, activities, or privileges provided by the 

Charter School. 

 

2) “Electronic Act” means the creation and transmission originated on or 

off the schoolsite, by means of an electronic device, including, but not 

limited to, a telephone, wireless telephone, or other wireless 

communication device, computer, or pager, of a communication, 

including, but not limited to, any of the following: 
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i. A message, text, sound, or image. 

ii. A post on a social network Internet Web site including, but not 

limited to: 

(a) Posting to or creating a burn page. A “burn page” means an 

Internet Web site created for the purpose of having one or 

more of the effects as listed in subparagraph (1) above. 

(b) Creating a credible impersonation of another actual pupil 

for the purpose of having one or more of the effects listed 

in subparagraph (1) above. “Credible impersonation” 

means to knowingly and without consent impersonate a 

pupil for the purpose of bullying the pupil and such that 

another pupil would reasonably believe, or has reasonably 

believed, that the pupil was or is the pupil who was 

impersonated. 

(c) Creating a false profile for the purpose of having one or 

more of the effects listed in subparagraph (1) above. “False 

profile” means a profile of a fictitious pupil or a profile 

using the likeness or attributes of an actual pupil other than 

the pupil who created the false profile. 

iii. Notwithstanding subparagraphs (1) and (2) above, an electronic 

act shall not constitute pervasive conduct solely on the basis 

that it has been transmitted on the Internet or is currently 

posted on the Internet. 

 

w) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the 

infliction or attempted infliction of physical injury to another person may 

be subject to suspension, but not expulsion, except that a pupil who has 

been adjudged by a juvenile court to have committed, as an aider and 

abettor, a crime of physical violence in which the victim suffered great 

bodily injury or serious bodily injury shall be subject to discipline 

pursuant to subdivision (1). 

 

x) Possessed, sold, or otherwise furnished any knife unless, in the case of 

possession of any object of this type, the student had obtained written 

permission to possess the item from a certificated school employee, with 

the Principal or designee’s concurrence. 

 

2. Non-Discretionary Suspension Offenses: Students must be suspended and 

recommended for expulsion for any of the following acts when it is determined the 

pupil: 

 

a) Possessed, sold, or otherwise furnished any firearm, explosive, or other 

dangerous object unless, in the case of possession of any object of this 

type, the students had obtained written permission to possess the item 

from a certificated school employee, with the Principal or designee’s 

concurrence. 

 

3. Discretionary Expellable Offenses:  Students may be recommended for expulsion 

for any of the following acts when it is determined the pupil: 
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a) Caused, attempted to cause, or threatened to cause physical injury to 

another person. 

 

b)  Willfully used force or violence upon the person of another, except self-

defense. 

 

c) Unlawfully possessed, used, sold or otherwise furnished, or was under the 

influence of any controlled substance, as defined in Health and Safety 

Code Sections 11053-11058, alcoholic beverage, or intoxicant of any kind. 

 

d) Unlawfully offered, arranged, or negotiated to sell any controlled 

substance as defined in Health and Safety Code Sections 11053-11058, 

alcoholic beverage or intoxicant of any kind, and then sold, delivered or 

otherwise furnished to any person another liquid substance or material and 

represented same as controlled substance, alcoholic beverage or 

intoxicant. 

 

e) Committed or attempted to commit robbery or extortion. 

 

f) Caused or attempted to cause damage to school property or private 

property. 

 

g) Stole or attempted to steal school property or private property. 

 

h) Possessed or used tobacco or products containing tobacco or nicotine 

products, including but not limited to cigars, cigarettes, miniature cigars, 

clove cigarettes, smokeless tobacco, snuff, chew packets and betel. This 

section does not prohibit the use of his or her own prescription products by 

a pupil. 

 

i) Committed an obscene act or engaged in habitual profanity or vulgarity. 

 

j) Unlawfully possessed or unlawfully offered, arranged, or negotiated to sell 

any drug paraphernalia, as defined in Health and Safety Code Section 

11014.5. 

 

k) Disrupted school activities or otherwise willfully defied the valid authority 

of supervisors, teachers, administrators, other school officials, or other 

school personnel engaged in the performance of their duties. 

 

l) Knowingly received stolen school property or private property. 

 

m) Possessed an imitation firearm, i.e.: a replica of a firearm that is so 

substantially similar in physical properties to an existing firearm as to lead 

a reasonable person to conclude that the replica is a firearm. 
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n) Committed or attempted to commit a sexual assault as defined in Penal 

Code Sections 261, 266c, 286, 288, 288a or 289, or committed a sexual 

battery as defined in Penal Code Section 243.4. 

 

o) Harassed, threatened, or intimidated a student who is a complaining 

witness or witness in a school disciplinary proceeding for the purpose of 

preventing that student from being a witness and/or retaliating against that 

student for being a witness. 

 

p) Unlawfully offered, arranged to sell, negotiated to sell, or sold the 

prescription drug Soma. 

 

q) Engaged in, or attempted to engage in hazing.  For the purposes of this 

subdivision, “hazing” means a method of initiation or preinitiation into a 

pupil organization or body, whether or not the organization or body is 

officially recognized by an educational institution, which is likely to cause 

serious bodily injury or personal degradation or disgrace resulting in 

physical or mental harm to a former, current, or prospective pupil.  For 

purposes of this section, “hazing” does not include athletic events or 

school-sanctioned events. 

 

r) Made terroristic threats against school officials and/or school 

property.  For purposes of this section, “terroristic threat” shall include 

any statement, whether written or oral, by a person who willfully threatens 

to commit a crime which will result in death, great bodily injury to another 

person, or property damage in excess of one thousand dollars ($1,000), 

with the specific intent that the statement is to be taken as a threat, even if 

there is no intent of actually carrying it out, which, on its face and under 

the circumstances in which it is made, is so unequivocal, unconditional, 

immediate, and specific as to convey to the person threatened, a gravity of 

purpose and an immediate prospect of execution of the threat, and thereby 

causes that person reasonably to be in sustained fear for his or her own 

safety or for his or her immediate family’s safety, or for the protection of 

school property, or the personal property of the person threatened or his or 

her immediate family. 

 

s) Committed sexual harassment, as defined in Education Code Section 

212.5.  For the purposes of this section, the conduct described in Section 

212.5 must be considered by a reasonable person of the same gender as the 

victim to be sufficiently severe or pervasive to have a negative impact 

upon the individual’s academic performance or to create an intimidating, 

hostile, or offensive educational environment. This section shall apply to 

pupils in any of grades 4 to 12, inclusive. 

 

t) Caused, attempted to cause, threatened to cause or participated in an act of 

hate violence, as defined in subdivision (e) of Section 233 of the 

Education Code.  This section shall apply to pupils in any of grades 4 to 

12, inclusive. 
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u) Intentionally harassed, threatened or intimidated a student or group of 

students to the extent of having the actual and reasonably expected effect 

of materially disrupting class work, creating substantial disorder and 

invading student rights by creating an intimidating or hostile educational 

environment. This section shall apply to pupils in any of grades 4 to 12, 

inclusive. 

 

v) Engaged in an act of bullying, including, but not limited to, bullying 

committed by means of an electronic act.  

 

1) “Bullying” means any severe or pervasive physical or verbal act or 

conduct, including communications made in writing or by means of an 

electronic act, and including one or more acts committed by a student 

or group of students which would be deemed hate violence or 

harassment, threats, or intimidation, which are directed toward one or 

more students that has or can be reasonably predicted to have the 

effect of one or more of the following: 

 

i. Placing a reasonable student (defined as a student, including, 

but is not limited to, a student with exceptional needs, who 

exercises average care, skill, and judgment in conduct for a 

person of his or her age, or for a person of his or her age with 

exceptional needs) or students in fear of harm to that student’s 

or those students’ person or property. 

ii. Causing a reasonable student to experience a substantially 

detrimental effect on his or her physical or mental health. 

iii. Causing a reasonable student to experience substantial 

interference with his or her academic performance. 

iv. Causing a reasonable student to experience substantial 

interference with his or her ability to participate in or benefit 

from the services, activities, or privileges provided by the 

Charter School. 

 

2) “Electronic Act” means the creation and transmission originated on or 

off the schoolsite, by means of an electronic device, including, but not 

limited to, a telephone, wireless telephone, or other wireless 

communication device, computer, or pager, of a communication, 

including, but not limited to, any of the following: 

i. A message, text, sound, or image. 

ii. A post on a social network Internet Web site including, but not 

limited to: 

(a) Posting to or creating a burn page. A “burn page” means an 

Internet Web site created for the purpose of having one or 

more of the effects as listed in subparagraph (1) above. 

(b) Creating a credible impersonation of another actual pupil 

for the purpose of having one or more of the effects listed 

in subparagraph (1) above. “Credible impersonation” 

means to knowingly and without consent impersonate a 

pupil for the purpose of bullying the pupil and such that 
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another pupil would reasonably believe, or has reasonably 

believed, that the pupil was or is the pupil who was 

impersonated. 

(c) Creating a false profile for the purpose of having one or 

more of the effects listed in subparagraph (1) above. “False 

profile” means a profile of a fictitious pupil or a profile 

using the likeness or attributes of an actual pupil other than 

the pupil who created the false profile. 

iii. Notwithstanding subparagraphs (1) and (2) above, an electronic 

act shall not constitute pervasive conduct solely on the basis 

that it has been transmitted on the Internet or is currently 

posted on the Internet. 

 

w) A pupil who aids or abets, as defined in Section 31 of the Penal Code, the 

infliction or attempted infliction of physical injury to another person may 

be subject to suspension, but not expulsion, except that a pupil who has 

been adjudged by a juvenile court to have committed, as an aider and 

abettor, a crime of physical violence in which the victim suffered great 

bodily injury or serious bodily injury shall be subject to discipline 

pursuant to subdivision (1). 

 

x) Possessed, sold, or otherwise furnished any knife unless, in the case of 

possession of any object of this type, the student had obtained written 

permission to possess the item from a certificated school employee, with 

the Principal or designee’s concurrence. 

 

4. Non-Discretionary Expellable Offenses: Students must be recommended for 

expulsion for any of the following acts when it is determined pursuant to the 

procedures below that the pupil: 

 

a) Possessed, sold, or otherwise furnished any firearm, explosive, or other 

dangerous object unless, in the case of possession of any object of this 

type, the students had obtained written permission to possess the item 

from a certificated school employee, with the Principal or designee’s 

concurrence. 

 

If it is determined by the Board of Directors that a student has brought a fire arm or 

destructive device, as defined in Section 921 of Title 18 of the United States Code, on to 

campus or to have possessed a firearm or dangerous device on campus, the student shall 

be expelled for one year, pursuant to the Federal Gun Free Schools Act of 1994. 

 

The term “firearm” means (A) any weapon (including a starter gun) which will or is 

designed to or may readily be converted to expel a projectile by the action of an 

explosive; (B) the frame or receiver of any such weapon; (C) any firearm muffler or 

firearm silencer; or (D) any destructive device. Such term does not include an antique 

firearm. 

 

The term “destructive device” means (A) any explosive, incendiary, or poison gas, 

including but not limited to: (i) bomb, (ii) grenade, (iii) rocket having a propellant charge 
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of more than four ounces, (iv) missile having an explosive or incendiary charge of more 

than one-quarter ounce, (v) mine, or (vi) device similar to any of the devices described in 

the preceding clauses. 

 

C. Suspension Procedure 

 

Suspensions shall be initiated according to the following procedures:  

 

1. Conference 

 

Suspension shall be preceded, if possible, by a conference conducted by the Principal 

or the Principal’s designee with the student and his or her parent and, whenever 

practical, the teacher, supervisor or Charter School employee who referred the student 

to the Principal or designee.  

 

The conference may be omitted if the Principal or designee determines that an 

emergency situation exists. An “emergency situation” involves a clear and present 

danger to the lives, safety or health of students or Charter School personnel. If a 

student is suspended without this conference, both the parent/guardian and student 

shall be notified of the student’s right to return to school for the purpose of a 

conference.  

 

At the conference, the pupil shall be informed of the reason for the disciplinary action 

and the evidence against him or her and shall be given the opportunity to present his 

or her version and evidence in his or her defense. This conference shall be held within 

two school days, unless the pupil waives this right or is physically unable to attend for 

any reason including, but not limited to, incarceration or hospitalization. No penalties 

may be imposed on a pupil for failure of the pupil’s parent or guardian to attend a 

conference with Charter School officials. Reinstatement of the suspended pupil shall 

not be contingent upon attendance by the pupil’s parent or guardian at the conference.  

 

2. Notice to Parents/Guardians 

 

At the time of the suspension, an administrator or designee shall make a reasonable 

effort to contact the parent/guardian by telephone or in person. Whenever a student is 

suspended, the parent/guardian shall be notified in writing of the suspension and the 

date of return following suspension. This notice shall state the specific offense 

committed by the student. In addition, the notice may also state the date and time 

when the student may return to school. If Charter School officials wish to ask the 

parent/guardian to confer regarding matters pertinent to the suspension, the notice 

may request that the parent/guardian respond to such requests without delay.  

 

3. Suspension Time Limits/Recommendation for Expulsion 

 

Suspensions, when not including a recommendation for expulsion, shall not exceed 

five (5) consecutive school days per suspension. Upon a recommendation of 

expulsion by the Principal or Principal’s designee, the pupil and the pupil’s guardian 

or representative will be invited to a conference to determine if the suspension for the 

pupil should be extended pending an expulsion hearing. This determination will be 
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made by the Principal or designee upon either of the following: 1) the pupil’s 

presence will be disruptive to the education process; or 2) the pupil poses a threat or 

danger to others. Upon either determination, the pupil’s suspension will be extended 

pending the results of an expulsion hearing.  

 

D. Authority to Expel  

 

A student may be expelled either by the Charter School Board following a hearing before 

it or by the Charter School Board upon the recommendation of an Administrative Panel 

to be assigned by the Board as needed. The Administrative Panel should consist of at 

least three members who are certificated and neither a teacher of the pupil or a Board 

member of the Charter School’s governing board. The Administrative Panel may 

recommend expulsion of any student found to have committed an expellable offense.  

 

E. Expulsion Procedures  

 

Students recommended for expulsion are entitled to a hearing to determine whether the 

student should be expelled. Unless postponed for good cause, the hearing shall be held 

within thirty (30) school days after the Principal or designee determines that the pupil has 

committed an expellable offense.  

 

In the event an Administrative Panel hears the case, it will make a recommendation to the 

Board for a final decision whether to expel. The hearing shall be held in closed session 

(complying with all pupil confidentiality rules under FERPA) unless the pupil makes a 

written request for a public hearing three (3) days prior to the hearing.  

 

Written notice of the hearing shall be forwarded to the student and the student’s 

parent/guardian at least ten (10) calendar days before the date of the hearing. Upon 

mailing the notice, it shall be deemed served upon the pupil. The notice shall include:  

 

1. The date and place of the expulsion hearing; 

2. A statement of the specific facts, charges and offenses upon which the proposed 

expulsion is based; 

3. A copy of the Charter School’s disciplinary rules which relate to the alleged 

violation; 

4. Notification of the student’s or parent/guardian’s obligation to provide 

information about the student’s status at the Charter School to any other school 

district or school to which the student seeks enrollment; 

5. The opportunity for the student or the student’s parent/guardian to appear in 

person or to employ and be represented by counsel or a non-attorney advisor; 

6. The right to inspect and obtain copies of all documents to be used at the hearing; 

7. The opportunity to confront and question all witnesses who testify at the hearing; 

8. The opportunity to question all evidence presented and to present oral and 

documentary evidence on the student’s behalf including witnesses. 

 

F. Special Procedures for Expulsion Hearings Involving Sexual Assault or Battery 

Offenses  

 

The Charter School may, upon a finding of good cause, determine that the disclosure of 
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either the identity of the witness or the testimony of that witness at the hearing, or both, 

would subject the witness to an unreasonable risk of psychological or physical harm. 

Upon this determination, the testimony of the witness may be presented at the hearing in 

the form of sworn declarations that shall be examined only by the Charter School or the 

hearing officer. Copies of these sworn declarations, edited to delete the name and identity 

of the witness, shall be made available to the pupil.  

 

1. The complaining witness in any sexual assault or battery case must be provided 

with a copy of the applicable disciplinary rules and advised of his/her right to (a) 

receive five days notice of his/her scheduled testimony, (b) have up to two (2) 

adult support persons of his/her choosing present in the hearing at the time he/she 

testifies, which may include a parent, guardian, or legal counsel, and (c) elect to 

have the hearing closed while testifying.  

 

2. The Charter School must also provide the victim a room separate from the hearing 

room for the complaining witness’ use prior to and during breaks in testimony.  

 

3. At the discretion of the entity conducting the expulsion hearing, the complaining 

witness shall be allowed periods of relief from examination and cross-

examination during which he or she may leave the hearing room.  

 

4. The entity conducting the expulsion hearing may also arrange the seating within 

the hearing room to facilitate a less intimidating environment for the complaining 

witness.  

 

5. The entity conducting the expulsion hearing may also limit time for taking the 

testimony of the complaining witness to the hours he/she is normally in school, if 

there is no good cause to take the testimony during other hours.  

 

6. Prior to a complaining witness testifying, the support persons must be admonished 

that the hearing is confidential. Nothing in the law precludes the person presiding 

over the hearing from removing a support person whom the presiding person finds 

is disrupting the hearing. The entity conducting the hearing may permit any one of 

the support persons for the complaining witness to accompany him or her to the 

witness stand.  

 

7. If one or both of the support persons is also a witness, the Charter School must 

present evidence that the witness’ presence is both desired by the witness and will 

be helpful to the Charter School. The person presiding over the hearing shall 

permit the witness to stay unless it is established that there is a substantial risk 

that the testimony of the complaining witness would be influenced by the support 

person, in which case the presiding official shall admonish the support person or 

persons not to prompt, sway, or influence the witness in any way. Nothing shall 

preclude the presiding officer from exercising his or her discretion to remove a 

person from the hearing whom he or she believes is prompting, swaying, or 

influencing the witness.  

 

8. The testimony of the support person shall be presented before the testimony of the 

complaining witness and the complaining witness shall be excluded from the 
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courtroom during that testimony.  

 

9. Especially for charges involving sexual assault or battery, if the hearing is to be 

conducted in public at the request of the pupil being expelled, the complaining 

witness shall have the right to have his/her testimony heard in a closed session 

when testifying at a public meeting would threaten serious psychological harm to 

the complaining witness and there are no alternative procedures to avoid the 

threatened harm. The alternative procedures may include videotaped depositions 

or contemporaneous examination in another place communicated to the hearing 

room by means of closed-circuit television.  

 

10. Evidence of specific instances of a complaining witness’ prior sexual conduct is 

presumed inadmissible and shall not be heard absent a determination by the 

person conducting the hearing that extraordinary circumstances exist requiring the 

evidence be heard. Before such a determination regarding extraordinary 

circumstance can be made, the witness shall be provided notice and an 

opportunity to present opposition to the introduction of the evidence. In the 

hearing on the admissibility of the evidence, the complaining witness shall be 

entitled to be represented by a parent, legal counsel, or other support person. 

Reputation or opinion evidence regarding the sexual behavior of the complaining 

witness is not admissible for any purpose.  

 

G. Record of Hearing  

 

A record of the hearing shall be made and may be maintained by any means, including 

electronic recording, as long as a reasonably accurate and complete written transcription 

of the proceedings can be made.  

 

H. Presentation of Evidence  

 

While technical rules of evidence do not apply to expulsion hearings, evidence may be 

admitted and used as proof only if it is the kind of evidence on which reasonable persons 

can rely in the conduct of serious affairs. A recommendation by the Administrative Panel 

to expel must be supported by substantial evidence that the student committed an 

expellable offense. Findings of fact shall be based solely on the evidence at the hearing. 

While hearsay evidence is admissible, no decision to expel shall be based solely on 

hearsay. Sworn declarations may be admitted as testimony from witnesses of whom the 

Board or Administrative Panel determines that disclosure of their identity or testimony at 

the hearing may subject them to an unreasonable risk of physical or psychological harm.  

 

If, due to a written request by the expelled pupil, the hearing is held at a public meeting, 

and the charge is committing or attempting to commit a sexual assault or committing a 

sexual battery as defined in Education Code Section 48900, a complaining witness shall 

have the right to have his or her testimony heard in a session closed to the public.  

 

The decision of the Administrative Panel shall be in the form of written findings of fact 

and a written recommendation to the Board who will make a final determination 

regarding the expulsion. The final decision by the Board shall be made within ten (10) 

school days following the conclusion of the hearing. The decision of the Board is final.  
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If the Administrative Panel decides not to recommend expulsion, the pupil shall 

immediately be returned to his/her educational program.  

 

I. Written Notice to Expel 

  

The Principal or designee, following a decision of the Board to expel, shall send written 

notice of the decision to expel, including the Board’s adopted findings of fact, to the 

student or parent/guardian. This notice shall also include the following: (a) Notice of the 

specific offense committed by the student; and (b) Notice of the student’s or 

parent/guardian’s obligation to inform any new district in which the student seeks to 

enroll of the student’s status with the Charter School.  

 

The Principal or designee shall send a copy of the written notice of the decision to expel 

to the authorizer. This notice shall include the following: (a) The student’s name; and (b) 

The specific expellable offense committed by the student. 

 

J. Disciplinary Records  

 

The Charter School shall maintain records of all student suspensions and expulsions at 

the Charter School. Such records shall be made available to the authorizer upon request.  

 

K. No Right to Appeal  

 

The pupil shall have no right of appeal from expulsion from the Charter School as the 

Charter School Board’s decision to expel shall be final. 

 

L. Expelled Pupils/Alternative Education  

 

Pupils who are expelled shall be responsible for seeking alternative education programs 

including, but not limited to, programs within the County or their school district of 

residence. The Charter School shall work cooperatively with parents/guardians as 

requested by parents/guardians or by the school district of residence to assist with 

locating alternative placements during expulsion.  

 

M. Rehabilitation Plans  

 

Students who are expelled from the Charter School shall be given a rehabilitation plan 

upon expulsion as developed by the Board at the time of the expulsion order, which may 

include, but is not limited to, periodic review as well as assessment at the time of review 

for readmission. The rehabilitation plan should include a date not later than one year from 

the date of expulsion when the pupil may reapply to the Charter School for readmission.  

 

N. Readmission  

 

The decision to readmit a pupil or to admit a previously expelled pupil from another 

school district or charter school shall be in the sole discretion of the Board following a 

meeting with the Principal or designee and the pupil and guardian or representative to 

determine whether the pupil has successfully completed the rehabilitation plan and to 
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determine whether the pupil poses a threat to others or will be disruptive to the school 

environment. The Principal or designee shall make a recommendation to the Board 

following the meeting regarding his or her determination. The pupil’s readmission is also 

contingent upon the Charter School’s capacity at the time the student seeks readmission. 

 

O. Special Procedures for the Consideration of Suspension and Expulsion of 

 Students with Disabilities 

1.  Notification of the District 

The Charter School shall immediately notify the District and coordinate the 

procedures in this policy with the District of the discipline of any student with a 

disability or student who the Charter School or District would be deemed to have 

knowledge that the student had a disability. 

2.  Services During Suspension  

Students suspended for more than ten (10) school days in a school year shall 

continue to receive services so as to enable the student to continue to participate 

in the general education curriculum, although in another setting, and to progress 

toward meeting the goals set out in the child’s IEP/504 Plan; and receive, as 

appropriate, a functional behavioral assessment and behavioral intervention 

services and modifications, that are designed to address the behavior violation so 

that it does not recur.  These services may be provided in an interim alterative 

educational setting.   

3.  Procedural Safeguards/Manifestation Determination  

Within ten (10) school days of a recommendation for expulsion or any decision to 

change the placement of a child with a disability because of a violation of a code 

of student conduct, the Charter School, the parent, and relevant members of the 

IEP/504 Team shall review all relevant information in the student’s file, including 

the child’s IEP/504 Plan, any teacher observations, and any relevant information 

provided by the parents to determine: 

a. If the conduct in question was caused by, or had a direct and substantial 

relationship to, the child’s disability; or 

b. If the conduct in question was the direct result of the local educational 

agency’s failure to implement the IEP/504 Plan. 

If the Charter School, the parent, and relevant members of the IEP/504 Team 

determine that either of the above is applicable for the child, the conduct shall be 

determined to be a manifestation of the child’s disability. 

If the Charter School, the parent, and relevant members of the IEP/504 Team 

make the determination that the conduct was a manifestation of the child’s 

disability, the IEP/504 Team shall: 
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a. Conduct a functional behavioral assessment and implement a behavioral 

intervention plan for such child, provided that the Charter School had not 

conducted such assessment prior to such determination before the 

behavior that resulted in a change in placement; 

b. If a behavioral intervention plan has been developed, review the 

behavioral intervention plan if the child already has such a behavioral 

intervention plan, and modify it, as necessary, to address the behavior; and 

c. Return the child to the placement from which the child was removed, 

unless the parent and the Charter School agree to a change of placement as 

part of the modification of the behavioral intervention plan. 

If the Charter School, the parent, and relevant members of the IEP/504 Team 

determine that the behavior was not a manifestation of the student’s disability and 

that the conduct in question was not a result of the failure to implement the 

IEP/504 Plan, then the Charter School may apply the relevant disciplinary 

procedures to children with disabilities in the same manner and for the same 

duration as the procedures would be applied to students without disabilities. 

4. Due Process Appeals  

The parent of a child with a disability who disagrees with any decision regarding 

placement, or the manifestation determination, or the Charter School believes that 

maintaining the current placement of the child is substantially likely to result in 

injury to the child or to others, may request an expedited administrative hearing 

through the Special Education Unit of the Office of Administrative Hearings or 

by utilizing the dispute provisions of the 504 Policy and Procedures. 

When an appeal relating to the placement of the student or the manifestation 

determination has been requested by either the parent or the Charter School, the 

student shall remain in the interim alternative educational setting pending the 

decision of the hearing officer or until the expiration of the forty-five (45) day 

time period provided for in an interim alternative educational setting, whichever 

occurs first, unless the parent and the Charter School agree otherwise. 

5. Special Circumstances  

Charter School personnel may consider any unique circumstances on a case-by-

case basis when determining whether to order a change in placement for a child 

with a disability who violates a code of student conduct. 

The Principal or designee may remove a student to an interim alternative 

educational setting for not more than forty-five (45) days without regard to 

whether the behavior is determined to be a manifestation of the student’s 

disability in cases where a student: 

a. Carries or possesses a weapon, as defined in 18 USC 930, to or at school, 

on school premises, or to or at a school function; 
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b. Knowingly possesses or uses illegal drugs, or sells or solicits the sale of a 

controlled substance, while at school, on school premises, or at a school 

function; or  

c. Has inflicted serious bodily injury, as defined by 20 USC 1415(k)(7)(D), 

upon a person while at school, on school premises, or at a school function. 

6. Interim Alternative Educational Setting 

The student’s interim alternative educational setting shall be determined by the 

student’s IEP/504 Team.  

7. Procedures for Students Not Yet Eligible for Special Education Services  

A student who has not been identified as an individual with disabilities pursuant 

to IDEIA and who has violated the Charter School’s disciplinary procedures may 

assert the procedural safeguards granted under this administrative regulation only 

if the Charter School had knowledge that the student was disabled before the 

behavior occurred.  

The Charter School shall be deemed to have knowledge that the student had a 

disability if one of the following conditions exists: 

a. The parent/guardian has expressed concern in writing, or orally if the 

parent/guardian does not know how to write or has a disability that 

prevents a written statement, to Charter School supervisory or 

administrative personnel, or to one of the child’s teachers, that the student 

is in need of special education or related services.  

b. The parent has requested an evaluation of the child.  

c. The child’s teacher, or other Charter School personnel, has expressed 

specific concerns about a pattern of behavior demonstrated by the child, 

directly to the director of special education or to other Charter School 

supervisory personnel.  

If the Charter School knew or should have known the student had a disability 

under any of the three (3) circumstances described above, the student may assert 

any of the protections available to IDEIA-eligible children with disabilities, 

including the right to stay-put.   

If the Charter School had no basis for knowledge of the student’s disability, it 

shall proceed with the proposed discipline.  The Charter School shall conduct an 

expedited evaluation if requested by the parents; however the student shall remain 

in the education placement determined by the Charter School pending the results 

of the evaluation.   

The Charter School shall not be deemed to have knowledge that the student had a 

disability if the parent has not allowed an evaluation, refused services, or if the 

student has been evaluated and determined to not be eligible. 
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ELEMENT 11: RETIREMENT SYSTEMS 
Governing Law: The manner by which staff members of the charter schools will be 

covered by the State Teachers’ Retirement System, the Public Employees’ Retirement 

System, or federal social security.  Education Code Section 47605(b)(5)(K).  

 

For retirement benefits, AEALAS will offer the State Teachers’ Retirement System 

(“STRS”) to its certificated staff, and a 403(b) plan in conjunction with Social Security to 

its non-certificated full-time staff.  AEALAS will offer its employees health care and be 

in compliance with the Affordable Care Act.  The CEO, or his or her designee, shall be 

responsible for ensuring that appropriate arrangements for coverage have been made. 

 

Regarding salary levels, AEALAS does not anticipate adopting a formal salary schedule.  

AEALAS will therefore seek salary levels similar to the general salary levels being 

offered by surrounding school districts as may be needed to attract teacher candidates. 

Additional salary increases and bonus compensation may be provided to individual 

employees for their contribution to school and student success.  We are also prepared to 

offer individual candidates higher compensation than they would receive from local 

districts if this is necessary to attract high quality candidates to our program.   

 

The Principal, with approval from the AEALAS Board, will have the authority to 

determine the salary and benefit levels, working conditions and work year characteristics 

(e.g., length of year and day, vacation policies, etc.) for all employees that will allow 

AEALAS to attract and retain the caliber of employees necessary for STEAM’s success. 
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ELEMENT 12: PUBLIC SCHOOL ATTENDANCE ALTERNATIVES 
Governing Law: The public school attendance alternatives for pupils residing within the 

school district who choose not to attend charter schools.  Education Code Section 

47605(b)(5)(L). 

 

No student may be required to attend the Charter School.  Students who reside within the 

District who choose not to attend the Charter School may attend school within the 

District according to District policy or at another school district or school within the 

District through the District’s intra- and inter-district transfer policies. Parents and 

guardians of each student enrolled in the Charter School will be informed on admissions 

forms that students have no right to admission in a particular school of a local education 

agency as a consequence of enrollment in the Charter School, except to the extent that 

such a right is extended by the local education agency. 
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ELEMENT 13: EMPLOYEE RETURN RIGHTS 
Governing Law: A description of the rights of any employee of the school district upon 

leaving the employment of the school district to work in a charter school, and of any 

rights of return to the school district after employment at a charter school.  Education 

Code Section 47605(b)(5)(M). 

 

No public school district employee shall be required to work at the Charter School. 

Employees of the District who choose to leave the employment of the District to 

work at the Charter School will have no automatic rights of return to the District 

after employment by the Charter School unless specifically granted by the District 

through a leave of absence or other agreement.  Charter School employees shall have 

any right upon leaving the District to work in the Charter School that the District may 

specify, any rights of return to employment in a school district after employment in the 

Charter School that the District may specify, and any other rights upon leaving 

employment to work in the Charter School that the District determines to be reasonable 

and not in conflict with any law. 

 

All employees of the Charter School will be considered the exclusive employees of the 

Charter School and not of the District, unless otherwise mutually agreed in writing. 

Sick or vacation leave or years of service credit at the District or any other school 

district will not be transferred to the Charter School. Employment by the Charter 

School provides no rights of employment at any other entity, including any rights in 

the case of closure of the Charter School. 
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ELEMENT 14: DISPUTE RESOLUTION 
Governing Law: The procedures to be followed by the charter school and the entity 

granting the charter to resolve disputes relating to provisions of the charter.  Education 

Code Section 47605(b)(5)(N).  

 

The Charter School and the District will be encouraged to attempt to resolve any disputes 

with the District amicably and reasonably without resorting to formal procedures.   

 

In the event of a dispute between the Charter School and the District, Charter School 

staff, employees and Board members of the Charter School and the District agree to first 

frame the issue in written format (“dispute statement”) and to refer the issue to the 

District Superintendent and Principal of the Charter School. In the event that the District 

Board of Education believes that the dispute relates to an issue that could lead to 

revocation of the charter in accordance with Education Code Section 47607, the Charter 

School requests that this shall be noted in the written dispute statement, although it 

recognizes it cannot legally bind the District to do so.  However, participation in the 

dispute resolution procedures outlined in this section shall not be interpreted to impede or 

act as a pre-requisite to the District’s ability to proceed with revocation in accordance 

with Education Code Section 47607 and its implementing regulations. 

 

The Superintendent and Principal shall informally meet and confer in a timely fashion to 

attempt to resolve the dispute, not later than five (5) business days from receipt of the 

dispute statement. In the event that this informal meeting fails to resolve the dispute, both 

parties shall identify two Board members from their respective boards who shall jointly 

meet with the Superintendent and Principal and attempt to resolve the dispute within 

fifteen (15) business days from receipt of the dispute statement.  

 

If this joint meeting fails to resolve the dispute, the Superintendent and Principal shall 

meet to jointly identify a neutral third party mediator to engage the parties in a mediation 

session designed to facilitate resolution of the dispute. The format of the mediation 

session shall be developed jointly by the Superintendent and Principal.  Mediation shall 

be held within sixty (60) business days of receipt of the dispute statement.  The costs of 

the mediator shall be split equally between the District and the Charter School.  If 

mediation does not resolve the dispute either party may pursue any other remedy 

available under the law.  All timelines and procedures in this section may be revised upon 

mutual written agreement of the District and the Charter School. 
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ELEMENT 15: PUBLIC SCHOOL EMPLOYER 
 Governing Law: A declaration whether or not the charter school shall be deemed the 

exclusive public school employer of the employees of the charter school for purposes of 

the Educational Employment Relations Act (Chapter 10.7 (commencing with Section 

3540) of Division 4 of Title 1 of the Government Code).  Education Code Section 

47605(b)(5)(O). 

 

AEALAS will be deemed the exclusive public school employer of the employees of 

STEAM for the purposes of the Educational Employment Relations Act (“EERA”).  

AEALAS shall comply with the EERA. 

 

 

 

 

  



 

114 

ELEMENT 16: CLOSURE PROCEDURES 
 

Governing Law: A description of the procedures to be used if the charter school closes.  

The procedures shall ensure a final audit of the school to determine the disposition of all 

assets and liabilities of the charter school, including plans for disposing of any net assets 

and for the maintenance and transfer of pupil records.  Education Code Section 

47605(b)(5)(P). 

 

Closure of the Charter School will be documented by official action of the Board of 

Directors. The action will identify the reason for closure. The official action will also 

identify an entity and person or persons responsible for closure-related activities. 

 

The Board of Directors will promptly notify parents and students of the Charter School, 

the District, the Los Angeles County Office of Education, the Charter School’s SELPA, 

the retirement systems in which the Charter School’s employees participate (e.g., Public 

Employees’ Retirement System, State Teachers’ Retirement System, and federal social 

security), and the California Department of Education of the closure as well as the 

effective date of the closure. This notice will also include the name(s) of and contact 

information for the person(s) to whom reasonable inquiries may be made regarding the 

closure; the pupils’ school districts of residence; and the manner in which 

parents/guardians may obtain copies of pupil records, including specific information on 

completed courses and credits that meet graduation requirements. 

 

The Board will ensure that the notification to the parents and students of the Charter 

School of the closure provides information to assist parents and students in locating 

suitable alternative programs. This notice will be provided promptly following the 

Board's decision to close the Charter School. 

 

The Board will also develop a list of pupils in each grade level and the classes they have 

completed, together with information on the pupils’ districts of residence, which they will 

provide to the entity responsible for closure-related activities.  

 

As applicable, the Charter School will provide parents, students and the District with 

copies of all appropriate student records and will otherwise assist students in transferring 

to their next school. All transfers of student records will be made in compliance with the 

Family Educational Rights and Privacy Act (“FERPA”), 20 U.S.C. § 1232g. The Charter 

School will ask the District to store original records of Charter School students. All 

student records of the Charter School shall be transferred to the District upon Charter 

School closure.  If the District will not or cannot store the records, the Charter School 

shall work with the County Office of Education to determine a suitable alternative 

location for storage. 

 

All state assessment results, special education records, and personnel records will be 

transferred to and maintained by the entity responsible for closure-related activities in 

accordance with applicable law. 

 

As soon as reasonably practical, the Charter School will prepare final financial records. 

The Charter School will also have an independent audit completed within six months 
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after closure. The Charter School will pay for the final audit. The audit will be prepared 

by a qualified Certified Public Accountant selected by the Charter School and will be 

provided to the District promptly upon its completion. The final audit will include an 

accounting of all financial assets, including cash and accounts receivable and an 

inventory of property, equipment, and other items of material value, an accounting of the 

liabilities, including accounts payable and any reduction in apportionments as a result of 

audit findings or other investigations, loans, and unpaid staff compensation, and an 

assessment of the disposition of any restricted funds received by or due to the Charter 

School. 

 

The Charter School will complete and file any annual reports required pursuant to 

Education Code section 47604.33. 

 

On closure of the Charter School, all assets of the Charter School, including but not 

limited to all leaseholds, personal property, intellectual property and all ADA 

apportionments and other revenues generated by students attending the Charter School, 

remain the sole property of the Charter School and, upon the dissolution of the non-profit 

public benefit corporation, shall be distributed in accordance with the Articles of 

Incorporation.  Any assets acquired from the District or District property will be promptly 

returned upon Charter School closure to the District. The distribution shall include return 

of any grant funds and restricted categorical funds to their source in accordance with the 

terms of the grant or state and federal law, as appropriate, which may include submission 

of final expenditure reports for entitlement grants and the filing of any required Final 

Expenditure Reports and Final Performance Reports, as well as the return of any donated 

materials and property in accordance with any conditions established when the donation 

of such materials or property was accepted.   

 

On closure, the Charter School shall remain solely responsible for all liabilities arising 

from the operation of the Charter School.  

 

As the Charter School is operated by a non-profit public benefit corporation, should the 

corporation dissolve with the closure of the Charter School, the Board will follow the 

procedures set forth in the California Corporations Code for the dissolution of a non-

profit public benefit corporation and file all necessary filings with the appropriate state 

and federal agencies. 

 

As specified by the Budget in Appendix __, the Charter School will utilize the reserve 

fund to undertake any expenses associated with the closure procedures identified above. 
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MISCELLANEOUS PROVISIONS 

 
BUDGET AND FINANCIAL REPORTING 
 

The petitioner or petitioners shall also be required to provide financial statements that 

include a proposed first-year operational budget, including startup costs, and cashflow 

and financial projections for the first three years of operation. Education Code Section 

47605(g). 

 

Attached, as Appendix [ ], please find the following documents: 

 

 A projected first year budget including startup costs and cash-flow 

 Budget assumptions  

 Financial projections for the first three years of operation 

 

These documents are based upon the best data available to the Petitioners at this time.  

 

The Charter School shall provide reports to the District as follows, and may provide 

additional fiscal reports as requested by the District: 

 

1. By July 1, a preliminary budget for the current fiscal year.  For a charter 

school in its first year of operation, financial statements submitted with the 

charter petition pursuant to Education Code 47605(g) will satisfy this 

requirement. 

 

2. By July 1, an annual update required pursuant to Education Code Section 

47606.5. 

 

3. By December 15, an interim financial report for the current fiscal year 

reflecting changes through October 31.  Additionally, on December 15, a 

copy of the Charter School’s annual, independent financial audit report for 

the preceding fiscal year shall be delivered to the District, State Controller, 

California Department of Education and County Superintendent of 

Schools.   

 

4. By March 15, a second interim financial report for the current fiscal year 

reflecting changes through January 31. 

 

5. By September 15, a final unaudited report for the full prior year.  The 

report submitted to the District shall include an annual statement of all the 

Charter School’s receipts and expenditures for the preceding fiscal year. 

 

 

INSURANCE 

 
The Acton-Agua Dulce Unified School District shall not be required to provide coverage 

to STEAM under any of Acton-Agua Dulce Unified School District’s self-insured 



 

117 

programs or commercial insurance policies.  The Charter School shall secure and 

maintain, as a minimum, insurance as set forth below to protect AEALAS and STEAM 

from claims that may arise from its operations.  The following insurance policies are 

required: 

 

1. Workers' Compensation Insurance in accordance with provisions of the 

California Labor Code, adequate to protect AEALAS and STEAM from 

claims under Workers' Compensation Acts, which may arise from its 

operations. 

2. General Liability, Comprehensive Bodily Injury and Property Damage 

Liability for combined single limit coverage of not less than $2,000,000 for 

each occurrence.  The policy shall be endorsed to name the Acton-Agua Dulce 

Unified School District and the Board of Education of the District as 

additional insured. 

3. Fidelity Bond coverage shall be maintained by AEALAS to cover all charter 

school employees who handle, process, or otherwise have responsibility for 

charter school funds, supplies, equipment or other assets.  Minimum amount 

of coverage shall be $50,000 per occurrence, with no self-insured retention. 

 

Insurance Certificates 

AEALAS shall keep on file certificates signed by an authorized representative of the 

insurance carrier.  Certificates shall be endorsed as follows:  “The insurance afforded by 

this policy shall not be suspended, cancelled, reduced in coverage or limits or non-

renewed except after thirty (30) days prior written notice by certified mail, return receipt 

requested, has been given to the authorizer.  Facsimile or reproduced signatures are not 

acceptable.  The authorizer reserves the right to require complete certified copies of the 

required insurance policies.” 

 

Optional Insurance 

Should AEALAS deem it prudent and/or desirable to have insurance coverage for 

damage or theft to school, employee or student property, for student accident, or any 

other type of insurance coverage not listed above, such insurance shall not be provided by 

the authorizer and its purchase shall be the responsibility of the Charter School. 

 

Indemnification 

With respect to its operations under this charter, AEALAS shall, to the fullest extent 

permitted by law, hold harmless, indemnify, and defend the authorizer, its officers, 

directors, and employees from and against any and all claims, demands, actions, suits, 

losses, liability expenses and costs including, without limitation, attorneys’ fees and costs 

arising out of injury to any persons, including death or damage to any property caused by, 

connected with, or attributable to the willful misconduct, negligent acts, errors or 

omissions of AEALAS or its officers, employees, agents and consultants, excepting only 

those claims, demands, actions, suits, losses, liability expenses and costs caused by the 

negligence or willful misconduct of the authorizer, its officers, directors and employees.  

The authorizer shall be named as an additional insured under all insurance carried on 

behalf of AEALAS as outlined above.  

 

With respect to its operations under this charter, the authorizer shall, to the fullest extent 

permitted by law, hold harmless, indemnify, and defend AEALAS, its officers, directors, 
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and employees from and against any and all claims, demands, actions, suits, losses, 

liability expenses and costs including, without limitation, attorneys’ fees and costs arising 

out of injury to any persons, including death or damage to any property caused by, 

connected with, or attributable to the willful misconduct, negligent acts, errors or 

omissions of the authorizer or its officers, employees, agents and consultants, excepting 

only those claims, demands, actions, suits, losses, liability expenses and costs caused by 

the negligence or willful misconduct of AEALAS, its officers, directors and employees.   

 

 

ADMINISTRATIVE SERVICES 

 
The manner in which administrative services of the school are to be provided.  Education 

Code Section 47605(g). 
 
STEAM will be a direct-funded charter school.  AEALAS understands that Acton-Agua 

Dulce Unified School District prefers to provide business services to the Charter School 

on a fee-for-service basis. These services may include but are not limited to budget 

development, setting up accounting and payroll procedures, setting up and assisting (if 

necessary) with attendance accounting, fiscal planning, reconciliation of monthly 

accounts, financial reporting, budgeting, ongoing budget monitoring and operations 

compliance.   The Principal has the ongoing responsibility for reporting attendance, 

payroll, accounting and other data to the business service provider.   

 

AEALAS may contract with the authorizer for business services or may contract with any 

entity experienced in school finance, as determined by AEALAS staff and/or its Board of 

Directors.  In future years, the Charter School may hire a business manager with 

experience in school finance to run the bulk of the business needs of the Charter School.   

 

FACILITIES 

 
The facilities to be utilized by the school.  The description of the facilities to be used by 

the charter school shall specify where the school intends to locate.  Education Code 

Section 47605(g). 
 
STEAM desires to find or build a permanent facility within the geographic boundaries of 

AADUSD.  At the present time, no such facility exists.  Attached as Appendix [ ], please 

find a letter from [fill in name] documenting the lack of suitable facilities from a 

thorough real estate search within AADUSD.   

 

Accordingly, STEAM plans to locate its program at two sites, one located in the District's 

boundaries and one site outside AADUSD’s boundaries.  The in-District site is located at 

Agua Dulce Elementary School, at 11311 Frascati St. in Agua Dulce.  This facility is not 

large enough to house STEAM’s entire program.  Therefore, the remaining students will 

attend the second site, located outside AADUSD at 25443 Orchard Village Road in Santa 

Clarita.   

 

The facility at 25443 Orchard Village Road is located within Newhall School District.  

Newhall School District has been notified of the Charter School’s intent to locate within 
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its boundaries.  Attached as Appendix [ ], please find a letter to Newhall School District 

notifying it of STEAM’s proposed use of this site.  If the charter is approved, STEAM 

will also notify the county superintendent of schools and the Superintendent of Public 

Instruction of the location of the Charter School before it commences operations.   

 

All facilities and sites will meet federal, state, and local building codes and requirements 

applicable to California charter schools prior to the site being used by STEAM.   
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POTENTIAL CIVIL LIABILITY EFFECTS 

 

“Potential civil liability effects, if any, upon the school and upon the District”. Education 

Code Section 47605(g). 

 

The Charter School shall be operated by a California non-profit public benefit 

corporation. This corporation is organized and operated exclusively for charitable 

purposes within the meaning of Section 501(c)(3) of the Internal Revenue Code and 

California Revenue and Taxation Code Section 23701(d).   

 

Pursuant to Education Code Section 47604(c), an entity that grants a charter to a charter 

school operated by or as a non-profit public benefit corporation shall not be liable for the 

debts or obligations of the charter school or for claims arising from the performance of 

acts, errors or omissions by the charter school if the authority has complied with all 

oversight responsibilities required by law.  The Charter School shall work diligently to 

assist the District in meeting any and all oversight obligations under the law, including 

monthly meetings, reporting, or other District-requested protocol to ensure the District 

shall not be liable for the operation of the Charter School.   

 

Further, the Charter School and the District shall enter into a memorandum of 

understanding, wherein the Charter School shall indemnify the District for the actions of 

the Charter School under this charter. 

 

The corporate bylaws of the Charter School shall provide for indemnification of the 

Charter School’s Board, officers, agents, and employees, and the Charter School will 

purchase general liability insurance, Board Members and Officers insurance, and fidelity 

bonding to secure against financial risks.   

 

As stated above, insurance amounts will be determined by recommendation of the 

District and the Charter School’s insurance company for schools of similar size, location, 

and student population.  The District shall be named an additional insured on the general 

liability insurance of the Charter School.   

 

The Charter School Board will institute appropriate risk management practices as 

discussed herein, including screening of employees, establishing codes of conduct for 

students, and dispute resolution. 
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CONCLUSION 
 

By approving this charter, the District will be fulfilling the intent of the Charter Schools 

Act of 1992 to improve pupil learning; create new professional opportunities for teachers; 

and provide parents and pupils with expanded choices in education and following the 

directive of law to encourage the creation of charter schools. The Petitioners are eager to 

work independently, yet cooperatively with the District to establish the highest bar for 

what a charter school can and should be.  To this end, the Petitioners pledge to work 

cooperatively with the District to answer any concerns over this document and to present 

the District with the strongest possible proposal requesting a five year term. 

 


